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Preface

In 1885 The Gudebook for Development and Production of Matenals for Neo-literates was

. published by ACCU with the cooperation of the Member States in Asia/Pacific and UNESCO
" PROAP. It has been translated and utilized extensively as a practical guide in the field and at various
Ctraining workshops and institutions.

The great need 1o make this guidebnok easiy accessible 10 Iiteracy personnel throughout the

" world, had been strongly expressed by the Member States at various international and regional

meetings such as the World Conference on Education for All, held in Jomten, 1990. Therefore,
ACCU invited experts from eight countries in the Asia/Pacific region as welt as a technical adviser
from UNESCO PROAP to the 1990 and 1991 Planning Meeting of Asian/Pacific Joint Production
Programme of Materials for Neo-literaies in Rural Areas (AJP), to discuss the revision of the
guidebook. The objectives of the revised guidebook is to serve as a practical guide and reference
for people working in the development and utilization of literacy matenals, such as planners,
administrators, writers, illustrators and producers. and to help them acquire useful knowledge and
skills in the preparation and use of such materials

From among ihe experts al the above meetings and in literacy ed cation in Asia/Pacific, Mr. Kap

Rafiqu! Alam {Bangtadesh), Ms Nishat Farooq (India), Mr. Sunthorn Sunanchai (Thailand) and Dr.

Estela LI. Garcia (Philippines) contributed the first draft, and Dr. W.P. Napitupulu (Indonesia). Mr.
Chiy Shrestha (Nepal), Dr. Abdul Aziz Khan (Pakistan) and Dr. Varsha Das (India) edited them. Mr.
T M. Sakya (Education Adviser and Co-ordinator of APPEAL of UNESCO PROAP) and ACCU did
the final editing ot the manuscrnipts. Also the interaction belween expenences drawn from the

- respective countries and ACCU's expenience in the joint production programme was reflected in the
. process of producing the draft

ACCU wishes to express its deep appreciation to the above experts as well as 1o all of the many
participants from the respective countries who have provided ‘nvaluable comments and sugges:
tions in all workshops organized to date. It 1s our since.e desire that this new guidebocok will prove

i useful to persons and organizations involved in production of materials for illiterates and neso-

hterates in the world, so that we can progress towards achieving 'Education for All',

The publishing of th'  1uidebook was made possible through the assislance of the Tokyo Club.
ACCU should like to ex..ess its heartlelt gratitude for therr kind and continued cooperation for this
important publication.

We should be grateful for any suggestions and comn ents we may recerwve from individual readers

regarding further improvement.

Asian Cultural Centre for UNESCO (ACCU}, Tokyo
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For users of this guidebook

The objectives of the guidebook are as foliows;

1. 1o help policy-makers and planners of neo-literate programmes to understand the

imporlance of neo-literate materials for developiment and the processes invelved in the !

preparation and production of those materials

i 2. 1o help people working 1n the development and utiization of neo-terate materials to

acgurre more kncwledge and skills in the preparation and production of neo-literg. 2
materials

3. to serve In the training of personnel engaged in the preparation and production of
neo-literate materials

4 1o help to learn from the experiences of different countries in the held of nec-literate
matenals development

The guidebook may be utlized as follows.

a) as a guidebook by neo-Merate malenals planners, administrators. writers. illustralors.

and producers
b} as reference reading matenal for the trainees in the training courses relating 1o neo-
literate mater:als development

¢) as a working document for meetings and workshops related with neo-literate

programmes in general and matenals development programmes in particular

Accordingly. ihe gu.debock as a whole or any part of it could be adapted or adopted in

its original form or in translated form in any language of the countries. (This could be
arranged by wnting a letler to ACCU, Tokyo.}
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Rationale and Principle of Learning Materials
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1. Rationale and Principle of Learning Materials

Introduction

Literacy i1s recognt. 1 as a basic human nght
and an essential condition for human develop-
ment. An analysis rom a sample survey of
developing countries indicated that increases n
literacy contnibute to Increases n investment
and in output per worker, Literacy as weli as
nutntion and income was found to correlate with
increased lile expectancy and reduced infant
and maternal mortality. Overall differences in
patterrs of educational investment., especially
at the hasic level, are signilicant in explaining
differences in national rates of ecoriomic growth
and other developinent indicators.*

The world community expressed its collective
rescive to provide basic education for all
through ..« World Declaration on Education for
Ail adopted by the World Conference held in
Jomtien, Thaland in March 1990. The World
Declaration stated in its introductory paragraph
that

"Every person—child, youth and aduit—shail
be able to benefit from educational opportunities
designed to meel ther basic learming needs
These needs comprise both essenhal learning
toofs (such as teracy, oralexpression, numeracy,
and probiem solving) and the b ic fearning
content (such as knowledge, skill.  .lues, and
atitudes) required by human bemngs (o be able
to survive, to develop therr full capacities. to
ve and work in dignity, to participate fully in
development, to improve the quality of ther
iives, to make informed decisions, and to con-
tinue learnmng. The scope of basic learning
needs and how they should be met vanes with
ndividual countnies and culftures and. inevitably.
changes with the passage of time.’?

Formal education, especially i pnmary
schools, will surgly remain the main means of

providing basic education, but the estrmated
949 milnon #iiterate adults in the world in 1980
bear witness to past failure to provide basic
education through formal schools aione. The
problem of iliteracy 1s bhasically a problem of
developing countries, where in 1990 there were
an estimated 130 miition out-of-school chidren
in the 6-11 age-groups and 277 miltion youths in
the 12-17 age group

Three quarters of the world's iliterate popula-
ton are i Asta and the Pacific Region. Providing
basic education th: .ugh literacy programmes
and continuing education will remain one of the
greatest challenges for most developing coun-
tnes in Asia and the Pacific for the rest of this
century

The need to elminate iliteracy has been
recognized in Asia and the Pacific, where
UNESCO in 1987, launched the “Asia-Pacific
Programme of Education for Al (APPEAL). This
programme aims at eradicating illiteracy, univer-
salizing primary education and providing con-
tinuing education. APPEAL bhas recognized that
to effectively implement a Iiteracy programme.
there musl be simultaneous action at the follow-
ing four levels:

1. Planming of Mteracy sirategies with the
people’s participation

2 Curriculum and teaching/learning maternials
development

3 Trammng of literacy personnel

4. Monttonng, research and evaluation

Since this Guidebook focuses on develop-
ment of hteracy and post-literacy malenals, dis-
cussion here will be Iimited to the relationship
between curriculum, learning materials and
traimng of teachers

w
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Categories of Learners

Learners can be classiied on the basis of
therr hiteracy levels

1) Hiterates

2} Semln-Inerales

3) Neo%llterate'a

4) Snméle iterates

5) Fun(l:nonal terates

l
6) Autonomous learners

The target individuals of the adult lieracy
programmes are youths and aduils. generally
above 15 years of age. although national pchicy
in some countnas allows literacy programmes
to cover people from 10 years.

There are other characterstics of illiterates,
Numerous surveys have shown that there are
more iliterates in rural areas than in urban
areas. more women are ilhterate than men, and
Witeracy s more oprevalent among minority
ethnmc groups than among the ethnic majonty,

Learning Behaviour of Aduits

in he preparatton of the lteracy training
curnculum and learming materiais. concepls of
how adulls learn must be considered These
basic concepts are

1 Self-concept Adulls have a deep 1.eed to
be self-directing. and therefore, lend to resent
being put into situations that violate their self-
concept of maturity, such as bemng talked
down tc or treated iike chiidren

2 Experience i1s the richest resource for adult
learning: theretore, the core methodology is
the analysis of experience. Expermental
forums. mulb-directional techmgues such as
group discussion simulaton and rote play-
ing, buzz sessions, and team desigaing
should be utihized.

3. Choosing the learning content The adult
learners should decide what they need o
learn based on therr social situations. They
are motvated to learn if that learming will
satisfy their needs and interests. Conse-
quently, these are lhe appropnate starling
points for organizing adult learning activities.

4. Time perspective and orientation (o
fearning Adult learning 15 a process of
problem-finding and problem-solving to dis-
cover 'where we are now " and ‘'where we
want 1o go.”

In general. adults will respond 1o a subject
that 1s specific, practical, current and involving
Hence. learning 18 ~problem-centred’ rather
than ' subject centred ™

In order to develop curriculum and learning
material. 11 15 helpful to know the personal
protles of the target learners. sex, age. mantal
status, ethnicity. econocmic situation. educational
attainment (if any). social and politicel onenta-
tions as well as their belief systems In the
preparation of learrming matenals for adults. all of
these tactors should be taken into consideration.

v Sharad Ranut (vepals
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2. Curricutum and Learning Materials

Development of the Curricuium

The curnculum development may have the
following steps:

1. Content Study

First and most important, make a context
study of the area where the fiteracy programme
(s to be implemented. including the area's geo-
graphic, demographic, @conomic, socio-cultural,
inguistic and educational conditions. This might
be done through communiy surveys, observa-
tion. interviews, held wvisits and documentary
analysis. Answers to questions such as the
following would be source of data regarding
needs and problems of lhe community:

a) What type of community? {rural, urban)

b} What 1s 1ts s1ze? Location? Population?

c) What are the prevalent means of ivelihood?
(agriculture, hishing, business, etc)

d) What 1s the econom:c situation?

€) What languages 1s/are being used?

) What resources are avallable?

Q) What is the uteracy ievel?

h) What are the pressing problems?

1) What are the prionty needs”?

2 Objectives

The tunctional literacy programme needs to
be speciied n terms of the developmental
programme; for example, the objeclive ''to
eradicate Hliteracy in order to enable learners to
participate actively 1n an appropnate technical
and vocational skills pragramme to improve
their quality of life.”

3. Study of the Target Group

A study must be made of the target group.
This can be achieved through one of these three
approaches.

-

a) Objective-oriented approach

The target group is studied through Ine lask
analysis method. First, the anticipated roles and
functions of the target group are identified 1n
terms of the sopcio-economic and technical-
occupational objectives determined under step
two (left). At the same time. profiles of com-
petency, skills, atlitude and knowledge are
drawn to ascertain the existing at s of the
group. A comparison between anticipated and
existing abilities yields a st of learming needs
that will guide in development of the curriculum
for the literacy programme.

b) Problem-oriented approach

Problems that impede fuliilment of develop-
ment programme objectives are identified.
Methodologies for problem identificaion may
vary from situation to situation. After this, educa-
uonal interventions are prepared to overcome
the problems. The educational input required to
solve these problems compnses Ihe curricuium
far the functional literacy programme.

¢) The Investigation approach

Another process of currniculum development
for adult Wteracy lhat is practiced by some
countries is called the themalic investigation
approach First proposed by Paolo Freire In
his book Pedagogy of the Oppressed, this
approach seeks to raise the consciousness of
learners, who begin to question and inquire into
problems of "‘being’’ through '‘dialogue’ and
"“self-awareness.’’ Within this approach, Iiteracy
is seen as ''liberation” rather than as a set of
skills or as a medium for raceiving technical
knowledge.3

"The goals of an adult iteracy programme
have to be determined by a naticnal planning
body, and there can be no external criteria for
the determination of these. What is important is

-
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to ensure thal the objectives are determined
with reference to the local and specific needs of
the region and the people for whom the pro-
gramme s intended. It 15 in the ranslation of
goals into curnicutum objectives and activities
where the community developmenl agents and
the aduit education personnel must work hand-
in-hand. It 15 imperalive that the curnculum
designer, the educalor and the development
agent should objectively study the projected
area of operation and, with the assistance of the
intended learner, 1dentify the curriculum objec-
tives. Here the participatory method s most
desirable "¢

Iy Cumsb b Othimign (Malaysiai

The following steps are suggested for the
development ol a hteracy training curniculum

1) Recognize the clearly stated national
goals for development and policres for
adult education.

2) ldentity target groups i accordance
with the national goals

3} Identify the communiies where target
groups are located.

4) Survey these communities to.

a) study the physical, sccio-cultural and
€conomic aspecls.

b) study the developmzanial needs.

c) «denufy the developmental npul
already effected.

d) discover the fell and reai needs or
the community as a whole and the
larget group n particular.

¢) identty factors and problems inhibit-
ing development.

fy identfy the agencies and structures |
respon3sible for development.

g) iWdentity material and human resources
in the community. !

5) Analyze the survey data |
6) Formulate a curniculum to:

a) propose strategies, both educational
and developniental, to fuifill the needs
of the community in general and the
target group in particular

by translate needs and strategies into
learning objectives and methodologies

c) formuiale content areas

d} delineale the hleracy awareness and
functionality tasks to be periormed
by the varnous devetopmental and
educational agencies

e) identify media to be utiized or com-
missioned for each content and
learrming unit

7y Write the appropriate materals for con-
lent of each learning unit.

9) Devise meansio evaluate the curnicuium
through the leaching-learming process.

Scope and Sequence of the Curriculum

General terets:

— Conten: ‘the curnculum should focus on the
real and immediate problems ot adult learners
and their community.

— The content should pose problems or
describe potential problem conditions and
provide related technical information or indi-
cations as to where such information can be
obtained.

-- The content should be presented in an atmos-
phere conducive to sharing experiences
and ideas.

— The content should be selected and orga-
nized so as 10 require iearner participation,
drawing on learner experiences In seeking
sofutions to individual and community pro-
blems.
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The teacher’s role 1s 10 facilitate. to encourage
marners te consider the problems and therr
potential solutions 1in light of their own situation
and that of ther community and the best tech-
mcal knowledge available. Special concern
should be directed to the individual and com-
munily contexts as these matters are often
neglecled in scheol traditions, which emphasize
rechincal hteracy ckili alone 6

Selecting Functional Content in Relation
to Needs

To ensure that the knowledge taught in a
Weracy traimng curnculum s truly functional
¢ terms of individual and socielal needs, the
followtng criteria’should be considered
1 Awareness: Thelearners, \ndividually and as

a group, should be made aware of the condr-

tions in which they live and work. They should

be motivated to undertake an analysis of the
factors contributing to their existing problems
and be encouraged to think of possible ways
in which they can help themselves change
their situalions for the better.

¢ Funedtionality: The ihteracy traiming pro-

~ grafmme sitould be relaled in practical manner
to the environment. work and famuly situation

ol the learner
3 Flexibility: The lteracy curnculum should
- allow for modificatioas. alteralions and addr-

ttlons 10 make it responsive {0 learner's needs
}'-gnd environmental requirements.

#: Diversity: The curniculum should be sufii-
“.ciently vaned to cater to the interests and
+ needs of particutar groups. such as farmers.

‘labourers, women. urban dweliers and cuttural
¥ communities
% Appropriateness of learning relationship:
':2 The experiences and potenbal abilities of the
» adull learners and therr needs should influ-

ence the inslructor/lgarner relationship, builld-
ing on wha' the learmers already know and
can do

6. Actlon-oriented: The curriculum should am
at mobilizing the learners to take actions to
improve their hvee

How Defined Levels of Literacy Reflect Need

Essental hteracy skills as they apply to daily
hie can be grouped in several ways. An example
nf such a classification s as follows:

Some Essential Literacy Skills:
Applicable to Daily Lile

1. Understand hnks between speech and print
- left ta nght or nght 10 left or top to bottom ;
-— words make sounds

- words have meaning

2 Waord recognition and comprenension
- content clue
— phonic analysis
structure analys:s
- comprehension

3. Recording and commuricating
-wrnting down name, numbers, addresses
- making simple notes/letters
filing out forms, receipts

4 Following instruchinng

— read directions, road signs. posters

-- read labels on medicines and foodstufis
and follaw instructons

5 Finding the man ideas ‘
— hnd out about the weight, price. diflerences. |
simitanties. facts, opinions. etc

While the \nformation above s grouped into
categories. itis not arranged tn a developmental
sequence. The growlh ciliteracy skills is cumula-
tive. involving the simultzneous development of
speaking. reading. wnting and numeracy. Each
level of development represents the total integ-
ration of these areas of sk,
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APPEAL Training Materials for
Literacy Personne! (ATLP)

After the launching of APPEAL. UNESCQ
orgamnized a senes of meetings and workshops
of heracy experts from different countnes in
Asia and the Pacific to work out a pian to 1m-
prove Iteracy programmes in the respechve
nations. The experts came to the conclusion that
development of a hteracy curriculum agreeable
to all concerned 1s prerequisitle for developing
other aspects of the programmes, including
learning mateniis. training of ileracy perscnnel.
delivery mechanism and evaluation Thus the
experts in 1987 and 1988 drafted. lield-tested
and finalized a twelve-volume set of matenals
undes. the title APPEAL Training Malenals for
Literacy Personnel {ATLP) 1n 1987 and 1988.
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ATLP Manualy

The ATLP aims to improve national hteracy
trainng programmes through a systematic com-
bination of literacy traimng curriculum learning
matenals. training of personnel, delivery syslem
and evaluation. The ATLP is intended for train-
ing three levels of literacy personnel. which are:

Institutional Structure and Materials for Literacy Training

Level A

Senior
management
and
policy makers

Provincial/disinet
supervisors (including
trainers of trainers)

f.evel B

Instructors and
Trainers
I Teachers)

Lavel O

ATLP Exemplar Training Curriculum

The exemplar tframning curniculum advocated
by the ATLP links functiunal content and iteracy
skills The rationale 1s that literacy matenals
shouid not only develop literacy skilts but should
also provide the learners with knowledge and
general skills for everyday life. Literacy matenals
need to be well-planned and sequenced: hence.
there should be a well-orgamized curnculum
framework.

(1) Functional Content
The functional content of a Iteracy training
programme should address needs and pro-

biems and encourage people (o improve them-
selves or therr environment, or bolh

i r
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In the ATLP exemplar literacy curricutum, the
functional conient 1s based on what are per-
ceived to be the most important areas of social
concern In most countries 1IN Asia and the
Pacific. Four categories were identihed.

1 Family life
2. Economics and income
3. Health

4 Cwic consciousness

Within each of these categories, Six major
topics were further denlified These conshtute
the functional content of the hleracy curniculum
as shown in the following lis!:

A. Family Life

A1 Family mempers--lhewr roles and res-
ponsibilities
Extra money for the family
The family as a social institution
Family needs and budgeting
Family customs and traditons
Responsiole parenthood

AZ
A3
Ad
A5
AB

B. Economics and Income
B.1 Work and income
B.2 Daily savings
B 3 Improved agricu.ure
B 4 Home gardening
B 5 Village co-operative
B 6 Entrepreneurship

C. Health
C.1 Food. water and nutriion
C 2 Family health
C 3 Common diseases
C.4 Heatlth problems
C 5 Community health
C.6 Health service

D. Clvic Consclousness \
D 1 Rights and duties ‘
D.2 Peopie’s participation in development
and cleaniingss
' D.3 Qur forests
D 4 Qur culture ‘
D 5 Al people are egual
: D é My country

I hwinud B Sinba dndia)

FE
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Countries/localities can dentify the appro-
priate functional content of their hieracy pro-
grammes lhrough a contextual sludy of the
target areas and intended chentele to assess the
existing situation, needs, problems, gaps, eic.

{2) Levels of Literacy Skills

The levels of Iiteracy skills identified in the
ATLP represants & consensus view ol most
counlrigs in Asia and the Pacific

These are’

1) Level | Basic / Beginning
i) Level Il : Middle

my Level Il - Selfdearring

Basic Level (Level 1)

a) Aduits who have never been 10 school ar who
have dropped oul ol school before acquiring
literacy skills.

b} Adults unable 1o read and write simple words,
paragraphs, or any other type of wniten state-
ment without the help of a teacher.

Middle Level (Level II)
Adults who have completed basic ievel and/or
have acquired basic skills.

Self-Learning Level (Level I}

Adults who have completed intermediate level
or can study independently and who are wiling
lo use books and other resources In search of
new knowledge.
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{3) Time Considerations

From a study of the range of Iteracy training
programmes from representattve countries, it
seems thal most require about 200 contact
hours to achieve a level of Weracy that would
allow continued learning on their own

The instructional time has been proportioned
over the three levels of hleracy inaratio 0f 3.2.1.
Level | requires more tme in developing basic
lteracy skills. Once developed. progress 1s
more rapid trom level Lo level.

{4) The Curriculum Grid

Because there are four major areas of func-
tional content and three levels of hteracy skills,
and because the tme allocation i1s In the ratio of
3 2:1 from Level | to Level Il to Level il res-
pectively, it 1s possible (o arrange the sequence
of topics (from easy to difficult) in a curniculum
gnd The ATLP exemplar curncutum grid s
shown below

This grid 1s merely suggestive, and may be
adapted to suit country/local situations. Coun-
tnes/localiies may develop their own curriculum
gnd based on the needs and problems of the
targel learners and existing local situations, and
taking into consideration nationa! goals and
other objechives.

The grid represents a minmum requirement
for a hteracy training curnculum of about 200
contact hours. Each cell of the gnd should ke
fleshed cut with appropriale learning matenals
for the learners. The development of under-
standing of functional content carnes with it the
growth of literacy skills. As hiteracy skills grow,
the understanding of functional content can
broaden and deepen Learming matenals shouid
be developed accordingly.

by Bijan Choudbury iindiat

O 9 00808 000009 083000605 000808030000 000 08s 00

Scope of Training Manuals

Levels Levels! Levels I Levels @
{Basic Level) . (Middfe Level) (Self-Leaming
Content Level)
Areas 11 12 13 Ll L2 7]
1A.1 1A.2 1A 3 IA 1 A2 mnma
1 5 9 1 17 21
A. Pamily Life Fanuly Members. Supplementing Extra Muoney family Needs Famly Custonrs Hesponsible
. Their Roles & Famely Income for the & Budgening and Tradihony Parenthood
Responsibiluies Family
1R1 th2 181 B 1 Iy 2 mne
1B, Beonomics : s 10 H 18 b
- and Jycoms - Work and _Dally Impraved ‘Iiumc' Village Imireprenewrship
SRS lncome Sunvings Agtieulture Gardening Cur operatnes
1C 1 I 2 I3 nel ne2 mc
1 7 1 15 9 3
C. Health Fixwd W ater LFamily Comman Health Commumty Health
e s & Nutrition Health Dingases Problems Health Servnes
1133 2?2 3 nixy .2 | mo
D, Clvie 4 N I‘Z l‘h 20 .‘?4
Conseloustiess Righly ursi People « Particips Dur Foreds Our Culture All People My Couniry
Duties non in Deselop Are Leual
- ment & Clesnliness

The Curriculum Grid-The functional costent of 24 literacy training manuals arranged as a teaching scquence in a curriculum prid.
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Utilization of Curriculum for
Developing Leaming Materials

After the publication of AT_P, explanatio« of
the relationship belween curriculum and the
learning matenals has been given to the partici-
pants In every regional workshop This was.
however, nothing more than background infor-
mation. untl the Ninth Regional Warkshop held
in Pakistan (1991} when participants in the
workshop wvisted fieid sites and studied
learners’ problems and needs After analyzing
these problems and needs. the parhcipants
prepared a curriculum gnd.

The curniculum grid helped the participants to
examine =xistng learning materiais produced
enher under AJP or by other national and inter-
nationai agencies. They made decisions on
how to use existing matenals to meet learners’
needs, as well as how o develop new lsarning
matetials. This process 1s definitely a great im-
provement over the earlier practice of producing
learning malerials direclly after the identification

of needs

Curriculum-Grid Based on Group-C Survey at Saidpur,JJslamabad

Level Area Socio-Beonomic Educational Hgzalth & Environmental
Community People's participation Improvement of
1 urganization tor m mprovement ol water supply
betterment school programme
Forma Puppet show wath pumphlets 11im & Picture story Auchio-Tape
Utilization ] Communiy centre and school Commumty centre and sehool Individual
Level -1
{Basic Level) )
Women and their role Partcpation of religious Personal hygiene
P2 1N community leaders
- development
Format 1 Vdeo ilm & mbormaton sheets | Posters and booklet Photo novella
Utiltzanion | Behbud centre Maosque Individuad
Communily resources Importame of girl Discases retated to
1 1dentifivation eduvation lack of samtation
& desclopment c.g.makana
Forntat | Poster & Mip chans Hook & film Poster
Utiiizaton | Community centre inad sehool Behbud Community centre and Houses
Level -1
(Middie Level) . ] .
Guovernment resourves Importance of educanon Responsible parent haod
I2 & shill traming tar betterment of
whale communily
Formal | Bouks, instructional materials Games,pamphlel Booklel
Vtlization | Individual level 20 home School and [ndividual Individual
Note, Foevel Tdlterate adults & children Levelll New Tnerwtes & drop ants

10
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The following steps would Iink curnenlum and learning matenais:
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NP Method .
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Examination of Existing AJP
and other materials

Decision to develop new materials

i.e. selecton of theme, format. etc.

L)
Developing methods of ,
using existing matenals :

’
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Funetions of Learning Materials

literates or neo-literates do not read and
wrile if they do not recognize the benefits of
reading and writing. Hence the education pro-
gramme is designed to build literacy skills, and
through this impart knowledge and skills useful
inimproving quality of life (.e. knowledge about
civic education, health, hygiene, family plan-
g, nutrihion, etc.) and in increasing their
productive and earning capacity.

The education 1s therefore not only an educa-
tion programme, but also a developmental
achvity. There are other important uses of
literacy skills. Ability to use hteracy for develop-
ment releases people from a sense of personal
infenonty, from the relationship of dependency
and subservience. Literacy gives to neo-literates
a new sense of identty, status and self-con-
fidence which are very important for pecple in
rural areas to be actve partictpants in the
development process.

by Sharad Ranpt (Nepal}
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It is now a widely accepted fact that literacy
and post-literacy programmes help the people
not only to gain more development-related
knowledge and skills by themselves but also to
gel more benefit from existing socic-economic
development inslitutions such as extension
prc_rammes, agricultural baniss, cooperative
societies, health centres etc. In the cities, they
also nelp people to get organized and form
labour unions 1n order tn get higher wages and
job security.

A recent comparative study of development
indicators in predominantly literate and iliterate
countnes has shown that total birth rate in pre-
dominantly illiterate countries is almost double
than in literate countries; the average lemale life
expectancy is 46.5 years in illiterate countries,
as opposed to 68.3 years in literate countries,
and the infant mortality rate in illiterate countries
is almost double the rate in literate countries.

The learning materials are required for ilite-
rates, semi-Iterates and neo-fiterates, to help
them to:

a) acquire skills to read with understanding and
to write simple words, sentences and para-
graphs in their own mother tongue and in
theirr recognized national languages;

b) recognize and understand numbers and be
able to do simple calcuiations required in
everyday life;

c) strive to continue learning, reinforcing and
improving their acquired literacy and numer-
acy skhills,

d) acquire new knowledge and skills and to
apply them to improve their economic status;

e) to learn new information helpful in improving
quality of life;

f) develop critical awareness to allow them to
solve their problems rationally;

g) form rational and scientific abihties:

h) be direcled towards values, desirable abilities
and work ethics:

i) be able to enjoy and be enterlained through
reading and writing.
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Types of Leaming Materials

The different types of learming matenals that
are generally recognized as uselul for hiteracy
programmes are’

1) motivational materals
1)) instructional materials
i) follow-ap matenals

A content area may be presented through any
one or all of these types of learning materials.

(1) Motivational Materials

These materals are designed pnmanly to
catch the inlerest of different groups of people
s0 that they will be induced to participate in the
hteracy programme. Mouvational malerials are
important for the actual learners, and even more
so for admnistrators. politicians, educated elite,
local leaders and others, to elicit support for the
success of the programme.

The two categories of motivational materials
are.
1 Printed matenials like posters, illustrated pam-
phlets or brochures, comic stnps and wrile-ups.
i) Non-printed matenals like films, film strips,
racdio plays, video plays, radio/fiilm/video
slogans. etc

Examples of Motivational Materials

T B vy
i

&

WHAT SHouLp
1 DO TO EARW

MORE 7

Canoon of Tngyle Doy
{molivationdl matenal
trom ATLP val 51 Lo

This can be used instructional material,
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(2) Instructionsi Materiais

These materials are usually packages of
dilferent sorts such as niial prumers, work-
books, leacher's guides, posters, audio-visual
aids, among olhers. These are used duning the
actual teaching/learning sessions. These matern-
als are very important in imparting the contents
to achieve the objectives of the programme

An Example of Instructional Material

Thus 1s a folded poster designed as a spring-
board for discussion in a female functional
leracy class.

Intended for areas where women are aver-
burdened and have no higher aspiration in life,
the left side of the poster depicts familiar, exisl-
ing siluations of women. The right side of the
poster shows how situations should be for the
women.

Tifle on the left side states ““Women, are you
like this?" while the one on the right states "It is
your nght to be happy.”

“Women, are you like this?”’ (instructional material)

(Philippines)

14
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(3} Follow-up Materials

These materials are written tor the post-iileracy
stage when the nec lilerate 1s expected to apply
his/her literacy skils lo add to hisfher knowledge
and for reaqing pleasure.

Thelearning materials should reinforce ileracy

" ealtn Tips

skills acquired earlier tor the improvement of
guality of life. The materials should also provide
access to new information and technology.
These should also make the neo literates enjoy
learning more. By and large, follow-up materials
should give neo-iterates opportunities to en-
hance their reading and cognitive skills.

These are pamphlets and baoklets on various
topics of interest to learners for further reading,
{Philippines)
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3. Theoretical Approach to the Production of Materials for Neo-Literates

1. Contextual framework for developing
neo-literate materials

It is not advisable to lake up "Learning
Materials for Meo-Literates' as an rsolated topic.
An overview of the non-formal learning situation
in rural areas is necessary to find out how and
where the neo-lteracy matenals fit into the
general patterns made by the components of the
programme—objectives, materials production,
contents, methodology of application, imple-
mentation and evatuation. These componenis
are closely inter-related

Like other educationa! programmes. il should
have the lollowing components:

i. Selection of educational objectives

2. Preparation of appropniate matenals for attain-
ment of the objectives

3. Preparation of learning plan with content
areas or a curnculum

4. Traiming ol instructors lo ensure proper use of
the learning matenals

5. Implementation of the learning programme

6. Formative and summative evaluation of the
learming matenals in terms of attainment of
the objectives

7. Revision/improvemeant of the matenals for the
better attainment cf the objeclives.

In the field of non-formal education. condi-
tions are much more tavorable than in formal
education for the introduction of innovative
measures and for the nclusion of these
components, as il 1s basically a fiexible relevant
approach to the needs of the learners in therr
particuiar situations.

2. Objectlves of the leaming materials

The development of learming malenals for
neo-literales has the following objeclives.

16 N

1) Re-inforcement < litaracy (two functions)

a) to preven' a lag:
reading malerials

o illiteracy for want of

Much effort and expenditure 15 involved in
making pecple literate, but if neo-lterates
lack reading matenals very soon they will
lapse back into illiteracy, and nulhfying all
such enforts,

b} to bring the hteracy of the neo-literates to the
independent learner level

Cne of pnmary objectives of the preparation
of materials for nec-lilerates 1s to ensure that
the literacy acquired by them is further
strengthened so that they can gradually
develop to the seli-learming level. The neo-
literate matenals should be so designed and
graded thal the transition from tne stage ol
neo-literacy to that of self learner 13 achieved
with ease.

This 1s necessary tn view of the fact that the
materials are to be used in both siructurea as
well as in unstructured situations. By a siruc-
tured situation 15 meant organized learning
where the matenals used begin with primers
or the first book, and gradually advance to
more difficult materials.

In the unstructured situation, which is most
often the situation the non-formal education
iield worker finds himself in, the reading
abiliies of the clientele range widely from
zero Lo a fairly advanced stage. Neo-literates
need 10 be made aware and informed of
matters which are important to them. The
materials, consequently, have to be largely
visual or audio or a combination of the two.
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2) improvement of economic skills

Nec-literates and illiterates are usually poor
and live in rural areas or in very crowded com-
munities, and are either unemployed or under-
employed. The improvement of their economic
condtions is an imporiant objective in the
deveiopment of learning materials. This can be
achieved (f the literacy malerials teach them
new skills, upgrade their old skills and acquaint
them with ways and means of utilizing schemes
and projects drawn up for their benefits, inform-
ing them of ihe procedures for getting assistance
from rural banks, credt institutions and lhe
cooperatives. The learning materials should also
teach them to fill cut forms and appilications and
how to wrnte letiers and address them to
development agencies.

3) Access to information

Literacy materials should communicate mes-
sages/imformation which can help the target
audience to raise their standard of hving ana
improve the quality of life through better health
practices, better food, 1creased income, ir.-
proved tamily life and riore direct cvic and
community participation. In short, the literacy
materiais should bring about an all-around
functional improvement in most of the learners’
lives. It must try not only to overcome alpha-
betical illiteracy but also should overcome the
lack of knowledge and information which makes
people teel hopeless and alien n their own
surroundings.

4) Development of critical awareness

Educatiion, whether formal or non-formal,
should develop critical thinking and reasoning
power. Il should aim to nurture to being
mature and ratonal individuals. When adult
learners gain insight into their axistential situa-
tion they become active agents of developmenl
and not passive recipients of information. This
awareness can help them lo understand pro-
blems better and to examine difierent options

¢, =
AP

before deciding on a course of action. To weave
this awareness into the general fabric of literacy
materials requires skill and acquaintance with
the actual living conditions of the learner.

5) Formation of rational and scientific
attitudes

Neo-literates have to discard some strongly
held convictions and beliefs which probably had
some social significance ages ago, but which
are totally counter-productive and anti-develop-
mental in the present time. Some supersiitious
behefs shll exist, especially in tar flung rural
communities, binding them to the conditions of
the past and thus hindering progress. Now they
have to adapt themselves to concepts which will
be conductive to their development, but the lack
of scientitic knowledge blunts the message or in
the minds of the neo-literates. The neo-laracy
matenals should, therefore try to develop scien-
tific concepts and inculcate the scientific tem-
perament among nec-literates so they can come
to understand that some changes are possible
through their own efforts without depending
upeon divine intervention. This '8 a very sensitive
area, and if the materials are not prepared with
insight and imagination, they may stiffen the re-
sistance and harden the attitude of the learners.

6) Orientation toward values, desirable
attitude and action

The use of the literacy materials developed
should result in desirable behavioural changes,
in desirable values development among the
users. It should alter the living style through
stronger, newer values and atlitudes. The
materials should be action-oriented with some
sort of implementation mechanism.

7) Provision for entertainment
The neo-literates lead a hard and gritty ex-
istence with not much joy and diversion. If the

learning process becomes tco dull and grim
then resistance may develop amorig the learners.

17
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So while the main aim is to instruct and tnform,
at the same time efforts shouid be made to
make the learning matenals altractive and. if
possible, entertaining. The best solution s to
prepare educational materials which will contain
glements of entertainment and entertaining
materials which will contain elements of educa-
tion. Works of fiction, the arts, sports, etc.,
should also be available to the neo-literates to
help them develop a taste for good music, the
arts, even good literature, which in turn will
enrich their personalities and bnng about
desirable attitudinal changes.

Materials aimed at development can be
divided into two categories:

al those which can help the neo-filerates directly

simple lessons on health and nutrition,
instructions in poultry and livestock,
food processing, shoe repair, family
welfare education, civic duties and
responsibilities, ete.

b) materials which can make the neo-literates
aware of snme benefiis or beneficial schemes
which require active assistance from govern-
mental or non-governmental agencies to
realize these benefits

income generating schemes, legal
rights, social justice, etc. These will
need supportive economic, political
and social structures.

Cooperatives, etc., when fully and
correctly implemented, can lead to
great improvement in the standard of
living of neo-lterates.

3. Approach to material : . *duction

Broadly speaking, there are two approaches
to materials production:

1) The presumptive and unsystematic
approach (undesirable method)

18

.

A lot of matenals for neo-literales are pro-
duced in many countnes based on a presump-
tive approach. It presumes that the writers!
producers of these materials know through their
own instincts and intuition what is good for the
target neo-literates without really geiting to know
them and without making an objective study of
the socio-economic and cultural factors which
operate in their lives. In this approach ihere
seems to be sympathy or concern for the neo-
literates, but what is lacking is empathy, the
ability to look at the problems they face from
their point of view by placing oneseli in their
position.

2} Planned and organized approach
{Method used in this guldebook)

This approach places the target neo-literates
squarely in the center of the picture. It proceeds
from an abstract 1o a concrete level, and
requires some practical steps:

a) It is necessary 10 carry out a survey or a con-
text study of the area and of the target neo-
literate themselves to identify the problems
and constraints in their ives and o examine
social, economic and cultural factors, As
described in SECTION I, 'Data Needed for
Development and Production of Malerials for
Neo-Literates™, materials production begins
with surveying the needs of the target neo-
literates by actually visiting their villages/
communities. Without knowing the actual
situation of the target group by field-visiting,
one cannot develop any suitable and beneti-
cial materials for them.

b} Identifying problems and sub-problems
Problems can be general, like poverty, ill
health, ignorance, etc., and without knowing
the particular aspezts of the target group, it
would be difficult t¢ build lesson units around
such general problems. What is needed is to
break down the generzal priblems into specific
sub-problems by using the actual data
collected by the producer himself through
lield-survey.
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For exarnpie, the problem ot il health can be
tiroken down into sub-problems of malnutri-
tion, ignorance of health measures, ooltuted
environment, lack of food caused by poverty,
and a host of others.

The problems of highest prionty will be
selected as the themes of the materials to be
produced.

c) Arranging for preparation of the matenials

At this point, arrangementis for the prepara-
tion of the materals must be made. Com-
ponent writers, illustrators and rnatenal
producers need to be contacted. It is good to
keep in mind that writing for neo-literates is
an extremely difficult task. To write simply but
effectively to suit the adult learners 15 an art
which has to be acquired.

4, Contents of neo-literate materials

Basically, education is a programme for
change, and the change can only be benefical
when the nght kind of challenge can arouse the
nght kind of leeling or emotion to initate the
nght kind of action. it follows that the contents of
learning matenals must incorporate the objec-
tives of the programme and cover the three
domains of learning-cognitive, affective and
psychomotor. The three domains are distinct but
shoulg mutually support each other

a) cognitive (knowing)--acquisibon of literacy
and knowledge

b) affective {feeling)—gaining understanding
and a positive mental
response to problems.

¢} psychomaotor {acting and doing)
—action leading to change or improvement
In living conditions

There may not be equal treatment of "'mix™" of
these three. Some literacy materials may have
more of one domain ihan the others, but
attempts should be made to inciude all in the
contents of the maternals to be prepared to

achieve the objectives of the programme.
Needless to say, the contents should be geared
to lhe objectives of the programme.

5. Methodology of application

In non-formal education there 1s a wide range
of media available for delivering the educational
message to its target group. The contents need
not be squeezed into one particular medium,
There can be the writlen medium, visual, audio,
electronic, and a whole range of others. Each
medium has its own advantages and drawbacks.
Quite often, different media may be combined to
produce optimum effects. The message gains in
clarity and resulls in greater understanding
when it 1s delivered through ditferent but appro-
priate media. It aiso breaks the monotony of
learming. For example, lessons for the acquisi-
tion of basic literacy skills may have to follow a
structured sequential framework following sound
pedagogical and andragogical principies, but
visual aids, games and discussion will enliven
the learning process. Communication develop-
ment materials for better life, new skills, etc., will
have to be largely cognitive, through c¢~n-
veyance of knowledge, but visual presentations,
dialogues and simulation games, demonstra-
tions, etc., can help the learners gain a clearer
understanding and more readily accept the
ideas.

To bring about attitudinal change, a direct
approach to the '""do’'s’” and ““don'ts’”’ may not
yield the desirec results. Dramas and role play-
ing which can make an emotional impact on the
audience, particu'arly when followed by discus-
sion, have better educational potential.
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Training of Writers, lllustrators and Producers

Wrilers and illustrators may be trained through

a neoliterats materials producers’ workshop

under the guidance of experienced experts on

malena: production. The training or workshop

should have the tpliowing stages:
; .

1. A general mllf.'oduct':on of the wrters and

illustrators to the target group. This can cover:

a) Socio-economic problems ol the target
group ’, . “

b) rate of education In- solving at least a
number of problems/sub-problems

¢) adull psychology of the group

d) mportance of the neo-Iteracy materials

&) information aboul resources and resource
agencies

Il 1s desirable thal the writer and the illustrator
be taken to the actual places where the neo-
literates lives. This brings them close to the real
condmons ol the target group and aids them in
modilying therr \deas at the discussion level,

2. Aller the held Inp, the malenal producers
shc ild be exposed to talks on some technical
topics by subject matter specialists so that the
information they get will be technically correct

Footnotes for Seclion [

' Meeting Basic Learning A Vision for 1990« Backgraund
Document of World Conference on Educdation for All, 1990

* World Declaration on Education lor All ang Framework for
Acton lo Meet Basic Learning Needs, Jomuen, March 1990

“ For detads please see “Prinuples of Cumculum Design for
Literacy Tramng™ ATLP Vol 1 UNESCO PROAP, Bangkok,
1989

4 Suggestons made at the Regonal Literacy Workshop in

Udaipur, ingia, 29 November lo 20 December 1979. organzed
try UNESCO PROAF, Bangkok
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3. A detailed discussion on how to write for the
neo-literate can be organized. This discus-
sion should cover the criterta for such writing,
e.g. selection of vocabulary, length of sen-
tences, organization of materials under heads
and sub-heads, readability and comprehen-
sion. importance of visual aids, eic.

4. The participants are then asked to prepare
manuscripts on different topics with the illust-
rator preparing the appropriate illustrations
which would reflect actual living conditions.

5. After the preparation of the manuscripts, the
writersfittustrators meet again so that their
writings can be read, discussed and adjusted
in accordance with the norms indicated in the
criteria list and technical information provided.

6 The manuscrnpt can be revised and then
printed in imited copies far evaluation in both
structured and unstructured situations. This is
the field testing stage.

7. The materials can therr be revised, repninted
and used.,

8. Another evaluation may be necessary to deter-
mine further improvement of the materials.

5 g

5 Extract from Thaland's Funchonal Literacy Programme. A
Case Study of Actmiies in Educalional Region 8, SUNANCHAL,
Sunthorn, Bangkok, UNESCO PRCAP, 1981, pp31-32

7 Ninth Regional Workshop on the Preparation of Audic Visual
Lteracy Followup Materals tor Women and Othar Dis-
advantaged Population in Asia and the Paaific. Pakigtan.



Section II:
Development and Production of
Learning Materials

by ek Bir Mukhiya (Nepal)

21



fag

@@@

Part 1: Steps of Developing Learning Materials

1. Charactanstics of Effective Matenals for
Neo-literates

Studies have shown that didactic iterature
does not attract neo-literates and that uniess 1t
stimulates the urge to read, the material remains
unused. The first requisite therefore, for a satis-
factory material worthy of use by ieo-literates
will be that it should querich their curiosity and
give them pleasure and enjoyment.

The following characteristics ol neo-lilerate
materals should be taken into account when
neo-hterate materials are prepared. The materi-
als should:

1) be sutted to learning skills of the target neo-
Iiterates.

2) focus on the real and immediate problems of
the neo-lterates and ther society.

3) promote aclive learning.

4)1nclude special types for particular groups
and programmes.

5) pose problems or describe potential pro-
blems/conditions and provide ways to solve
those problems.

B) draw on expenences and participation of
neo-hlerates.

7) prom¢te culture, national integnty and
dignity.

8) be simple, attractive and interesting.

9} utihze visual aids which are appropnate for
the neo-literates’ needs and interests.

10} be integrated with self-gvaluation.

2. Steps of Developing Materials

In developing such materials the following
steps are required.

22
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i 1) Field ?urvey

I 2) Analysis of data and identifying
pnomr needs

3} Selection of theme
4} Selection of format
!

5} Selection of content

!
8) Writing, illustrating and editing the
material |

7) Pre-telsung of draft material

f 8) Rewision of draft maternial and
‘E preparation for printing
1

9) Prmtnlg

' 10) Evaluation

3. Mulb-Media Approach for Successfully
Conveying the Messages

When several kinds of media are combined
and used, it 1s effective to convey a message.
The followings (see next page) are examples of
such muitt media approach utlizing the AJP
Materials (Asianf/Pacific Joint Production Pro-
gramme of Materials for Neo-Literates in Rural
Areas of ACCU).
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by Sharad Ranjit (Nepal)
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HOW TO EFFECTIVELY UTILIZE AJP MATERIALS SO FAR PRODUCED AS A KIT

1. Communily Development

molivational stage through parhcipation stage through instructional stage through
puppels game self-learning

*Save the Village with “Building up a Happy ’ “Cooperalives for Betier

\'
\
Literacy Skills” & " Community "

[ —

-l Lite™”
(puppet play) j ‘ (Sugoroku game) ‘ (bookiet}
2. Women'’s Parlicipation
motivational stage through participation stage through instruclional stage through

discussion game sell-learning

[
! “Why Literacy for

" “You Can Take Action!"” , “Women's Lileracy”

e ———

» Women"
oster : bo zzle |
(poster) , | (box puzzie) | (booklet)
3. Water
motivational stage [hrough participalion stage lhrough instructionat stage through
visual aids and poster game self-learning
- "Water in Everyday Lite”" ; - "Good Use of Water” o “The Lie of Water” i
{shdesilape} { E (igsaw puzzle) | | (booklet) 1
"Everyone's Waler" R
(poster) : i “Charcoal Water Filter”
1 (poster)
[ t 1
. “How to Improve the
i Well System”™
't (poster)
4. Nutrition and Health
molivational stage through participation stage through instruclional slage through
game discussion self-learning
i “Nutrition™ :’ __; “A Balanced Diet” ! H! "Baby’s f:ood"
(card game} ‘ . (rotaling pie-graph) ; | (booklet)

Let's Eal Vegelables”

“Mari & the Festival— 1
|
(comic bookiet) J‘
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Part 2: Collecting and Analyzing Data for
Development of Matelials

The first slep in deveiopment and production
of matenals ifor neo-literales is to collect and
analyze the data concerning the .arget group.
The data on profies and problems of neo-
hlerates would provide information on (1) sex,
{2) occupational group(s), (3) age group(s), (4)
region or location of residence, (5) classification
by i1ssues, (6} others. The materials prepared
should be based and linked with the problems
and needs to help neo-lterates to improve their
quality of hfe.

Pre-requisite of any survey is clear identifica-
tion of survey objectives, and survey contents
in detail.

Suggested survey methods are.
1)} observation
2) questionnatre
3) mnterview—(a) struclured
(b) unstructured
4) unconventional methods

Individual{s) need to be selected who can
conduct the survey. Compilation and organiza-
tion of data collecled by these individuals would
provide required nformation for developing
the matenal.

Appropriate methods of survey must be care-
fully selected to identily the real needs of the
learners Sometimes it is rather difficult 1o see
the real problems and needs lying behind what
are easily seen. Also it 1s important to conduct a
survey (n a relaxed atmosphere so thal the
learners would not be afraid to express therr
problems and opinions frankly.

1. Methods of Coll sting Survey Data
1) Observation

Observation means observing in dapth lhe

24 3.1.

situation and iving conditions of the target
group, such as therr daily food, clothing, hous-
ing, water, health, recreation and sports, en-
vironment and population, communication,
income, education, culture and their spiritual
life. The observation may lead to identification of
learners’ problems and needs.

Here 1s an example of an instrument one may
use for observation.

1. Distance between house and the animal
shed.

( ) far enough

( ) close to the house

( ) part of the house

Note:

2. Utilization of space for home gardening
( ) well utilized

( ) under utilized

{ ) not utilized

Note:

L DS

walking around the wilage for field survey

BEST CAPY AVAILABLE
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2) Questionnaire

The questionnaire would cover the foliowing

points:

. Target individual's
a) sex, b) occupation, ¢) age. d} location,
e) number of family members

. Questions to ascertain
a) fiteracy level
b) exposure to printed material
c) opportunities to use reading and writing
skills
d) exposure 0 electronic media

. Hardships in daily lfe In the areas of:
a) family

b) community

¢) housing

d) food

field survey (M

BEST COPY AVAIARLE

€) health
f) protession
g) others

4. General information about the survey:
a) surveyor's name
b) date and time of survey
c) place
d) name of the person being surveyed

This will aid in interpreting survey data.
Use questions that are easily understood and

concretely stated. Avoid ambiguous or com-
pound questions.

If a large number of questionnaires are distri-
buted over a wide area, use ‘check’ (V) style,
using ‘ullin’ (wntten) answer style only when
necessary.

—

apal)
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3) Interview

Interview can be done by asking some people
inthe community, especially communily leaders,
including formal leaders like Head of the Village,
ieachers and government officials who live in
the village, and informal leaders such as religi-
ous leaders, youth leaders. women leaders,
medical personnel, and other prominent people
inthe community. One can also have direct inter-
views with the target group. # samphng tech-
rmigue is used to imit the response, one can use
5-10% sampling of both community leaders and
the peonle who are categorzed as target group.

(a) Structured Interview
For structured interview it is suggested to use
open-ended question as in examples below

1. How frequently do you 'isten to educational
radio programmes?

{ )often

( ) sometimes :

(  Drare :

( )never

i Please tell your reason, why?

' 2. Do you boil water before you drink?
Pl Jyes { Ino
' Please tell your reason, why?

(b) Unstructured Interview
For unstructured interview the questions can be
as follows:

1. Would you please tell us about your
problem concerning the water for your
daily use in your house?

2. What are your views regarding your '
children's education?

26 490

Some of the examples of questions are shown
below:

a) Dally food
- What kind of ipod do you eat everyday?
- When 15 your meal ime?
- How many times a week do you eat meat, egg.
vegetable, frut?
- How many times a week do you drnnk mitk?

b} Clothing
- How many pairs of clothes do you have?
- How many new clothes do you buy a year?
- Do you make your own clothes?
- What king of clothes do you hke?

¢} Housing
- Is this your own house?
- Is the space of your house enough for your famiy?
- Is the roof leaking?
- Do you plant your garden with crops or flowers?
- Do you have any problem in drainage?
- How do you dispose your garbage?
- Do you have pel animal?

d) Waler

- Where do you get water for drinking, cooking and
washing?

- Who carnes water?

- Is the water fillered and bolled?

- Where do you store your water?
Do you have enough waler?

- Do you store the raining water?

e) Health
- Where do you go when you gel sick?
- What kind of disease do yo. usually get?
- Do you get vaccination?
- Do you keep essental medicine al hume?
- How far 1s the chnic or hospital from your house?

fy Environment

- Do you have your fatnne at home?
Private or public?

- Is \here any proper drainage?

- Is there any place to dispose community garbage?

- Is there any problem of securnty?

- How do you keep your environment clean and
nice?

gl h)), .. etc
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4) Unconventional method

This method In addition lo the three other
methods mentioned above 15 required to collect
more information on the problem areas of neo-
iiterate’s life.

The foilowing four ways are suggesled among
others.

1) Single Poster

Draw a village situation on a sheet of paper.
It should depict the problems noticed or en-
visaged by the surveyor. Ask a group of 20-30
people from the willage to identify or comment
on this poster. Take one problem at a ime. Nole
down the commenis and list the problems one
by one.

2) Serial F. .iers

These consist of 5-10 posters. Each poster
has a certain picture that can be interpreted
as a problem. Ask the viewer to arrange the
posters in any sequence and tell a story based
on the poster. Problems can be identilied from
the story they tell.

3) Group Discussion

Through discussions among learners, mate-
rial producers and others concerned, various
needs from diiterent perspechives could be
identified.

lisld-survey

by Tek Bir Mukhiya (Nepal}

| Problems - .:h may occur in field
L osurvey ¢y

¢ 1) Target groups do not maintain good

| cooperation because they do not
adequately understand the purpose of
evaluation, so that it undermines their
confidence and makes them appre-
hensive.

2) Target groups give wrong information
because some fear that the right infor-
mation would be detnmenial for their
village's image and some of them are
too timid to tell the truth.

3) Surveyors do not accord village leaders
the respect they deserve. As a result,

\ this situation leads to Had collaboration

g between them.

:  4) Surveyors are not weli-trained.

. 5)Surveyors do not understand about

specific dialects and culture of the

; target groups.

6) Target groups do not have enough
spare ime, as they are loo busy making
a living.

4) Flexiplan

Flexiplan 1s a set of small pictures, drawn on a
thick paper, cut one by one, in such a way that
the ligure is flexible. For example, a hgure of
woman can be shown as siiting, standing,
running, etc. Many such fligures can be made
concerning the life and situations of the village.
Spread Ihese figures on a table or on the floor,
and let the people chocse and put flexiplans on
flannel cloth, creating their real life situations.
Then ask guestions about the problems emerg-
ing from the flexiplans. Such figures can be cut
from old newspapers or dry leaves also, and
arrangement can be made on the ground.

L
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2. Classifying and Analyzing the Survey
Data

1. New Participation Method

There are number of methods in anafyzing
collected data. One ot them which has been
proved effective is a method called "'New Par-
ticipation Method'” of ACCU. 1t allows identifica-
tion of problems and needs very easily and
clearly with the participation of all members
involved.

There are mamly two (or three} stages invoiv-
ed: {a) making a data map on problems and
needs. (b) making a data map on solutions to the
proklems, and (c) on practical actions. Through-
out the process, the members are advised not to
refer to any written material as reference.

Procedure of New Participation Method

(1) All the personnel involved in survey form
groups of about 7 to 10,

(2) After coming back from the hield survey, all
the members of each group present the
identified problems and needs n the village.
for about 20 minutes. Allthe members should
express their observations, therefore, each
person should limit their speech within 3
minules or so.

(3) Each member in the group. then, wries
down most cruciat problems and needs in
the village on 10 or more smalt slips of paper.
One item on one slip should be wntten and
about 20 minutes 1s given for writing. Each
item should be wntten n the following
manner.

a) in simple language and in short sentences
b) clear and practical content
c) easily understood by everyone

(4) Alter wnting is finished, each perscn reads
out what hel/she has written in turn. Other
members listen to the content of slips so that
they can be classified according to similanty
of content. The members classify all the shps
into severai groups and paste them on a
large sheet of paper.

28
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by Tek Bir Mukimya (Nepal}

{5) Each category should be circled and alf the
slips integrated to make a summarized
sentence for each category. Also the number
of slips in each category should be indicated
as a reference for deciding the priority
numbers.

(6) The first data map on problems and needs is
completed. The grouo then follows the same
procedure to make the second map on solu-
tions tc these problems. Based on the data
map on solutions and taking into considera-
ttons factors such as national goals, for
example, a learning curriculum for the target
group can be formed.

(7) Important or crucial items should be taken
up as the theme of materials to be produced
even if accorded mnimal prionty through
discussion between surveyor, neo-literate
materials production specialists and others.

Materials Needed for “New Participation

Method”

1) large sheets of paper

2)small paper slips—at lsast 20 pieces per
person

3) scotch tape or glue

4) markers (possibly 3 colours)

5) pencils or ball-point pens for each person

¥
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--- - - Classifying Data According to Ten Basic Aspects of Life - - -

L ata collection car. be classilied according

" to human needs. 10 basic aspects of life have

been identiied and defined by Sarvodaya
Development Education Institute of India which

clearly enumerate human needs.

A. Essentials for Life

1. Food

All living beings exist on food In the world today
4000 people dig every six hours due to the lack of

. balanced diet, which s essenhal for energy, growth

and protection Those who are subjected lo
malnutrition have low resislance to infection and
disease.

2. Clothing '

Clothing s necessary ta protect onesell from heat
and cold. from fhes and mosguioes. It 1s also con-
nected with culture.

. 3. Housing

A house with adequate light and ventlation is
needed for protection against sun, rain. heat. cold.
elc.

4 Water

Water is essential for lving beings. Every family.
every individual. requires water for drninking, wash-
ing, for walering planis, etc No agncultute or in-
dustry can be undertaken in a plage without water.

Howaeaver, the same water which sustains iife can
also destroy it if the water 15 not avalable in
adequate quantity or It 1s poliuted. Polluted water
carres germs of disease and infection. Water con-
taminated by the faecal matter of humans or
ammals may spread diseases such as typhoid,
cholera. dysentery infectious hepatitis, etc.

The distance between the house and the source
of water has a direct influence on the health of an
individual as well as on histher productive capacity.

+ 5, Health

Physical. mental and social health care 1s ar.other
basic need of man Recreation and sporis are
needed to maintain health

B. Socio-Economic Life

6. Environment and Population

Amongst the factors contribuling to the iuliest per-
sonality development of an mndividual 1s histher en-
vironment. Environment here means physical,
social, emotional and mental environment in which
we live.

Physical environment includes the house, kitchen,
latrine, well, other water supplies, garden, soil,
vegetation, pathways leading to the house, roads In ;
the vilage, main roads, air, electncity, etc. Reason-
able number of children in each lamily and reason-
able number of people in a certain ptace should be
seen In relation to various aspects ol environmenl
menlioned £ bove.

7. Communicaticn

li 1s an essenhbal basic human need 10 have a
roadway to the village and at least a path to walk, f
nol a proper road. leading to every household.
There should also be commumcation media within |
the community and wilh other communities outside.

8. Income

It s a basic need to have a permanent source of |
nceme, Job possibidities can be crealed in the com-
munity by ulihizing local resources. Income-generat-
ing activittes can be taken up by an individual or a
community.

C. Educational and Cultural Life

9. Education

Prowding education lo evesy citizen lhrough
formal and/or non-formal education system should
be trealed as one of the basic human nghis or
duties. as the case may be.

10. Cukural and Spiritual

Cultural and spiritual hfe 1s needed for peace and
harmony n the scciety.

3 29
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2, Classification of Survey Data through a
Priority Llist
{1) Prionity list of collected survey data
All the data collected by observalion, ques-
tionnaire, interview and unconventional method
should be orgamized and listed carefully, in
order of pnonity of that particular target group.

(2) Basic method of classifying survey data

1} Arrange data collected by observation,
interview, questionnaire, unconventional
and other methodsinto separale categones
of target group, I1ssue, etc. in order of
priorty,

2) The prionty of needs of 1arget nec-literates
can be easily identified by converting the
data collected by the ""check’ style ques-
bonnaire into percentage.

3) Important or crucial items should be taken
up as the theme of materials to be pro-
duced even It they show small percentage
through discussion among surveyor, neo-
filerale matenals production speciaists
and others.

4) Categorizing survey answers of “fhllan’
(written) answer lype by separale topics
and considering th«ir respective numbers
can help in setting priorities.

3. Identification of Locally Availabie Resources
for preparing materials

(financial resources / people’s cooperation in-

cluding resource persons/malerials already In

the local market)

Belore the work begins on the matenals, 1t is
necessary to identify:

1) financial resources for development and pro-
duction of the materials. This includes the
amount of money to be used and its source.

2) People's cooperation include resource per-
sons comprising wrlers, conlent experts,
lllustrators, photographers etc., who would
cooperate in developing and producing the
materials.

3) It 15 essential 10 see the matenals already
available in the local markel to avoid over-
lapping or for their use as references
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Sample of the priority list

1, Place: (name of the village/community surveyed, cic.)

2. Target group:  (number of people)

{sex, age, occupation, etc.)

(level of literacy) _

{others)

dale:

name of surveyor;

ASPECT OF LIFE

Fuod

Clothing

. ) * Housin
A, Essential tor ‘ B —
life o

+ Water

e -

PROBLEMS IDENTIFIED
BY SURVEY

PRIORITY

Health, recreation
and sports

Others
[ S . . .
(+ Environment and
! population
————

Communication

B. Sacio-coonumic
life

« Others

Lducation

f,f S

Cultural and Spirituast

Others

C. Lducational &
cultural Jife

S RS SUR

— e - e S s N —

) S S A
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Part 3: Selection of Theme and Format of Materials

The first step in the production of effeclive
matenals is to correclly analyze results of sur-
veys cencerning their needs, establish priorities,
and choose {he theme 2r opic of the materials.

Selection of Theme

In deciding upon a theme, the evaluation of
needs and suggested solutions to the problems
produces basic dala which leads {0 arriving at
the appropriate theme,

1. Steps in Seiecting Theme

1) First, set prionties based upon consid-

[ eration of respective degree of urgency |
and importance of each issue to be
addressed.

2) Issues and items arranged by priorily
can then be listed by type, and a co-
herent chart devised to display the
needs of the target group.

3) Assemble not only the producers of the
literacy matenals but also experts and
\ other persons directly related to con-
crete issues and, referring to the chart,
draw out the opinions and knowledge of
these persons of various specialties ina
discussion. For example, specialists in
agriculture, ecclogy, health and nutrition
may collaborate with producers of the
| materials to arrive at a broader and
deeper thematic concept and content,

i 4) Atthis stage, themes should be decided |
! upon., beginning with higher prece- |
' dence items. in consideration of (a)

objectives, (b) contents, {c} target |
| group, (d) method of application, and |

32
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{(e) place of appiication of the matenals 10
be produced.

5) Ailer the theme has been decided upon,
consider what data will be necessary
and whether or not there are any

| maternals already in existence (par-

l ticularly in the target area) that may be

applied. Make a chart of such infor-

mation, and prepare {o move on to the !

» next planning stage, that of format. |

Theme decision based upon opinions and
needs of a wide vanety of people rather than
only prelimmary surveys and research can be
accomplished systematically by using a *'cate-
gory'' approach, itemizing each issue or pro-
blern by category.

Which theme can be selected...?
ifeom AP booklets)
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2. Posslble Themes for the Materials
Health

1 Dally Health

1} drninking water and clean water
2) healthy food

3) awaiting the birth of 2 baby

4) bahy care

5) first aid and family care

o) food conservation

7) others

Sanitation

1) cleaniingss of surroundings
2) how to make a lavatory

3) garbage and waste disposal
4) housekeeping Lips

5) personal cleaniness

6) a healthy body

7) others

Balanced Oiet

1) nutntional values of foods for physical and
mental health

2) proper seieclion ol food

3) how to diagriose and cure iiness caused
by unbalanced diel

4) how to cook properly

5) others

Common Dhseases
1) some conlagious diseases
2) others

Environment and Sclencel/Technology

1. What s Good Environment

1) appreciation of nature and relalicnships
between nature and human beings

2) protective and corrective envtronmental
measures

3) a clean home environment

4} the home garden

5) potlution of arr, water, soil. etc

2 Reiorestation

1) importance of forests
--practical uses of trees and wood

2) proteclive and corrective measures for
erosion

3) forests and animal life

4) how 10 properly replant forests

3 Science and Technology in Everyday Lile

1) Water
a. uses of waler
b how to conserve waler
¢ how to ensure waler supply
d how to punty wailer
e flood control
{ waler cycle
2) The Sun
a practical knowledge
b. uses of sunlight---
(sanitatior, health, food preservation,
crops and animals)
C solar energy
3) Bio-gas. wind power, etc
4} Chemicals an  ‘heir Carefut Handiing

1Hapua New Guined!
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Production | Social and Economic Aspects

1 Food Production
1) How ta improve production
{raising poultry. rabbils, goals, sheep,
cows, and canbou; fish-farming, bee-
keeping, keeping silk worms; plantation

1. Cizen Life
1} Why be a good citizen? (relalionship of
individuals to community. value of shafing) |
2) Criteria for a good citizen !
a) active parlicipaion in community

——— e

|

and forestry; planting fruit trees, coconuts, - . development programmes ;
cloves. coffee. eic.) ! ; b}knowledge of and comphance with i

! ! basic laws of the country !

2 Handicrafts and Vocational Skilis : \ ¢} respect for cullural heritage E
1) Creative use of local materals | ! d) healthy attitude toward others !
(clay. reeds, bamboo, shells, stones, palm e} knowledge of one's nghts and res- |

leaves. elc) i J ponsibilities
|

2) How lo Start @ Home Industry
a dennifying materials

2 Cooperatives
1) What 15 a cooperative?

b acquinng skill, technology and ( i 2) What is the importance of cooperatives?

equipment ! 5 3) Requirements for a cooperative (proper
c quality control | ! spint ang attitudes of people involved in
d. marketing ! ! a cooperalive)

4) How to form a cooperative (lechniques
of organizing, basic legal requirements,
contact with government caoperative
authornties)

! 5) Possible aclvilies of cooperatives (area |

* that can be served by a cooperative} |

3 Community Responsibilify
1) Building a new village
2) Consgervatior: of nature
3) Development of youth
4} Unity in the community
5) Constructing roads and bnigges
€) Maintenance of public places and faciities

4. Family Life
1) Merals in the family
2) Family planning
3) Religinn and iailh

| 5. Econumic Efficiency i

1) Marketing of progucts '

i 2} Negotiation of price !
3) Houseghold budget

i 4) Taxes

{ 5) Savings and loans |

By Sharad Ranpit (Nepal)
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‘ Culture

1 Proper Use of Recreation and Leisure Time
1) What 1s proper leisure?

(Folk theatre, music, home decorating. pant-

ing. athleti¢ achivities, reading, etc.)
2) Spending extra tme
a. actvities for wholesome enjoyment
b. aclivities for extra income
¢. activiies which are communal in nature
d activihes for educational growth
3) How to budget time
a planrming a year's scrnedule of aclivities
b planning a day
4) Prowding facilities for recreaton

REST PAPY AUAL i

2Cultural Heritage

1) Cuitural hentage
(fostenng love for folklore, monuments and
sites, native arts, local hustory, etc.)

2) The value of cultural hentage for community
identty, source of inspiration, source of recrea-
tion, indication of foretather's efforts)

3)How to express appreciation and love for ;
culiural heritage (preservation ang transfer of
knowledge. aclive participation in culturat activi- !
ties, daly apphcation of tradtional knowledge., |
elc)

’ |
[

by Jame Lores de Los Rios (.Coltbn\bm;
bl
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Selection of Format

1. Matters to be Considered When
Selecting Format

Format cf matenals for neo-hterates i1s decided
on the basis of what may e most appropriate
and effective for the content of the particular
material 10 be produced.

When inlended expression of content is most
appropriately matched to format (bookiet, pam-
phlet, poster, game, audso-visual medium, etc.),
the highest degree of effectiveness is achieved.
If the proper format is not selected, the content
is not clearly and vividly conveyed and the
communicative effect 1s markedly diminished.

In deciding upon the format to be used. it is
importan! to be knowledgeable aboul.

(1) needs and literacy level of target audi-
ence neo-literaies,

{2) location and conditions in which mate- |
rnals are to be used, |

{3) methods of application and therr clanfi-
cation. and ’

(4) production cost and precess and
means by which the materials are to
be produced. I

(1) Undersltanding needs and hteracy level of
target learners

As neo-literates or Iliterales seldom have
enough time to study in a school or special
lteracy class, it is necessary to be aware of
target learner’'s preference for a particular for-
mat within that limited time frame. While produc-
ing posters and audio-visual materials to be
presented before a _roup of people, it is par-
ticularly important to know the literacy level of
the group as well as of individual members 1n
order to empioy an effective lormat for their use.

36 ‘iu'

(2) Location and conditions in which materials
are lo be used

It 1s necessary 10 know in what type of setting
(environmental conditions) the materials are to
serve, and in what manner they are to be
apphed. Materials such as posters should be
displayed prominently, over a long penod of
time, in locations where people assemble or on
a large wall surface. Audio-visual matenals
normally require facilites ang equipment such
as electricity and slide projectors

It 1s also necessary to see larget group’s
extent of exposure to electrenic media. If the
community is using it {reely then they are al-
ready trained 1o react to the programmes
presented in this medium. But if the village has
no electrcity, then the electronic media is
cerainly not effective because, firstly, they do
not have an cpporiunity to view programmes on
them; secondly, they are too tired to drag them-
selves to the community centre to watch televi-
sion or films, etc.; and thirdly, the medium itself
fascinales them in such a way that the message
remains unregistered.

In such circumstances, it would be better to
select a medium from their own cullure or create
a kind of programme in which they can also par-
ticipate. In many cases, multi-media approach is
most suitable for conveying the message.

The producers of materials shouid ke also
well aware of the locally avalable resources and
the background of the targel learners’ cullure,
customs, preferences, efc

(3) Methods of application and their clarifi-
cation

In producing materials for neo-literates such
as games and comparatively thick books, care
should be taken s¢ that they do not require
excessively detailed gudshnes for ther applica-
tion by instructors. Format of matenals must be
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carefully considered so that the materials can be
at first easily accepted and understood by the
instructors. A format which 18 comphlicated or
poses problems in application or does not
clearly and simply convey the intended message
should be avoided.

(4) Production costs

Cost of material production varies greatly,
depending on the format and the facililies avail-
able for production. it is important to determine
best possible formal, process, and supplies to
be utilized within the budget set for the particular
production.

by Sharad Ranpl (Nepal

2. Possible Formats for Materials for Neo-
literates

| CATEGORY FORMAT 7
1. Printed book 1 book, ?
| booklet, 1
i photonovella.
, jcomics, \
i et i
@ |
2. Pninted ?poste-r. - E
: non-book  {leaflets (flyers), ;
|

‘wall newspapers, ‘
'news periodicals and journals, :
;llip chart, t
ycards, |
etc.
|

3. Audio-visual 'film (8mm, 16mm. etc.).

media movies, ,
(electronic} videos, i
‘slides,
tapes,

radio programmes,
! TV programmes,
eic.

'4. Audio-visual |{puppet show,
media (folk) [shadow play, ‘
drama, @
Kamishibai
. (piciure story-telling),
| SONgs,
| Holk dances,
! retc.

-5, Games and card games,

others jligsaw puzzles,
cfuture’ games,
games of finance
" (e.g. '"Monopoly"),
"board games such as
Sugoroku, Parchees!,
.snakes and ladders,
'simulation game. ‘
etc. T
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Part 4. Procedure for Developing Materials for Neo-Literates g%‘ s

introduction

After deciding the theme and format of the
material to be produced, the practical steps of
matenal development such as preparation and
drafing of manuscrnpis and illustration, pretest-
ing. etlc. will start The steps of material develop-
ment are listed in the following flow chart.

1 Topic Selection

I

2 Format Selection

|

3 Content Arrangement

|

4. Script Preparation

5 Hlustration

-

6. Arrangement and Editing

-

7. Finalization of Title and Captions
8. Freld Test

9. Revision

— = e

Mass Production

. 4%

In Part 4, the practical development process
of representative matenals from four categories
of the formats are described step by step with
matters to consider in each step as follows:

Printed book materials —
i (1) booklet

Printed non-book materials

{2) poster
Audio-visual materials
{electronic & folk media)
(3) radio programme {electronic)
[ {4) slides and tape (electronic)
: (5) video programme {electronic)
! (6) puppet play (iolk) 1
1 (7) Kamishibai: picture story-telling {fotk)
Games and Others

)

(8} Sugoroku game
{9) Card pick-up game
(10) Simulation game

LGl
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I. Printed Book Materials

Prninted books and beoklets have certain dis-
tinctive qualites which give them a position ol
pre-eminence amoeng basic literacy and neo-
literacy materials. They are as follows:

a) Books can actively help in self-education.
Most other educational materials need help of
other agents or educational aids. The learners
use books and bookiets at their own time,
ptace and convemnence, even repeatedly if
necessary. They can become a part of the
reader’s life.

b) Books can be easily carried and produced.

c)Books can cover much wider areas of
knowledge and keep pace with expanding
knowledge.

¢) Books promote understanding and reason-
ing, as the readers can reflect and raview In
a manner not possible with a time-bound,
arranged programme. Te enable effective
usage of books, certain conditions should
be lultitled.

Booklet

Characteristics

A booklet designed tor neo-literates 1s made
ol approx. 12-32 pages. depending primanly
upon literacy level of target readers and con-
tents of booklet. Booklets should feature:

(a) a well-ordered, easily understood series of
explanations, or
{b) an easily understood, story-like progression,

Guidelines for Booklet Writing
Planning

Functions and Objectives

Make a decision as to what the functions of
the booklet will be to achieve the set objectives.
This will serve as a guide in the selection ol
content, learning activities, teaching strategies
and evalualion techniques.

by Albert Gamos (Philippines)
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Content

(1) Select content that will achieve the objectives.

(2) Complexity of the content should be based
on the stages of development of the learners.

(3) The content should be relevant 1o real-life
situations.

(4) The content should consider the cultural
background of the learners.

(5) Integrate content within literacy levels and
across subject-areas and with curriculum im-
perative whenever feasible.

—
shur

;o
N .
Yo 7 by Pablo Chaver (Moexioud

Writing

Presentation

(1) Address the booklet to the learner.

(2) Make use of talented artists and writers
(attractive illustrations, lead paragraph, elc)
to motivate the learner and provide an
overview of what he will learn.

(3) Use different methods to make it interesting.
A combination of discovery technique
{(including laboratory method, problem:
solving) and expository method (including
demonstration method) seems to provide
better results than the utdization of one
lechnique.

(4) Sequence the matenals according to:
a)learner's literacy level and manner of

learning
b) nature of discipiine

(5) Provide for maximum transter of learning

a) developing subordinate conceptsipro-
cesses/skills before higher order con-
cepls/processes/skills.

40
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b) including experiences in a wide variety of
situations as close as possible to the kinds
of problems the learner will meet in every-
day lite.

(6) Develop learning sequences. From the
content on real life situalions as basis, it
should tollow a sequence to more abstract
concepls, etc.

(7) Provide reinforcement exercises leading to
feelings of reward and satisfaction, mastery,
relention and added insights in attacking
a problem.

(8) Provide for the development of critical
thinking through repeated exposures to
problem-solving situations.

(9) Use visual materials as much as possible to
reinforce concepts and/or processes.

(10} Provide activities and relerences for ex-
tended reading and wider research.

{11) Consider the re.1dability level of the materi-
als. The v cabulary and sentence length
should be suited to the literacy level of the
learners.

Physical Make-up

(1) Use illustrations and captions that appeal to
the learners.

(2) Make layout attractive, neat and easy on the
eyes ol the learners.

Evaluation Tools R

(1) Prepare instruments for evaluations of the
materials based on the objeclives of each
unit/chapter.

(2) Provide instruments for evaluations to assess
the totalily of learning.
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Practlcal Process of Developing Booklets

1. Development of Theme/Content

The theme of the booklet requires skillful
handling. After having identified the problem
and the suggested solutions it has to be woven
in such a way that the reader 1S not at the
receving end but can identfy herseli/himsel!
with the characters ot the booklets.

{a) Logically ordered explanation makes content
easy to undersiand. (Even complex content
can be made understandable through logical
theme development.)

i) “"How-to'" booklets—handicrafts, live-stock
raising, etc.

ii) Theory-based booklets--hygiene, scienti-
fic knowledge, etc.

(b) Presenting the information N an interest-
generahing story is effective. (Difficult infor-
mation can be conveyed in a pleasant,
captivating manner.)

(c) Based on contenls, decide upon one of the
following two types ol booklets:
1) primarily illustrations, with text playing a
complementary role (mainly for beginners)
i) primarily text, with complementary illustra-
tions (manly for middle- and self-learning-
level readers)

2. Content Arrangement

(1) List items comprising content of selected
theme.

(z} Arrange items in proper order as an outline.
Ensure clanty in development of theory or

story.

3. Seript Preparation

(1) Begin writing text (or have designated wnter
begin) from the outline.
a) Sentences should be as short as possible.
b) Use simple expressions and comprehen-
sive 1deas.
c) Choose words that are applicable to target
reader’s locale and lifestyle.

(2) At this stage, decide upon the length of the
bocoklet.

(3} 1t is useful to prepare a ""dummy” of the
booklet In smaller size with actual number
of pages.

(4) In script writing. try to get cooperations of
able wnters who can write imaginative and
interesting stories. Too simple or too technical
stories cannot attracl the interests of the
learners.

(5) Script preparation and illustration should
proceed together. ¢

(Bangladesh)
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4. lllustration

(1) Choose type of lllustrations to fit the topic of
the booklet.
e g humourous :lustrations
cartoons
technical illustrahons
imaginative illustrations

{2) llustration progression based on outlne
drawn up by script preparation staff.

{3) The effectiveness of literacy matenals 1s said
to be determined by the qualty of their tust-
rations.

Charactenstics of llustrations for use with
literacy malenals are as follows. {applicable to
all formats)

High quality illustraton should be used
for best possible visual eftect. Further-
more, full cooperation on subject matter
and 1ssue(s) addressed in the matenals
from dlustrator(s) fully aware of subject
matter and the issue(s) addressed s crucial

The following points should be kept in
mind when ilustrating matenals for neo-
literates.

a) lllustrations should be attractive, interest-
Ing, enjoyable.

b) Use simple and clear illustrations accu-
rately representing content.

c) Avoid cluttered backgrounds and inclu-
sion of excess unrelated elements.

d) Features and clothing of human figures,
scenery, structures, tools, etc. inillustra- |
tion should conform 1o those of target
reader’s surroundings.

e) Cullure, leisure, health, medicine, work
skills, science—there are Mustrations
appropnate {o each lield. '

42

Materials production siaff(s), author of text,
and ilustrator(s) should maintain close contact,
consulting each other as the job progresses.
This allows the content of the booklet to be pre-
s:nted most effectively as a coordinated pro-
duction of text and illustration.

Photographs can also be elfectively used in
lteracy malenals.
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Different Styles of lilustrations

Wlustrations by Tek Bir Mukhiya (Nepal)
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5. Arrangement and Editing ——

(1) Make copies (photocopy. it possible) of
tllustrations and try writing the text on those
pages.

(2) Ensure that text and illustrations match and
amplify each other. Layout text and djustra-
tions logically. with smooth reading n mind

(3) Check overalt logic and development
- Are there no contradictions?
- Are development. progression, and conclu-
sion clear?

(4) Check each page for coordination between
1ext and tlustrations.

Text

a) Ensure that not too many sentences are
related to any single item.

b) Ensure that vocabulary. sentence length.
comprehension level. etc. match hteracy
level of target readers.

Mustration
a) Revise or delele any incongruous or in-
comprehensible elements 1n llustrations.

{5) Prepare front and rear cover of booklet. The
front cover should make one want 1o read
the bouklet at first glance, and accurately
represent content of the booklet.

(6) Try to project a good impression through use
of colour and design.

Make the cover attractive enough for the
readers to make them open the pages.

6. Finaltzation of Title and Captions

Decide on bookiel tile, subtitle(s). and cap-
tiens for all scenes. These should be attractive
and relate subject matter to readers, and be as
bnel as possible in representing content.

44
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by Tek Bir Mukbuya (Nepal)
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7. Preparing tor Field-Testing

(1) Using paper s1ze and number of pages cor-
responding to final product, prepare a model
booklet in the same form
a) This 1s to gel an idea of the i/mage and

eflect of the complete booklet.

b) Check that the product develops its con-
tent in a manner befiting a bookiet.

c) Check the overall rhythm of the booklet
to ensure that all pages and parts work
towards the presentation of the content.

d} Leave space In this model bookiet to add
and change in accordance with sugges-
tions ot experts and field test results

(2) Prepare an Instructor’'s Manual
The following should be considered 1n an
Instructor’'s manual.
aj target group
b) objectives
c} method of apphcation
d) anticipated effect
e) follow-up

(3) Make contact with prospective instruclors for
the field-test.

("' Produce as many model booklets as there
are target readers

field-testing, of boaklet (Mongoha)

8. Field-Testing

In order to produce learning materials for
iarget learners in the most effective manner,
with the least number of drawbacks and being
the most highly motivated materials, 1t is sug-
gesied that field testing be prepared before-
hand in the following steps:

1) Study thoroughly about village data collected
for field test as well as details of leaders and
participants as samples and be sure to make
appointments of time and places in advance.

2) Make a good preparation of iacilitators deal-
ing with matenals presentation in such a way
that they acknowledge about participants’
descriptions including their specific dialects
and traditional beliefs.

3) Let facilitators practice presenting materials
in acf{vg_nce for many imes until they teel that
they can manipulate it skillfully and confidently.

) 4)’15repare evaluation sheeis and try all of them

in advance for their credibility, reiizbility and
clear understanding.

5)-Present learning matenials to target groups in
accordance with steps previously given.

6) Evaluate learning malerials in terms of clarity,
simplicity, language, illustration, relevance of
theme and topics, communication of mes-
sage, style and format, etc. to find out
whether those materials interest, impress and
attract target groups or not. Varnious forms of
evaluation techniques may be utiized, e.q..
guestionnaires, observation, seminars, dis-
cussion, etc.

% 7) Analyze and discuss the evaluation results

to scrutinize about advantages and dis-
advantages of learning malenals

8) Make a correction and adaptation of learning
materials in the most affective way beforz
publication.

45
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Sample of Evaluation Form for Booklet

1. Language
a) Vocabulary { ) difficutt
: { ) nol so difficult
* { )easy
i b) Statement { )toolong *
! { ) reasonable
' ( ) shost

2. Manner of presentation
a) Format/physical content
{ )} nteresting
{ ) not interesting

) b} litustrations { } altractive
{ ) not attractve

_ { ) inlormative '
f ( ) notinformative
~ 3 Subject maller ( )difticutt
i { ) not so agifficult
_ ( )easy
: { ) relevant
! { ) not relevant
.4 Wilt you put 10 use whal vou have fearned
in the booklet? ( ) yes
: ( ) maybe
i { ) No

Two methods of field-testing of booklet are:
a) Assemble all readers in one place (e.g. village
meeting place or elementary school) and
have each person read there.
b) Have readers take booklets home, then sone
hours later or next day invesligale resulits.

With booklets of the "How-to"’ type, try to in-
vestigale whether or not readers have actually
learned "‘how to"".

As sufficient time for each targel reader to
leisurely read the model booklet 13 necessary,
allow ample time for held-test.

98]
o
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9. Revisions to Draft Materials
{1) Analyze and interpret survey results.

(2) Orgamze and hold an editonal stafi meeling
ol production-related personnel (producer,
writer, illustrator, instructors, etc), and invite
the attendance and opinions of individuals
from other fields.

{3) Collate opinions beanng on improvements.

; Sample of Collating Results of Survey

1 Language
a) Vocabulary - diitficutt (3.5%0)
- not so difficult  (20%)
- gasy {7 5%0)
b} Statement - too long (5%)
- reasonable {80%)
- snor (15%0) |
2 Manner of preseniation
a) Formal/physical corlent

-antargsling {60094}
- notinteresting  (40%6)

b} lHustrations - attractive (70%0)

- not at raclive (30%0)

- iInformative {80%)
- not mlormative  (20%}

3. Subject matter - difficult (30%)
- not so didficult  (50%)
- 8asy {20%0)
- relevant (7004)
- not relevant {309%0)
4 Will you pul to use what you have learned
in the booklet? - yes (80%0) |
- maybe (3004) 1

. no (109%)

(4}Request writer and illustrator o carry out
necessary revisions.

10. Completion yon {o printing) ———
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Photonovella

This effective format for neo-lilerate malenals (1) items (scenes, etc) of mporiance in the
tells a story through a series of photographs development of the story should be clearly
arranged in sequence as a booklel. The photo depicted in photographs. Too many objec-
novella 1s well-suited to visually and realistically tives or overly complex situations should not
convey the content in an impressive manner. it be introduced in any cne scene, and each
can be employed in presenting desired scenes scene should mawntain clear continuity in the
in cases whete an illustrator s not available. story.

The produchon process progresses, basically, (2) Distant shots and close-ups should be com-
as s outhined in ""Steps in developing maternials bined to avoid monolony In visual presenta-
for neo-literates.”” Paying attention to the follow- tion.

iNg points when praducing pholo novella, how-
ever, can result in increased eflectiveness:
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Il. Printed Non-book Materials

Pnnted non-book materials can be distin-
guished trem printed book matenals in a variety
of ways. In this guidebook, 'printed non-book
matenals' refers to all printed materials exclu-
sive of books and bookleits. These matenals
include primarily:

posters

prnted news penodicals and journals
wall newspapers

leaflets (flyers)

fho charts

picture story-telling hargboard set
cards (ffash cards. picture cards),

Such printed non-:.0ok materials are suited to
effectively presenting a message or content to a
number of persens simultaneously 1n a mast
visually appealing manner. Content of such
matenials should be kepl simpler than that of
printed book matenals. This form s effective as
an enjoyable learning aid motivating beginning
and muddle-level neo-literates to make further
advances in reading abiiity.

LITERACY
BRINGS LIGHT
INTO ONE'S LIFE _

AR - s

campaign-type poster (India)

o0
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(2) Poster

Characteristics

The basic function of a poster is o clearly
present visuatly and directly a message to many
people at once. While the poster 1s an effective
means of conveying a lasting tmpression in a
short time, communicating delailed information
is not feasible.

Posters can be categonzed as ether
(2) campaign-type, designed to strongly project
a single message; or
(b) instruction-oriented, tlustrating and explan-
Ing through a single scene or seties of scenes
(which may be somewhat complicated) some
profitable information of knowledge.

Posters can be apphed in a vanety of ways,

especially as instructional aids lor beginning-
level neo-literates.

Natural greening of the land

IF A STOMY AREA IS CDMFLEI’ELVDENLI'DED CF PLANTS
ANDLEFT ALONE NHYENIS THIS TYPE OF PLANT
SUCCESSION MIGHT OCCUR

instruction-type poster (Philippines)

BEST CNPY AVAN &RIF
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Elements of a poster

Most posters consist of four basic parls:
(1) slogan, {2) wisual content, (3) secondary
message (course of action required) and (4)
logo. For example, this 1s a typical poster en-
couraging mothers to practice breast feeding.

{1} Slogan must be dynamic, meaningful and
as short as possible. The <logan must be
large enough to be seen quickly and easily
especially in posters used n unstructured
situations.

(2) Visual content of picture must have a
strong immediale visual impact It should te
directly associated with the slogan. It can be
a drawing or a photograph. If a photograph
is used, make sure it can stand up to close
gxamination. More than one drawing or
photo can be used but avoid inciuding too
many visual distractions.

{3) Secondary message (couise of action re-
guired): The slogan and the picture attract
and stop the audience, and the secondary
rmessage should stmutate or motivate them
t0 do something and give them guidance on
how to do it.

(4) Logo sheuld tell the audience who i3 giving
oul the message and add credibilty to the
poster. A logo may take the form of a symbol,
or contain the name and address ol the
prganization. agency, uni, etc

ST COPY AVAiLAMLE

slogan

o "4

BREASTFEEDING IS BEST
FOIl THE BADY

secondary
message

A good and effective poster requires caretul

plannming.

Posters are

— for learners with limited reading ability,
generating interest in the topic through
impressive presentation.

—nappropriate for explaining detailed
information or technigue, or for offering
theoretical explanations or solutions.

“Infhornza” Thydanch 49

|
(¥



o
i

——— e —— ——

r .
[ Practical Process of Developing Posters |

2. Content Arrangement

(1) Devise short sentences or phrases o pro-

1. Selecting Topic and Type of Poster perly convey chosen theme.

Any kind of topic can be presented through Think of a short 'catch phrase’ that aliows
posters, but the poster medium is applied par- easy, lamiliar grasp of poster conlent, e.g.
ticulasly in cases where direct and clear pre- “Mother's milk is the best!”
sentatuorlpf the topic is desirable.

et

. -‘!‘—'—'-""_7 ., =

To quickly attract learners’ interest and in-
volvement, use words well-known in the res-
pective countries.

- (2) Along with this, devise a rough sketch of the
poster's illustration and layout.

Ensure coordinatton of text and dlustration,
and obtain the cooperation of illustrator from
the start.

Considerations in deciding on poster size
1) objective(s)
) 2) theme/topic
by Tek Bir Mukhiya {Nepal) 3) function

4) area and place of its use

5) type and number of target audience
Types of posters 6) financial considerations

(A) For campaign use
Importance of the topic is readily recognizable.
1. slogan 2. urgent message

(B) For educationalfinstructional use
Information and knowledge concerning topic

should

() clearly show element(s) indicating how a
given problem or situation came nlo being

(i) aid the learner in connecting a certain
phenomenon with other related one(s)

(i) clearly suggest how to objectively view one's
own environment and apprehend and solve
problems in it

{C) For stimulating discussion

Rich content will lead to discussion amaong the
inthviduals, encouraging their interest, sym-
pathy, realization, and participation *Carp-Agricultyral Fertilizatlon and Incubation® (China)

50 o
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3. lllustration

{1) The role of illusiration in large posters, where
the illustration ilself expresses the conlent, is
extremely important.

{2) Attractive and clear illustration should be
used especially on posters making therr
appeal and communicating their content at
one viewing. (Notice characteristics of illust-
ration in literacy materials.)

{(3) Nlustrate in a style fitting the surroundings
and interests of the learners.
e.g. realism, ammation, art, design

(4) Photographs are also effective. particularly
in campaign-type posters.

(5) Overall mood of the poster is greatly deter-
mined by layout and colour scheme.
- urgent issue
- significant problem
- optimistic view as the solution ofthe problem

4. Layout and Editing

(1) Make a copy of the illustrations and add text
message in the appropriate space(s).
Check 1liustration against text for coordina-
twon and absence of contradiction, and con-
sider whether or not one enhances the eifect
of the other. Ensure that text is not lost in the
tllustration, even when poster is viewed from
a distance.

(2) Make final decision on title and sub-title(s).
Use shorttitles properly representing content,

5. Preparing for Field-Testing

{1) Prepare a copy corresponding tn size to final
poster. Decide on poster size through con-
sideration of content-effectiveness and pro-
duction conditions.

(2) To produce an eifect close to the final pro-
duct, add colour as necessary to the mono-
chreme test copy.

(3) Produce draft matenals.
(4) Prepare an instructor's manual.

(5) Make contact with prospective instructors for
the field-test.

Testing either through display of poster where
a large number of individuals encountar it or
through exposure to a designated group
requires no large number of copies.

6. Field-Testing

(1) Collect information concerning local condi-
tions prior to testing.

{2) Understand living conditions of target neo-
literates.

(3) Method: Unsitructured -
Hang the poster in a place passed by many
people, and survey their reachons
(without instructor)

Method: Structured

Hang the poster in a designated place and
assemble people there, with poster content
explained by an instructor.

by Tek By mukhiya (Nepal)
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Campaign-type posters:
Ascertain whelher or not the poster has
immediate appeal.

instruction-oriented posters:

Directly alter instructor’'s explanation, stimu-
late discussion, and observe extent to which
follow-up activities and further related learn-
Ing opportunities develop.

Solicit learners’ responses by questonnarre.
a) Theme appropriate?

b) Content easily understood?

c) llustration attractive?

d) others

Coliate results of survey

7. Revisions to Draft Materials

"
(2
3)

Analyze and interpret survey results.
Collate opirvons bearning on improvements.
Request illustrator to carry out the necessary
revisions.

8. Completion (on to printing) ————

52

Village Reaching Center (Thaland)
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Instrument for Field Testing
1) Can you read the title?
{ YYes{ ) No {

y Clear ( ) Not clear
: 2) Do you understand the title of the poster?
L YYes( ) No { )Clear { ) Not clear

. 3) Do you understand the meaning of the poster?
{ JYYes{ ) No { YClear { ) Not clear

. 4) Are the words in the poster legible?
( )Yes({ )} No ( ) Clear ( ) Not clear
~ 5) is the size approprniate?

{ YYes( ) No ( )}Clear { ) Nol clear
6} Are the colors 1in the poster atlractive?

( )Yes{ ) No { )Clear ( ) Not clear

7} s this poster useful lo you?

{ YYes({ ) No ( ) Ciear ( ) Not clear
8) Can you understand all the words, phrases,
sentences given in the poster?

( )Yes( } Mo { ) Clear { ) Not clear

' 9) if you can not understand all of them. please

indicate those which you can.

| 10} What message can you get from the poster?
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I, Audio-Visual Materials
Electronic Media

Electronic audro-visual media such as radio,
television, and video are most appropnate for
big target groups whose households are scat-
tered far away from one another. These media
are more effective in disseminating any know-
ledge and nformation throughout the whole
community.

The radio and television programmes may
depend on the time frame ot the learners and
the availabihty of electrical services within the
target communities

Through this medium, a topic can be impres-
sively presented to a large group of people at
once in an entertaining manner. Some electronic
media matenals are

films (8mm, 16mm, etc)
mavies

videos

shdes

tapes

TV programmes

radio programmes

In this chapter, the production processes of
three easily handled media are described radio
programme. shdes & tape and video programme

{(3) Radio Programme

Some ol the rural communities are s¢ 1solated
thattransportiation and communication are rather
difficult. They are isolated not only physically,
but culturally as well, which can be far more
damaging 1o the person’s stale of well-being.
Such places are however, within the range of
broadcast radio signals.

As a means of reaching the vast majonty of
rural people, radio 15 the most suitable medium.
With a small transistorized radio many people
can be reached, and listeners need not be
assembled in one place in order to receive the
information.

A radio programme can also be used as a
“trigger’’ to motivate isteners into wanhing more
information on a certain subject. The extension
officer can then follow-up the radio broadcast by
providing printed matenals or with a personal
visit to those people who want to know more
about the issue.

1. Listener’s Participaticn

A radio listener can participate as a learner in
the process of communication without extensive
insiruction and preparation. While it 1s true that
radio cannot directly provide visual information,
it is entirely possible to prepare materials with
drawings, illustrations, photographs, and other
graphic representations to be distributed to the

tMangohiar
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listeners as part of therr learning experience.
A combination of radio broadcasting and visual
aids s calied ‘‘radiowision’’.

It 1s also true that radio, by not providing
explicit visual information, allows members of
the listening audience to engage therr imagina-
tions tully and actively in filing in the visual
elements to their own satistaction. This is par-
ticuiarly approprate for radio drama since it is
intended to create a so-cailed ‘“'theatre of the
mind'’ in which a whole world of characters,
settings and incidents 1s created and becomes
very real indeed to the listener with a fertile
imagination.

2. Language Level and Concept of Radio
Programme

Neo-iiterate learners empioy estabhshed pat-
terns of language in constructing therr thoughts,
and have particular ways of acquiring new
information. Neo-literate people usually depend
on spoken language in which patterns and con-
ventions of use are famihar.

Analysis of the learners’ spoken language s
challenging, for language 1s constantly chang-
ing, with new words taking on different meaning.
As much care as possible should be taken to
make the listeners feel at ease in tollowing the
broadcast. Care should be taken to ensure that
the tanguage used in the programme is not in
any way inappropriate, difficutt, obscure, eztc.

3. Leamers' Attitudes

If learners are first-timers in a structured
learning programme, there is a need for the
programmer to explain that the radio teacher is
contributing something to the listener's learning
expernence. Establish a feeling of trust and con-
hdence. Make the listgner feel that the radio is
not only a means of passing leisure time but is
alsg an educational device.
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4. Learners’ Programme Preferences and
Listening Habits

Make a study to differentiate between pro-
grammes which are likely to be well-received
and those which are not Is it the dramatic
format, the discussion, the interview, magazine
format, etc.? Know the patterns of work and the
leisure-time habits of your listeners. For ex-
ample, What time do they start work? What time
they come home? How do they use their leisure
time duning weekends and hohdays?

5. Programme Development
Ten typical styles of radio programme:

1) Talk, or Radio Lesson

2) Dialogue

3) Documentary

4) Radio Magazine

5) Drama

6) Interview

7} Discussion

8) Questions and Answers

9) News/Weather/Markel Reports
10) Development Spots
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1) Talk, or Radio Lesson

This 15 & simple, straightforward style. it 1s
usually presented by someone trained in bolh
teaching melthods and the techmgues of micro-
phone performance. The advantage of this
format ts that it 1s fairly easy to produce, requires
relatively hitlle rehearsal and production time,
and presents a great deal of wformation in a
short period.

A good radio tatk must be exceedingly clear;
it must inciude repetition. The tone and inflec-
tion of the radic teacher must do the work of
punctuatton marks 1n the wntten form of the
language.

A radio talk should have a clearly defined
beginning, middle and end. It should be a neat
package made up of three distinct, though
unified, secticns

a) brniet sntroductory remarks, vital to catch the
isteners’ attention

b) body of the talk, which enlarges on the sub-
ject being presented, and

c) a conclusion which summarizes the points
made in the body of the talk

2) Dialogue

The dialogue 1s a form ¢f presentation In
which two speakers insiead ol one present lhe
information. It offers greater variety than the
single speaker; therefore, # has consideratle
ment as a means of stmulating interest in the
radio lesson.

BEST COPY A7 ARtk

3) Documentary

Documentaries concentrale on issues. The
good radio documentary will take one particular
subject and foliow it from a number of angles.
The radio documentary can last for anything
from half an hour to one hour. However, nowa-
days. ten-minute and fifteen-minute ‘featurettes’
or 'mini-documentaries’’ are becoming popular.

4) Radio Magazine

A radio magazine is very much like a printed
magazine in style. The ratho magazine has
many difterent parts and each time the listener
turns the ‘audio page” hef/she finds another
subject to confront and interest him/her.

Radio magazine programmes are usually fif-
teen to thirty minutes in length and include talks,
short featuretles, news items, interviews and
other types of material.

in a half-hour magazine programme, an ap-
propriate two- or lhree-minute piece of popular
or tradiional music makes a good hstening
break hallway through the programme,

While the radio magazine is made up of a
number of ditferent parts, it must have an overall
continuity as a complete "'unit’”’, This cohesive-
ness can come about in the script which links
the vanous individual items. The script should
be relaled to the items so that the lislener 1s
laken gradually from cne item to the next in a
logical and understandaile way.

listering (o the radio while working
by Sharad Ranit (Nepal)

55



A
g

5) Drama

The drama Is a very papular radio programme
because it contains all the slements that appeal
1o people: a good story, well-developed charac-
ters, interesting dialogue, and sound effects to
enhance the performance.

The drama format can be quite powerful as a
means of shimulatng discussion. The scnpl-
wnier creates a situation in which a conflict is
immediately eslablished, characters interact,
and the audience s drawn into the play nght
from the beginning. What happens next
depends on the specific learning points to be
made. In a drama format the script-writer should
remember (hat the primary tunction of the radio
programme 1s to instruct the learners.

6) Interview

The radio interviewer 1s in an exceptional
situation. He 1s able to speak with many dilferent
people in the community. The interviewer 1S
lherefore In a privileged position as a represent-
ative ot his/her listeners. His/her job 1s to ask the
questions thal bsteners would ask 1f they were
conducting the interview, whether those ques-
tions are being asked of a senior government
official ¢r a viliage farmer.

BN APy
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7) Discussion

The discussion programme usually features
three &r more people, plus a chairperson, talk-
ing on one or more 1ssues. This type of pro-
gramme has the advantage of being relatively
easy 1o organize and of istener interest because
it brings together a number of views and voices
at one time.

It 1s not recommended that more than five
participants, plus a chairperson, take pan i an
individual discussion programme as wilh greater
numbers it 1s difficult to give all a c¢hance to
speak. A go »d way to start a discussion pro-
gramme 1s {0 play a recorded interview or talk
on £ certain i1ssue and then invite the partici-
pants t. discuss the matter.

Audiences enjoy radio discussions because
they are often quite hively and spinled. Listeners
come to realize that other people share some of
the same problems they have, and they can
easily identify with one or more of the partici-
pants in the discussion. It 1s also a device to
demonstrale that it 1s possible to have several
opinions on the same subject. It can also show
listeners that free and open discussion can lead
to new solutions to some of their problems.

8) Questions and Answers

Paaple often have questions o various issues,
such as I1ssues relating to their crops and live-
stock for farmers and issues relaiing to how to
bring up children for mothers. Answers 1o these
and other questions can be of interest to a wider
range of people as many of them have ex
perienced similar problems. The question-and-
answer programme is 1deal for solving such
problems and extending the gepth and breadth
of knowledge on a particular point to hsteners
elsewhere

In compiling the programme for broadcast,
the response from the expert can be pre
recorded and be inserted inlo the programme
after tha broadcaster has read the letter.
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9) News/Weather/Markel Reports

A daily report on selling prices of basic com-
modities at the tocal market is an impoitant way
of ensuring a flow of information to the com-
munity. Also the weather forecast can also be of
cntical importance especially to farmers, par-
kcularly those hving in areas where changeable
conditions can cause unexpected problems at
any time of the year.

Information on the lateslt trends in agriculture,
for example, delails from the local ofiice, special
messages from the Distnct Extension Officer,
and other general (nformation on matters
relevant to the commumity can be broadcast.

10} Development Spots

When we walch television or listen 1o the
raclio. sometwmes we also enjoy the advertise-
ments which are scattered through the trans-
mission. The educationa! radio producers
should also consider adapting advertising and
copywnting technigues to his/her advantage.

Development spots, or “‘[ingles”. are usually
of fitteen, thirty or sixty seconds in duration
They convey one particular message and can
be in the form of a drama, talk or interview. i is
often a good 1dea 10 use a spoken “‘tag'” at the
end of the jingte to reinforce the main point of
your message.

Remember, development spots must be easily
understood. catchy and memorable. They are
particularly successful when they also include
MUSIc.

6. Script Writing for Radic Programme'2

The foltowing points should be borne 1in mind
when writing scripts for radio programmes.

(1) Wnte for the gar and not the eye.
In other words, write in "'spoken’ language,
not *‘written’' language.

(2) Keep it simple
Your script will probably be heard only once.
Make it simple so that the listener can recall
the main points, Repeat those major points
over and over agamn in the scnpt.

{3) Make 1t personal.
Write as if talking to one person. Thousands
may be listewng but radio is a personal
medium so write in that way.

{4) Think in terms of sound.
Use words which are suted to the medium of
sound. All the meaning in your script must
come through descniptive words and flowing
words, ca

ty Sharad Rangt (Nepal)
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Using the Radio As a Functional Literacy
Medium

Organize a {(nec-literate) listening group. The
instructors/literacy workers may enlist some
volunteer workers for the project. A program-
me guide 1s necessary {o indicate specific
topics, what the listeners witl gain from the
programme, and what points are most im-
portant in the developmenl of the content.

The monitor must listen along with members

of the group. He should be alert on noting:

a) points raised in the programme that tngger
discussion

b} dfficult points that may need explanation
or clarfication after the broadcasts

c) aspects of the programme that need re-
petiton and praclice afterwards

The monitor must carelully observe the
reactions of the learners.

Much of the learning in a radic-based
literacy project occurs as a result of carefully
designed post-broadcast activities.

The montor of the radio programme is a
partnier in the learning enlerprise—he must
be willing to share what skills he has with
otners, but by no means does he know
everything.

Good questions stimulate learners to discover
within themselves the relevance that this learn-
ing must have to be oi any real use to them. A
sengs of good questions can help the monitor to
discover where review, practice and drlls are
necessary on a group or individual basis.
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Sample of Evaluation Form tor
Radio Broadcasts

1. Relevancy of the theme (o the actual

needs

{ ) very satistaclory
{ ) satisfactory

{ ) nol satislactory

2. Clanty and simphacity

(1 very satislactory
( ) satisfactory
{ )y not salisfactory

3. Presentation style of programme

{ } very satisfactory
{ ) satistactory
{ ) not satistactory

. Arrangement of dialogue
( ) very satisfactory
( ) satislactory
( ) not satisfactory

Clarty of voice

{ J very satisfactory
( ) satisfactory

( ] not satsstactory

Background and sound effects
{ ) very satsfactory
( ) satisfaciory

( ) nol satistactory

Range of ume use for presentation
( ) very satsiactory
{ } satsfactory

( ) not satisfactory

The attractiveness of (itle and content
{ ) very satisfactory
{ ) salisfactory

{ ) not satisfactory

The functionaiity of the contenl
( ) very satistactory

{ ) satisfactory

( ) not salistactory

10. Interesting level of the programme

11,

{ ) very sausfactory
{ ) sausfaclory
( )not satisfactory

Other suggestions from the audiences
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{4) Slides & Tape

Characteristics

A slides/tape, one of the smplest audio-visual
electronic media is compnsed of a number of
slides and (a) casseite tape(s) on which ex-
planation and/or background music and sound
effects are recorded. By simultaneously show-
ing shdes and playing back the recording,
enjoyabile learning through eye and ear 1s made
possible

A topic can be impressively presented to a
large group of people through this entertaining
medium. Shdes/tape presentations can be very
effective in motivaling viewers. Then, through
follow-up supplementary material and discus-
sion, an instructioral capability can also be
realized.

As electricity, slide projector, and cassette
tape player are required and a dark condition
must be maintained during presentation, places
and situations where slides/tape can be utilized
are limited.

slides/tape

Practical Process of Develaping
a Slides/Tape

1. Topic Selection

Select a topic which is mos! suitable for slide
projection after careful consideration.

There are no limitations as to what can be
ireated as a topic, but a topic which lends itseli
well to projection should be chosen to yield a
most eftective slides & tape.

Shides are ideal for motivating viewers through
strong impressions delivered in an enjoyable
tashion, but do not effectively serve to present
technical information.

Slides/tape can be made by anyone who can
handie a vamera using skde film.

2. Content Arrangement

(1) List items comprsing content of selected
topic.

Due to attention span limitations on the part of
viewers and durability considerations tor equip-
ment, slide-shows of approximately 15 minutes
and 50 shides are most desirable.

{2) Arrange items in proper or-ier as an outline.
As each slide with its accompanying narra-
tion sound effects is succeeded by a new
item (shde plus souny), including too many
items invites conlusion.

3. Script Preparation (Narration)

The effectiveness of slides/tape for neo-
iiterate education 1s said to be d ermined by
the quality of narration.

(1) Begin writing narration for each scense,

following outline.

B U 50
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a) In narration, use words easiy undersiood
upon hearing. Avoid difficull expressions,
and rephrase difficult specialized terminaci-
ogy using easily recegnized words.

b) To maintain viewer's interest and involve-
ment and to maintain an entertaning
mood, devise the slides/tape to incorpo-
rate a story-hke progression.

¢) Include cnomatopoeia, poelry, songs, etc.
for fullest eftect.

Synchronize shdzs and narration so that
scenes and sound progress together.

SLENE . . NARRATICN
T tle

Include key words and senlences in the
visuals in shdes and video pragrammes so
that the materials would also serve for
acquinng hteracy directly.

60

4. Slide Production

(1) In coordination with the preparation of the
narralion, sketches of scenes considered
necessary to accompany the narration can
be made.

(2) With these skeiches as reference, matenals
and props necessary for the scenes can be
coliected from appropriate sources.

(3) Taking the slides
a) Take slides ol necessary scenes and situa-

tions.

b) Make use of ralevant existing sldes.

c) Take shdes of photographs and other
pictures, posters. charts, books, etc. as
appropriate.

d} In cases where topics cannot be sufficiently
represented through slide photography
alone, devise lllustration and ohotograph it
as a slide,

e) Title of slidesftape and :ndications of abrupt
change in scene or situation are most 1m-
pressed upon the viewers by use of photo-
graphed printed or writlen titles alone.

A vanety of things can be taken and displayed
as slides. Be aware, howsever, of copynght
cleararce.

To produce an ‘mpressive and enjoyable slide
kat:

1) Use clear, sharp slides. Colour slides are
most atiractive.

2) Avoid crowding too many elements into one
slide scene.

3) Photograph the shides from a vanety of angles.

4) Cffectively alternate close-up and distant
scenas.

5) Rather than focusing on objects and situa-
tions alone, inclusion of stides clearly showing
human expressions lends more emoyment 1o
1he presentation.

By including in the shdesftape scenes of the
target area and ils people and dwellings. the
learners are drawn mto the content with an at-
home feehng.
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5. Editing

(1) Arrange the slides in the order of presenta-
tion and run through them while reading the
narration.

a) Are slides and narration well coordinated?
If not, modify narraticn or use another
slide for the said scene.

b) Are there no slides for which narration 1s
00 lengthy?

c) Can all words and expressions used tn
nartation be readily heard and understood?

d) Are slides of photographs, illustrations,
utles or text, distant and close scenery,
things and events, iacial expression, etc.
most eflectively arranged in presentation
order?

(Successive distant scenes or excess of
text or char shdes lead to boredom))

Consider what kind of background music 15
suited to the slides and narration, and in which
scenes sound effects should be added.

(2) Coordinate numbser of slides with desired
length ol presentation.

(3} Make final decisions on ties and sub-titles,

6. Recording

(1) Read through the narration in conjunction
with the slides, gauging tme neéeded for
eacn slide and the presentation in 1ts entiraty.
Read the narration slowly and ciearly.

(2) Recording
Simple Method

a) Prepare two cassette tape recorders for use.

b} While the background music 1s being played
back on one recorder. the narrator reads the
narration, with both music and narration being
recorded on the second cassetie recorder.

Sound effects can be produced and recorded
along wilh musc and narralign +f not pre-
viously mixed.

Although the tape produced may not be of
such good sound quality, it can be attempted as
many time as necessary without the help of a
specialist.

Studio Method - -— - - . ——— e e

a) Work together with a recording engineer to
produce an open-reel master tgpe in the
studio.

b} Record cassette tape version from open-resl
master tape.

With the assistance of the specialist, the result
ing tape is of good sound quality and car,
achieve the effect envisaged in planning.
However, use ot a studio and recording equip-
ment entails higher production costs,

7. Preparing for Field-Testing
{1) Prepare an instructor's manual with simple
exp!anation on how to handle slide projector

and casselte tape player.

{2) Prepare a simple outline, pamphlet, and
other supplementary materials.

Display selected important scenes of the
shdes on the pamphlet.

by Sharad Ranjil (Nepal)
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8. Flelding-Tasting —-———Sample of Evaluation Form \
| for Slides and Tape g

(1} Arrange for the place of the feld-test. Pre- , 1. Titie |
re sl rojector. cassetle tape player, ‘ ( )nteresting !

pare siide project ca pe playe { } not ineresting )
projection screen or other serviceable sur- | |
face, etc. i 2 Content (

; () fully enough tor practice !

' s |

Collect information concerning tocal condi- | () partly enough for practce |
wons such as availability of electncity and dark j 3. lllustranony, |
congdstrions prior to beginming the tield test. ; { ) meaningtul i
. { ) not s0 meaninglul !

! .

(2) Understanc lving conditions of target neo- f 4. Language 1
Iiterates. : { ) difficul ;

( )y not so difhcult :

( )easy :

{3) Assemble viewers who are most suited to the {

topic of the sliae kit and present the kit : 5 Music and sound

! { ) very satistactory :
, . : { ) satistactory '
If the tirst showing yields insutficient response ; () not so satistactory ,

for analysis, repeat the presentalion.

/i Narration !
clear !
(4) Survey response of the vewers: ‘ ﬁ ;nol clear ;

a) Theme appropriate? ] . R
b) Siides clear and understandable?

c) Narration fully avaiabie. audible?

d) Music effective, appealing?

e) Whole story interesting, enjoyable?

(5) Collate results of the survey.
9. Revisions to the Slides/tape
{1) Analyze and interpret survey results.

{2) Music, narralton, and shde coordination can
be revised as necessary.

Slide can be easily replaced by moie effective
ones as and when necessary.

Completion

v 1Bangladeshi
b0
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(5) Video Programme

Television and video programmeas are now
one of the most popular media among peop'e.
The following procedure is suggested to pre-
pare a video programme.

. Research *Deciding on what problem of
| what field lo take up.

'
i
\
i
\

eDeciding on the contents, the

-

| -Deciding on;

[ { .

1 the theme ttle, and the sites proposed

i ; -~ for the location.

o

B Searching ! aConfirming whether or not
for the place there are materials fit for the

| of I0cat;on ' purpose of the production.

P. T .Ji—-. s wChecking on lhe possibilities

1 ! of any unforeseen problems. |

| ! *Research on the peouple and |

L : places. Requesting coopera-

I ; lion in taking pictures.

J'Fra'r;;n- t%eﬂl eReorganization of problems. |

| 9 he, sDetermining the story. f
jconstruction’ ‘ i

1 ofthe | eDetermining the style of the !

b roqramme | problem. i

|| prog ) . #Finalizing the location sche-

i ‘ dule.

| Location 1 *Filming

: : * #Recording the sound effects
, eGathering materials for the
i ; narration .

Edlﬂﬁé " eFraming the chart of contents :
) © of the film.

1 ; eFraming the charl of contents

| r of the sound effects.

| ' sPrimary editing

. e
i Narration |
Effects |
| Telop

*Final editing

*Finalizing the contents of nar-
ration

. sFinalizing the sound effects

and music !

| «Finalizing the written matenals -

in the wdeo. *

by Tek Bir Mukhtya (Nepal)

Planning

1. Select the Strategy

The ‘“strategy''—to inform, to stimulate, to
interpret, to instruct, to solve, to persuade, to
argue, to entertain, or to solve—defines the task
of the producer, while the objectives define the
desired behavicur of the receivers.

It is with choosing the strategy that the pro-
ducer employs the various methods, techniques
and tactics to manipulate the verbal, non-verbal
and visual components whiie keeping in view
the established {earning principles.

The producer has to clarify for himself the
ideas or problems before he can share them
wilth others When the ideas are clear he should
link them together in a clear direction. This then
forms the central idea.

2. Determine the Central Idea

A central idea can be presented n a single,
complete, declarative senlence which sum-
marizes the assence of the message. A central
idea can be a formal definition, a process or
belief.

The central idea should be formed by the
producer and if the program is successful, it
becomes part of the process message. The
central idea may be staled or repeated in the
programme, or it may be lelt unsaid. But it muslt

7i 63
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be clear to the producer because it 18 the gud-
ing factor throughout the programme. The
central idea reveals the producer's "attitude”
towards the subject. Having a central idea. then,
we can work out the content outline.

3. Methods and Forms of Presentation —

With a central idea and a content outhne, the
next step is to think about how to present the
point of view and ideas, and to decide on a
strategy and a ‘“‘tone.’’ Also, there are many
programme formats to choose from, e.g. voice-
over narration, documentary, interview, panel
discussion, magazine, demonstraton and
dramatization.

The am of every production is not merely to
deliver lhe content, but to get the viewer in-
volved in a set of experience that leads him to
draw conclusions similar to ours. The pro-
gramme contains a series of claims that require
proof. The claims are stated verbally or shown in
a series of visuals but the proois are usually in
visual terms.

Before deciding on a strategy, some sources
of knowledge can be considered. These include
experience, authority, iInductive reasoning, de-
ductive reasoning, and the scientific approach.
The easiest approach is to adopt the position of
authority -a lecture by an expert—but the best
approach may be a combination of these and
drawing a lot from the audience’s experience.

Production of Audio-visual Programmes

4, Prepare '‘Storyboard™

Having decided on a central idea, an outline
and strategy, we can now prepare a ''story-
board" to produce the programme.

A storyboard is a device for planning visual
and audio-visual presentations. It cfiers a way to
organize what we are going to “‘show’ our
audience and what we are going to “tell’’ them.

In both form and functions, 1t resembles its
parent, the comic strip. It 1s a sequence of
picture panels with each panel or storyboard
frame depicting a key point in the proposed
visual content. The pictures are usually drawings
or sketches but can alsc be photographic prints.
The pictures can be revised, rearranged, or
deleted until a strong visual story comes across.

The finished storyboard becomes a master
picture plan of the proposed audio-visual pro-
gramme and an evaluation tool for catching
mistakes before the actual production.

In preparing the storyboard, three factors
should be considered:

1) simplicity/legibility
2) shot continuity
3) seefhear compatbihty

(sample story board)
Video programme: “How to Develop Literacy Materials for Women”

T T T e T
|
|No | images I Lem’; of | Contents | Agenda of
Y B . e _ e U A -
F 1 1 «A woman ¢rawing water in Nepal i 60 ! The lact the hteracy educalion 15 an urgent ! Lecauon
! !

| sWarnian drawing waler i India
| 1 *Awoman working in a gum pianiation i
1| Malaysia

" A Filipina mother nurging het baby
. .irAwoman carring wood lor fuel in india

PR
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! in seconds ! problem should be emphagiz-d by the narration
1" a concisa and symbalic manner
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| 2 | *A rotaung soud earth P20 ! Tille | Ordered before
o (Tile) ! " depariure
The Produclion of Efective Liletacy | Taken duriy (1w
|} Eduoston Materals lor Womenoy ACCY ; . {ight in Pattaya
3 | sBeautiful scenery a Jornlien Beach : 60 " Reparling that the Bih Literacy Educabonal . Dec 9th AM
{ 1 «Qverall picture of the site of the workshop . ~Material Workshop was held in Jomten, a suberb i Before the opening
i | People from vanous counlries gathenng al the - ; of Rangkok. Thailand |of the workshop !
| workshop : ! ! {The beach taken |
: %'A large banrje_r on the glage . . Learl'y n the merning) :
i 4 . sThe workshop in progress 60 Although vanous trals have been carmed out, - Dec 10th
: "eTne charperson the audio-visual educational materiais are the
sintroduction of three groups main subject of this workshop (Example ol
X *\ideo on the table narration} Group No 3 tried to consider printed
. *A recorder y matenals and aucho-visual matenais m an genaral
_®A person 1aking picTures This wideo wil try to sintroduce the production ol
sTha expressions on the faces of the pecple N " eltective and vell-made Iiteracy educalionat !
group No 3 i | materals by taking the malerial production of !
: ' this group as an example :
5 sA Ous moving on 20 What 15 a good iteracy educational matenai? ! The scerery along
. *Arow of roadside cocount trees ! I the road 1aken on |
. *People explaning the method of making 30 The educational matenals of ACCU are produced ; Dec 9 and 1Y
b eTelop : " n Ihe lollowing manner '
, {Telop) :
; Field Survey—-Preparation of Matenals—Feid . Survey committee
'  Test—Revision an 11th
LI ' Simply explain these four steps using the : Ordered belore
Lo o ) s marration ) ) j departura )
- & ' *A dirf red road leading o the village 60 ! A wellmade Iteracy edycational matenial must | With the survey '
" A sgnboard with the name of the village ; correspond to the definile dernands of those i+ group on Dee 11
. »The survey group waiing in the viliage : 1 neged ol such materials The narration should 5
., *The group looking at the row of houses ) 1 explain the necessily of survey on the daily iving. |
*A woman answering - opnions. ana requests of the people n order 1o
, *Tne expressions of the survey group. earnestly . i proceed with the educalional matenal | 5
. ‘ hstening to the woman ) . - ) ) 7 A ! !
17 i sA 1apioca field 240 “tAn Inserted documantary The realty of Non Ply Dec 11th or 14th
« wA water bultalo village as reverled by the survey)
, 9A cocount tree }
! : sPecple woking in tha field Making the decurment on the reaity of every day - .
: ' «A woman cooking in the kitcnen "Iile in the villaga based on the servey of the groug ‘
,  |%Vagatables in the pal ! ‘:
: i *A crying child ; i Example. Whal the villagers reaily need? {
; *A night class '
| ; »The teacher v
; *Mothers hstering 1o the teacher ‘
: ! #Chuidren sitting next to the mothers ' ‘ i '
! 8 | *A rotaiing sohd earth 120 ! (The Ives and iteracy of woman of the wo'ld : Qrdered before
*Tha earth slpps rotating. entering on the Asian l through the S1alsucs) ! geparture
‘ countres Population of the world 32 hundred mii - The tigures will be
| «The sarth zpreads out on ihe plane map of the finerates 998 il . sent by Unesco by
| world Within Asian counfiies 666 mi)  Dec 4 :
! sStatisiics shown by the computer graphica . Why do the women need to became hierate?
| 1 sThe picture of an agncultural vitlage in the . «The populatron of women in the world s abou!
I ' Islamic couniries, India. Banglzdesh and Nepal ]‘ the sarme as ol men ‘ ‘
;1 *The pictures of womer [sarning in a class . | *Two thirds of the wroks in the world, however, i
! ' vPlana map 10 1ha sohd earth . are done by the women, while they also take '
Y rotaling earth care of house and chidren Despite this reality, '

o ‘ | the ingome of the women amounis up to only |
o : | about one tenth of the man's income
! ! ‘ eijumbers of delrvaries in a shorl perod of tima
P i allect the women's physical condilion The ;
1 death rete of the children will not be decreased | ,
| il tha mother do nat have knowledge in ‘:
: " ruiplion and health '

— i n
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Simplicity/Legibllity

Legibiity and simphoity apply especially to
word slides or graphics. Good contrast between
lettering and background and proper letter size
areimportant for comfortable reading. Generally,
the mmmimum letter size is 1/15th the size of the
screen.

The amount of words on the screen should
also be Iimited. Good sharpness and resolution
can be obtained for slides but the same cannot
be obtained from the television screen. Aiso, the
“screen time,”’ (amount of time the visual re-
mains on the screen) 1s a cntical factor In an
audio-visual presentation a concept 15 pre-
sented for a controlled lengh of ime and then
taken away.

A picture has an average wisual length of
about 8 seconds, In practice varying from 4-12
seconds depending on the amount of informa-
tion In the picture. With thus ime timitation, the
visual content must be simple and able to com-
municate with some directness

Techniques used to simplify include subdmwid-
tng the information and putting the components
onto separate shdes/visuals, and condensing to
key words only. The same key words are then
used at the beginning of the accompanying
narraticn so that what is seen doesn't conflict
with what 1s heard

Progressive disclosure, another techmque. I1s
a varniation of subdividing, the difference being
that progressive disciosure 1s cumulative. Sub-
dvidng gives a sequence of wsuals, each
presenting a segment of the mformation. In a
progressive disclosure sequence, each succes-
sive visual adds a new segment of information
while relaining everything lrom the previous
visual. Thus, the hnal visual in the sequence
contains the tolal prece of information.
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Shot Continuity

The second factor to consider 1 “'shot con-
tinuity.” What it means simply is given an idea
to storyboard, what selection or arrangement of
visuals/shots should we use to unfold the 1dea?
Proper shot continuity will establish a clear and
logical sequence.

The standard shots and therr abbreviations
are

Long Shot LS.
Medium Shot MS.
Close Up cu.

The shols can be taken objectively. 1e. as
seen by an observer or cameraman. or subjec-
tively, 1 e. from the point of view of the person in
the picture.

Each shot can stand by self. but when shots
of a subject are arranged 1n a particular manner
they form a sequence and can tell a story. From
L.8. (eslabhshing shot) to M.S. (to show the
subject and #s nearby tandmarks) to C.U. {to
zoom 1n on that portion of the subject being
discussed n the narralion) 1s a proven progres:
sign for maintaining shot conlinuity. Qther com-
binationg can be used as long as orientation and
flow are mantained and the intended visual
message comes across.

Another aspect of shot contnuty 15 screen
direction If a subjects seen facing or walking in
a given direction in the first shot, then in all
subsequent shots he must be facing or walking
in the same direction This onentation or ne of
action should te preserved to mamntain con-
tinuty and logical fiow.
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SeefHear Compatibility

The third and fina) factor 1s "see/hear com-
patbility." This sirmply means that what we see
on the screen and whal we hear from the
narrator must not compete but complement
each other for a coherent total effect. Narration
should be constructed so that the relevance of a
given visual 18 obvious when it first appears.
Also the piclure should be maintained only for
the duration of the narration that concerns it
How much to write? On the basis of the average
penod of 8 seconds per visual, and the fact that
we lalk three words a second, an average of 24
words for a visual would be correct.

To summarize, the major steps for producing
an audio-visual programme are outhined.

Flanning
1) Determine the topic
2) Select the strateqgy
3) Profile the recewers
4) Determine the central idea !
5) Establish performance objectives
6) Expand central idea into one outiine

7) Conlirm strategy/programme format :

8) Create a storyboard/write a senpt |

9) Prepare schedules for shooting,
recording, editing, etc.

t  Preduction 1
©10) Shoot pictures, graphics

11) Record narration, effects

12) Synchronize/edit

Follow-up activities
13) Prepare user/teacher guide
14) Evaluate the programme !

Evaluation and Summary

in the "‘design approach,” the evaluation
aspect is always built in. To evaluate the pro-
gramme one simply translates the objeclives
into evaluation devices. The evaluation is on the
content and stralegies employed in presenting
the programme, and should not be ahout media
eftectiveness. "3

wditing video programmes in the traiming workshop (Philippines)

BEST COPY AVA:
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IV, Audio-Visual Materials
———- Folk Media

Today. the media of the pre-electronic age are
variously known as "cultural” or “folk” or
“traditional’” media. Because they were and are
used to express the world-view as well as the
values and norms of a group through hteracy
and theatrical genres using artistic criteria
acceptable to that particular group

Folk or traditional media have famiiarity and
the stamp of fegitimacy The folk forms embody
the people's beliefs, their selt-concepts, their
percephions of therr relationsnips, ther philoso-
phy of hfe and therr social ethics.

Characteristics of Folk Media

(1) Folk media can provide a relalively concrete
learning experience.

(2} Folk media s a direct. participative activity,
involving enactive learning.

We must decide whether or nol the learning
experience is appropriale to the experiental
background of the learners. Neo-literate people
appreciate folk media. They are hikely to develop

greater interest in concrete and enactive learn-
ing processes. When we use folk meda the
retaining of new infarmation and 1deas is much
mare than an abstraction.

Folk Media Cormmmunication Progess Analysis

The transter of information frem a source to a
receiver 1s called communication. Tha principles
of communication help us analyze the model of
the folk media communication process.

Sender *wit
*attitude

Transmutter "type ol foik media
- shadow puppet
- Wayang Golek
- traditional dance
- traditional music
- traditional drama

“improvisation

Recewver  *participation

*active observer

In the past, the folk artists were the senders so
the messages came from them. The message
depended on their attitude and their world view.

by Jaime Cortés de Los Rios (Colombia)
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Application of Folk Media in Education
{1) Content Replacement

In this application, we have to discuss with the
artists the content we want to commumnicate and
let them express the messages using their own
techniques. In this way the forms are very
interesting but it ts very difficult to formulate the
learner's attitude. To select the artists who can
get access to the information is important.

(2) Message Treatment

Wilh this application. we treat the message
with ar \wareness of folk media form; dramatics,
locality, scenario, characters, and images. The
content 1s often interesting but sometimes the
produchon lacks lechnique.

{3) As a Product or As a Process

Nowadays we apply folk media in forms
such as:
- theatre 1in education
- drama in educaticn
- puppetry in education

We must select our approach. As a product
it means that the benefit is directed to the
audience but as a process the benefit is direct-
ed at the participants.

{6) Puppet Play

One of the most popular media among folk
traditions 1s the puppet play. Through enjoying
the puppet play, community people can identify
with the weorld that the puppets present, and
become relaxed and receplive. Then they are
ready to receive the messages thal instructors
want to convey. Traditional cultural media modi-
fied and utilized to cater to present needs serve
as very effective tools for literacy programmes.

Puppetr in education should be conducted
through & learner-centred approach.

Characteristics

Puppet plays

1) have direcl impact on people since their
messages are conveyed orally through a
story which can be entertaining and, at the
same time, serious

2) can provide direct two-way communication
between the instructors and villagers

3)have a strong motivational function for
literacy programmes when the importance of
hteracy 1s related n the play

4) can bring attention to bear on any kind of
topic, such as the importance of literacy,
arthmetic. nutrtion, health, or population
education.

by Tek Bur Mukhiva (Nepall
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Puppet .
. intraduction
Protlem \ Cause
Analysis Probiem
Eflect
Resolution
P.ot Tableau Techmique

. Group parucipaton
Scapt Wriing - Improvisation
Conilict anatysis

Vision Sound
Whe Where Wrat
Props/ Dralogue Music Sang Sound
Puppe! Scenery " Ettect
actian

What 15 Puppel?
Instant Puppet

PuppellMakmg Types of Puppet

NFE Puppel
Ylans-iahcm
Reading a play
Renearsal Cue and blocking
. Technical rebearsai
Run through
*
Process of Puppetry in Education —-slage. scenery. puppetry, lighling
and sound
e) rehearsal
1. Planning
(2) Instruction
(1) state objective(s) a)PrelEducaticnal actiwity
{2) check possibilities b)Performance
(3) syllabus designing —theatre as a product
(4) syllabus making —theaire as a process
(%) production plannming c) Post/Educational activity
-~debriefing
2. implementation —follow-up aclivities
(1) Production 3. Evaluation
a) Scnpt wriing (1) Planning, producton and instruction
b) Designing ol pre- and post-educational a¢- {2) Media effectiveness and efficiency
tivities (3) Planning and syllabus making
¢) Puppet production (4} Implementation
d) Technical production (5) Syllabus effactiveness and efficiency
("4
Mgy
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How to Conduct Puppet Plays for Literacy Making and Handling Puppets
Programmes

Many kinds of puppets exist in the respective
cultures, and people are used to enjoying them.
Simple puppets can be made with resources
available in the local area, such as old cloth,
newspapers, broken umbrellas, coconut shells,
bamboo, etc.

In handling the puppets, piease keep in mind
the following points.

1) Move the puppets only when they are speak-
ing.

2) Keep your puppets facing the audience, or
witen two puppets are conversing, keep their
eyes towards each other.

3) Even a one-puppel-show can be interesting.
and practice makes the puppet play success-
ful

1) Relate how lteracy skills help to improve
one's life in the scenario in a natural way.

2) Putiing up a poster on the play at the site
betore or after the show helps to matntain
people’s interest in lileracy

3) Make eflective use of music, dance, etc.

4) Puppet plays are excellent motivational tech-
niques, therefore aiter the performance, follow
up by supplying related printed matenais for
more instructional knowledge, etc.

Cod Dnuts

Reading materials supplied to follow up the
puppet play should be easy to read, and accom-
panied by many pictures When the reading
matenals are too difficult to read. the interest
which was generated by the puppet play itself
may be lost, since the audience may think that
there is always difficult reaging required afler an
enjoyable show.

5) It 1s also a good idea lo ask the community
people what kind of puppet plays they want
{0 see next. Wiustrauons by jarme Cortés de Low Rios (Colombia)
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1} What is the content of the show?  (Ask the

. . wdicnee tu 1clate the story.)
Queslionpaire for Puppel Show ! y

1) What are the chdraclers in the show?

5) Is the stury related o your life?

2) Which 1s Lhe mosl imeresting scene?  Why? 61 What is he Jesson that you have learnt from
this show?

— 7)  Would you like to see another puppet show in

, . ) iy . future?
31 Whieh one of the scenes you dislike?  Why? Why*

T Yes
T No

—_— ——
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Scenario Sample

“Save the Village with Literacy Skills”

! Objectives:

. — To make the community realize that one

i of the reasons for poverty is lack of

i Iliteracy skills which can bring knowledge |
and skills to improve their lives. '
"~ — To motivaie the people to learn literacy
skills as & means of bringing happtness
1o the community

' Characters:
b — 1) Husband ’
2) Wiie |

3) Son
4) Monster

Act 1: in the House

Wife:

{0 the audience) Hello, everybody.
I'm a farmer in this village. We work
very hard. but this village 1s very poor.
We haven't enough food. My neigh-
bour 1s always complaining that they
haven't enough money to send their
children to school.

Hasband comes back home. He 18 a fittle drunk
and is singing a song.

Wifae:

Husband:

Wile:

Husband:
Wife:

Husband:

Wife.

Husband:

Oh, you're late agan...(Pause) and
drunk

I'm sorry. How is my son, Bahadur?
Is he getting better?

No, he's stilt sick. Did you get your
wages today?

Yes, 250.

But you should get 300. Why only
2507

| asked my master that. But he said
it's all right. He showed me the
register too.

But you can't read. How can we say
that his register 1s all nght?

Oh, don't ask such silly questions. I'm
very tired and hungry.

Wife brings the food. Husband slarts eating.

Wite.

Husband:

Wite:

We have 10 buy clothes for Bahadur
for the festival. But we haven'tenough
money.

Oh, my Geod! | work so hard. You also
work in the field day and night. Sull
we are so poor. Qur son Bahadur is
always ill. What should we do?

We can't do anything. 1s there any
good way to save our village from this
miserable siluation?

Act 2: In the dark lane at the outskirts of
the village

Son:

Monster:

It's always dark when | pass through
this lane | feel very lonely. | want to
gel home soon. Gh, what's that? Who
is he? I've never seen such an awful
thing. Oh, it's a monster! He is mur-
muring something, pointing at our
village. What is he murmuring about?
I want to hear what he 1s talking about.
[, mysell, made this vilage so poor.
The people can't read or write, They
don't know how to improve their
living conditions or garh extra money.
They are always busy working hard.
Ah! The women are always busy in
the field, cutting grass, fetching water
and wood for the household. They
don’'t have tme to look after their
children so how can they go 1o
literacy class?

| make the people in this village sad
and troubled. I'm very happy to see
the villagers’ sad faces.

However, | have only one weak point.
The weak point is the people who read
books. Ah, | hate teachers. | want to
kill them. They teach villagers how to
read and write.

Son is very afrard. He shivers and runs off home.
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Act 3: In the Housa

Husband/ What happened?

Wiie. Why are you pantng?

Son On my way home, | saw a great
monster, a monster of bad luck. Now
i know that it's not our fault that we
are poor and weak. It 1s because of
this monster.

Husband: What do you mean?

Son: Yes, thal monster has made us so
poor. We don’t know many things.
That's why we are so poor and weak,

Wife. Who 1s thus monster? I'll kill him.

Son. His name is lliteracy. His weak point
is the people who read books. He is
afraid ot the people who read books
because they know a lot of things.

Wite: Oh, clever boy! I'm going to join
hteracy classes.

Husband: Me, to00. .

Act 4: In the House. Four months later.
Wife is reading a book. The monster comes to
thewr house.

Monster: Why did you start going to literacy
class? You know you don’l have time
for these things. Can you answer my
guestions? If you can't answer my

question, I'l make this village more
miserable. Are you ready?

Wite: | have leaint many things

Monster. Can you tell me why your son gets
diarrhea?

Wife Do you want to know? Yes, | know—

because the water 1sn't clean.

Monsterr Oht ©Ch! That's nothing. Such a
simple question! Now tell me why this
village 1s so poor Do you know the
answer?

Wite, | know the answer. Qur village 1s poor
because ot lack of knowledge. If they
can read and write, they will know
many things and improve their con-
ditton.
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Monster: Why do you know so many things?
Well. this 15 the last, but most difficult
question. Why are women so un-
happy s ihis village? He...ha... You
don't know the answer to that!

Wife: Because they don't have time to
attend Iteracy classes. They don'{
have a lot of knowledge. Go away
monster, llliteracy!

The monster is so surprised that he runs away.

Husband/ Let's go and tell tha villagers how 1o

Wife/ defeat the monster, 30 we can make
Son: our village happy and rich.
The End

After the puppet show...

You can encourage the audience 1o partici-
pate In a discussion on the topic of the play, and
your show can be evaluated through asking
such gueslions as.

1) What did they find interesting in the play?

2) What kind of other storigs Jdo they want to

see n the puppest play?

3) What other kinds of lraditionat folk media

do they know?

Also if you provide the puppet plays regularly,
it becomes more effective In maintaining the
interest of the community.

The puppet play and other folk media are
important cultural resources and they can be
best preserved and conveyed to the next
generation if they are revived 10 mest present
needssuch as utilizationn literacys programmes.

Let's try out the puppet play now!

o
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{7} Kamishibai {paper drama)

In Kamustubai, a performer relites signes

accompaned by dlustrated paper sheets. Kami- making Kamishibai fViet Nam)
shubai was ftraditicnally performed on street
corners Or squares, and has been developed
1o popular educa wonal media 1 hibraries and
schools The kamsiibar performer would set
down a small box stage and starts telling stories
while showing about ten accompany:ng tHustra-
hons which were drawn on hard paper boards
of 30 cr. by 40 cm Puiling out one nlustration
after anolher, he 1gid the =lary 1n the same
manner as one lurns pages of a picture book.
The story and illustrations on each board co-
maided with each other, and children especially
were absorbed in kaoeshibai as they saw illust-
ralons which changed one after another as the
kamishibal player told a siory

e emeieei e — How to Use Kamishibai

when first picture is finishedf
storyteller pulls picture-l aside
with right hand.

Storyteller shows picture-l1 to
audience. Storyteller reads
from the hask of the last picture.

Storvteller plages picture—1 at
the back. Picture—2 can now be

-

This continuas until %he story Starytellar continues reading
i ever, story for pacture-2 as written
on ba % of picture-1.

!
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How to Make Kamishibal

1) The story should be dramatic, from in roduc-
tion through development, climax and ending.
it should maintain continuity as well as ‘jumps’
as the story progresses.

2y Standard number of scenes (pictures) 15
tweive. However a complete kamishibai can
be from around 2 to 20 scenes. One scene
should take less than 3 minutes, with total
time of preseniaticn around 15 minutes.

3) The narration is to be written down on the
reverse side of the previous scene. The
following points should be considered in
narraling the story.

- shorter 1s better
- mainly conversatian form

How to Hiustrate Pictures for Kamishibai

1) The illustratons should be easily recogmzed
fram a distance of 3 1o 5 meters.

2) Simplhification and typification of characters,
background, elc. are necessary.

3) Variety in composition and ¢olours should be
considerad.

4) The illustrations should be well coordinated
with texts.

5) The performer will slide the pictures horizont-
ally. The shding efiect should be effeclively
exploited 1n making illustrations.

Advantages of Kamishibai

Kamishtbai has distinctive advantages over
other forms of communication media. These
include the improvisational element in the per-
formance of kamishibai, and two-way communi-
cation between the audience and the individual
kamishibai performer. Television and movies
offer only one-way commurication through
impersonal electric appliances. In kamishibai, a
small audience huddles close together and
enjoys watching both illustrations and the ex-
pressions of the kamishibai performer while
listening to fus live voice. The performer himself
can hear and see the excitement and reaction of
the audence. The wunique characteristics of
kamishibai are proven to be effective in educa-
tion, instruction and publicity.

Maldhvian artisd slustrating Kamishibaa: in Regional Yorkshay
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V. Games and Others

Games can be dwided into two categornes,
ordinary conventional games and simulation
games. Ordinary conventional games include
numerous traditional games and many new
varations designed for children, with necessary
modilication 10 swit the adult neo-hlerates.

Simutation games present an issue or problem
and suggest its solution through role play by the
neo-literates They are a means of mvolving
learners directly 1n an aclivity that reguires little
or no preparation of materials. In this Quide-
book. “others” relers to all matenals, medurs
and activibes for neo-lerale education other
than printed book matenals, printed non-book
materials, electromicmedia maternials and games

(8) Games
1. Conventional games

Characteristics

Involving the element of play games provide
enjoyable an opportunity for iearning almosl
unconsciously, and are a very elfective means
of stimulating interes! in participating learners

Conventinnal games involve excitement and
competiion in pursuit of a goal. crealing interest
and spurnng on partictpants. Otherwise unintere-
sing and difficull topics can be enjoyably
worked out in @ game environment.

However, as games have a tendency lo re-
present things and issues in simphfied forms,
parbcularly dificuit or cantroversial themes
cannol be effactively aealt with.

Some conventional gamaes are.

- card gamas
- pgsaw puzzies
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by Tek Bir Mukhiya (Nepal

- “future’” games

- games of fhance (e.g “"Monapoly )

- goaled games such as Sugoroku (Parcheesi),
Snakes and Ladders, etc.

In this chapter, production methods of
Sugoroku (Japanese game used for educational
purposes also) and other games based on the
game Parcheesi developed in India thousands
of years ago are explained as an example of
printed conventianal games.

A. Sugoroku Game

A Sugoroku game 1s played on a board, with
moves decided by the throw of dice. A single
game can be played by tive or more players.
This game nvelves excitement and competition
in pursuit of a goal among the players.

How to Play Sugoroku Game

1) Line up at "'Start”

2} Each person roils a dice and moves his stone
as many blocks as shown on the dice.

3) Each person should read aloud the senlence
ol the block before the next player rolls the
dice

4) The goal can be entered only when tha exact
number appears on the dice. I the exact
number nge¢ed does nol come up. the
player should mave back the number of
biccks shown on lhe dice

5) The player who enters the ““Goal’ firsl i1s the
winner
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Practical Process of Developing
Sugoroku Game

1. Topic Selactian

Selec! 2 topic which can be developed step
by stery There are no limitations as 1o whatl can
be ireated as atopic. Appropnate topics present
- attaining an objective
- development
- problem-solving

Sugoroku game should involve progression
frorm one space ar block (o the next and include
the concept of being sent back to previous
spaces, with the reasons for progression and
regression clearly represented in the spaces
themselves.

2. Content Arrangement

(1) Decide upon the "‘goal’” to be achieved in
the game, and the process and route (aboul

“Building up a Happy Community” (Sugoroku game) praduced under AJP

20 to 30 blocks) o be tollowed in reaching
the “‘goal.”

(2) Devise criteria for faster/shorter rouies to
“'goal.’” as well as for penalty sel-backs.

(3) Arrange the steps or blocks in an order
producing a most enjoyable and stimulating
game proygression.

Balance the distnbution of:

- normat block-by-block situauons

- “bonus' situations where a number of blocks
are skipped

- “penalty’”’ siluations where the player i1s sent
back a number of blocks

3. Serlpt Preparation

Wrile text for each block. Use short, clear
exprassions that simulate desire in reaching the
goal quickly.

5C orerennv pusnanis 79
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4. lllustrations

Make illustrations tor each block.

Clearly present intended meaning for each

block through its illustration.

- With 20 to 30 blecks in the game, avoid exces-
sive complexity in any one block.

-Be sure to make ewident wha! the goal re-
presents.

Blocks allowing players to skip spaces for
rapid progress toward the goal can be in bright
colours, with blocks involving penally set-backs
in darker colours.

Script preparation and illustrat.on should pro-
ceed together.

5. Arrangement and Editing ———-

(1) Ensure that progression in the game and
order of the blocks is logical. and that the
game can be thoioughly enjecyed by players.
Play the game a number of imes to invest-
gate its eflectiveness.

a) Organize the game so that the winning
player can reach the yoal n aboul 10
minutes.

b) Place some iarge skips ahead and set-
back behind (even to the ‘“start” when
serious difficulty appears) so that the
learners can be well aware of the advan-
tage of achieving the “'goal’ and its
obstacle.

6. Preparing for Fleld-Testing
{1) Prenare an nstructor's manual.
Explain clearly the method of play in the

rmanual.

(2) Make a copy of thg game in its full size. Use
dice.
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If dice are not available, they can be made
using heavy paper or card stock.

If religion or other customs prohibits the
use of dice, devise another means of decid-
ing on numbers to be followed in the pro-
gression of the game. For example, dice can
be changed into pieces of papers numbenng
from 1 to 6, put into a glass or a can and
shake.

7. Field-Testing —

(1) Collect information concerning local cond-
tions prior to testing.

{2) Understand living congitions of target neo-
literates.

(3) Efiective method of testing Sugoroku game.
a) Form a group of the appropriate size (4 or
5 persons) and have the players play the
game.
b) Besides players, an instructor is in each
group to lead and help the progression of
the game.

Before beginning the game. ensure that a
relaxed atmosphere gusts for players.

itis effective 10 be prepared to award a simple
prize to the winner, thereby enhancing the
competitive nature of the game.

(4) Solict players' responses by interview or
questionnawre

g.
. Did you enjoy playing this game?

. Theme appropriate?

. Content understandable?

. Proceeding interesting and exciting?

. Skipping ahsead and setting back reason-
able?

I3 S AR N

(5) Collata resulls of survey.
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8. Revision to Draft Materlals

{1} Analyze and interpret survey results.

(2) Collate opimtons bearing on improvemenis.

(3) Request writer and illustrator to carry out the
necessary revisions.

8. Completion {(on {o printing) ———

Sample of Evaluation Form for Game

1 Language
a) Vocabulary
( ) very good

( ) yuod
( ) far
b) Statement
{ ) very good
{ )good i
{ ) far : '

2 iilustrations
a) Attractive
( ) very good
( } goud
{ ) lair

by} Informative

( ) very good

{ ) good
( ) farr

3. Content

a} Funclionaht

Y

( ) very good

( )aced
( ) famr
b) Understanding

) good
) far

4 Presentation

U

{ ) very good
(

(

a} Simplcity
{ J very good
{ Y good
¢ tar
b} Interest
{ ) very good
) good

E } fair

LULEEREE S
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B. Card pick-up game

Among card games such as (1} card pick-up,
(2) card matching, and (3} card suit games like
poker, the "card pick-up” game seems to be
greatly effective in educational application.

Features of Card Pick-up Game

a) This 18 an enjoyable game which can be
repeaiedly played without losing its appeal.

b) With one sel of card, 3 to 10 or more péersons
can play.

¢) Such game can feature proverbs, poems,
question-and-answer (such as problem-and-
solution) alphabet, etc.

d) The card game should be produced In
accordance with planning such as with other
matenals for neo-Iiterataes.

Proverb Card Game (as an example of
card pick-up game)

a) Thus card pick-up game 1S made up of “text
cards” and ‘‘picture cards.”

b) Number of cards can be from 20 t0 SO0 These
shoutd be an equat number ot both text cards
and picture cards.

]
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fteld:tosting of nawly developed card games (Mongolial

N

c) A prove:b s wntlen or printed on each text
card.

d) A picture illustrating the meaning of a corres-
ponding proverb, as well as an appropriate
word from Lhat proverb’s text card, is on the
front of each picture card.

e) It 1s best that text and picture cards be of the
same size. Approximately 10 cm by 7 cm is
an appropriate size.

f) Heavy, strong paper 1s desirable for making
cards.

Playing Procedure of Proverb Card Game

a) Picture cards are spread out on a table or the
floor. If, tor example. there are 30 text cards,
then 30 picture cards wilt be used

b) Leader or one of the players holds the text
cards, and reads one of proverbs aioud.

¢) Players then try to identify the picture card
corresponaing to the text (proverb) read
aloud to them.

d) Player who first identifies the proper picture
card picks it up.

e) After all text cards have been read aloud, the
player who has identified and picked up the
most picture cards 1s the winner.

.

)
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2. Simulation game

A simulation 1$ an abstraction or simphiication
of some real-lite situation or process. In simuyta-
tion, participants usually play a role that involves
them in interactions with other people and/or
with elements of the simulated environment.
A business management simulation, for ex-
ample, might put the participant into the role of
production manager of an imaginary corpora-
tion, provide him or her with statistics about
business conditions, and dwect hirn or her to
negotiate a new labour contract with the union
bargaining team

Simulations can vary greatly in the extent o
which they fully reflect the realities of the situa-
tion they are intended to model. A simutation
that incorporates too many details of a complex

situalion might be oo complicated and time-
consuming for the intended audience. On the
other hand, it the model 1s over-simplified it may
fal complelely to communicate its intended
point. A well-designed simulation game pro-
vides a faithful model of those elements that are
mosl salient {o the immediale objeclive, and
informs the nslructor and participants about
elemenits that have been simplified, abbreviated,
or ehminated compiletely.

A simulation game combines the atiributes of
simulaton {role playing, a model of reality) with
the attnbutes of a game (stnving toward a goal,
specific rules). It may be relatively high or low in
the modeling of realily, and may or may not
entall competition

street comet pldy otganized in communily (nda)

BEST COPY AVAILABLE
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Part 5: Production of Printed Literacy Materials

Editing
Introduction

Preparalicy of final manuscript should be
carned out while checking readability and aitrac-
tiveness and, partcularly, accuracy of content
and informalion (especially proper nouns,
numbers, etc.) Being educational maternals,
these productions for neo-literates should be
carefully checked for accuracy and correctness
in grammar, punctuation, speliing. etc.

Another important task in editing 1s ensunng
that headings of posters and newspapers and
itles and captions n books and booklets are
suted to contents. When editing books and
bocklets, continuity of successive pages (includ-
ing amount and distrbution of information and
distnbution and layout of text and illustration)
without monotony should be verified.

The editing personnel (editor} has to adjust
the contents, descriptions, form and so on,
reading the manuscnpts and examining the
dlustrations both from the points of view of the
target neo-lterates and the edior. Furthermore,
pomts such as intnngement of copyright, hbel,
political restriction of public morals have to be
taken into consideration, ang evaluation. If the
editor should notice any problem, he should con-
sult with the matenal planner, writer or illustrator.

1. Copy-editing

After inspecting the contents, tne editcr has to
prepare for production. Such work of prepanng
the manuscripts 15 called 'copy-editing’. The
main things which the editor ar the copy-editor
does can be summanzed undar seven headings

d.

1) readability and legibility
2) consistency

3) grammai

4) clariy and style

5) factual accuracy

6) legaiity and propriety
7} production detail

He alsg, has to check the llustrations, their size
and place in the lext, therr captions, etc.

When the editor has completed his work on
manuscrnpts, he prepares the prelims; bastard
htie page. ttle page. copyrnight page, table of
contents and list of illustrations, etc Then the
manuscripts wil be sent to the produchion
department. with adequate instructions.

2. Proof.reading

The accuracy of description and grammar of
matenals for neo-literates 15 very important
because one of the man purposes of the
matenzls 1s to teach correct letters, words and
sentences. When tl ~ galleys are sent from the
printer. the editor (or proof-reader) and the
writer have to go through and correct them
thoroughly. If any misprints or factual errors are
failed to be discovered. the resulis will become
fatal matter to the materials.

So, the ability of prooi-reading is indispens-
able for editing personnel.

fi



@@S

Designing and Layout

1. Designing

It should be fully understood that in producing
educational materials for neo-literates, in add-
tion to ensuring that interest of the target group
1s stmulated through visually attractive, easily
comprehended, enjoyable material, attention to
the important role of designing should be paid.
Layout and composition in designing should,
first of all, render letters, words, and sentences,
as well astllustrations, graphs, and photographs,
In 2 easly readable and understandable way
and, addtionally, be such as to draw the
reader's interest. In this layout and design, or
distrnibution of elements on the page, blank
space in proportion to total page surface is an
important consideration. Five basic principles in
the distnbution of elements on the page surface
are given below:

1) contrast
2) balance
3) proportion
4) rhyt!

B) unity

(A) Paper Stze and Arrangement

In the case of a book or booklet size and
number of pages and paper quality should be
decided on, and in the case of & poster or board
game size and quality of paper or card stock
decided on, and script and itlustrations, photo-
graphs, etc. should be laid out 10 best facilitate
undersianding and enjoyment. Devise a layout
scheme which best fits the condition, mood, ex-
pression, and needs of the target neo-lierates,

(B} TypelacelTypesize

To avoid confusion and loss of inlerest on the
part of neo-iterates, corrplex or otherwise
unclear typaeface should not be used. Use a
maosi readable, plain type face, ona which s
best suled to communicating the massage to

the reader.

Consider size of letters or characters, length
and order of sentences n designing materials
that are easily read and well received by target
neo-literates. Neo-literate materials should use
larger typeface to make it easy reading.

|THE ART OF Fine printing is to arrang
THE ART OF FINE PRINT
THE ART OF FINE PRINTING
;mg IS OF FHER PRWING 15 10 ARG TVE G0
‘THE ART OF FINE PRIN
éme ART OF FINE PRINTI
‘THE ART OF FINE PRIN,
ETHE ART OF FINE PRINTIN,
THE ART OF FINE PRINTING
THME ARE OF FINL PRIN
THE ART OF FINE PRINEING 15
iTllE ART OF Fine printing is to ar ;

i THE ART OF Fine printing 15 to ar

'THE ART OF Fine printing is to ar

THE ART OF Fine prioling is to arrange ly
THE ART OF Fine printing is to
THE ART OF Fine printing is o arer
THE ART OF Fiae priciing is Le arrangc (jpe so a3 o
THE ART OF Fine printing Is to arran

Source: Specimien of Panting Types, November 1982
[M.N. Shanthy & Co., 51 Lanka)
8s
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(C) Relation between lliustration and Script

Coordinate illustrations and script suitably to
clearly represent the content. Be particularly
careful 10 design script portton in a manner for
easy reading when the materials are for neo-
literates. Through elfective use ol blank (white}
space, the possibility of psychalogical resisiance
to the script is minimized and affinity with the
materials is encouraged in the reader.

(D) Colour

The use of colour involves higher production
cosis but enhances attractveness. Efiective-
ness 1s particularly heightened when booklet
covers, especially crucial information, char.s,
etc. are done In colour. Use of colour should
also be based on custom, tradiion, preferences
etc of people in the target area.

Colour schemes can be designed in mono-
chrome, 2-colour, 3-colour, or 4-colour; this
snould be done in accordance with objective.
content, necessily. and economic and other
conditions. Refer to “Effective monochrome
printing” for information on single colour publ-
cation production

(E) Selection of Paper

Choose paper or card stock that best sults the
mechum (book, booklet, pamphiet, poster, card.
or board game) Because materals for neo-
iterates are read and otherwise used a number
of hmes, the matenals they are pnnled on
should 1deally be as durable and hght in weight
as is economically possible.

Printing paper should be chosen in considera:
tion ¢f the following six characternstics.

1) smoothness

2) softneas and flexibility

3) oit absorbency

4} whiteness or colour and hue
5) strength and durabiliy

6) siza
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Flip chart on cloth is durable.

Use paper that is locally available. Cloth can
also serve as printing surface matenal and,
being generally more durable and flexible than
paper. can be effectively utilized for posters and
other matenals that are often folded or rolled

2. Layout

Layout 1s the product of a design concept
realized via text and picture. In neo-llerate
matenals the purpose of layout 1s to organize
angd present material in order to facilitate learn-
ing. To present the learning goal clearly is
important. One may have originality in layout
but If the target neo-hterates unguided or con-
fused, then that layout has failed a major test.
Look at the material through the eyes of the
learner, abilily to scan and organize is con-
siderably different and more sophisticated.

Good layout 15 the resulls of mastery of var-
ous elements: a) an understanding of the pos-
sibiities of the mechanical instrumems—what
can be done with colour for example and what
substitules are equally good; b) for designers ¢f
neo-literate matenals, an wunderstanding of
targel neo-literates, capabilities and needs; and
c) masiary over ‘'tools’'—type, style and size,
space and margin, length of line, colour.
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How to make a layout sheet

A double-spread page of (1wo)
BS-s10e 73 15 Equivalent to
(one) HE et Lic Ad-nizze paper

1 Began with a slightly lasger
sheet of paper

2 Draw inmmed (Forished) si2e border 3 Vjark binding linc

Il

5 Mark off area 10 he printed

Trimming

6 Mark linc measurcmenis 7 Add spaces (o1 foho (page Nus )

and running Lde.

4 Aliow 3 mm for Inmming

(' L]

4

BEST COPY AVAILABLE
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Printing

Introduction

Printing s the final stage of proguction of
printed maierials, and is an important factor in
how attractive and effective the matenals are
and. therefore, how well they dre received by
the neo-hiterates.

Printng methods vary depending on iocal
conditions and available equipmeni. Decision
on printing methods can be made according to
number of copies, objeclives, content, and
economical considerations,

1. Methods of printing
1} Printing small numbers of mateniais

Printing of small numbers of copies can most
easilly be done by (a) photocopy machine, (b)
block print, () mimeograph, (d) sitk screen, etc.

2) Prnnting large numbers of materials

Printing of many copies require numerous
various equipment, especially for matenals pro-
duced mn two or more colours. For large
numbers of copies (high-run production). are
explained simpty below:

It has been well known that the printing pro-
cess which are avaliable in mass reproduction
of varnous information or patterns are (a) letter-
press, (b} offset-itho, (c) gravure, and (d) screen
process.

Among these four printing processes which
have been grouped according to the shape ol
the cross-section patlerns of pnntng plates,
lelter-press and offset-litho are widely used in
the reproduction of printing matter

88

a) Letter-press

Prnnting process used of letterpress plate
which has a raised printing area has developed
since Gutenberg invented the type alloys and
the type in the 15th Century. This process has
oblained ccnsiderable importance in the world
especially for the reproduction of newspapers,
publications, magazines and many other things.
And it 1s the process most wadely used for print-
ing of publications in many countries, because
metal types is the mosl eccnomical and con-
venient tool for printing textual matter.

b) Oftset-litho printing

Ofiset-litho printing has derived from the stone
thography discovered by Alois Senefelder in
1799. In this process printing 15 carned out with
flat surface on which the printing area and non-
printing area are formed on the same plane.
Offset-litho printing may be the most convenient
process for reproduction of halftone and colour
works. At the present time the major share of
this process is on sheet-fed printing, but reel fed
printing has begun to take the place of letter-
press printing.

c) Gravure printing

Gravure printing and screen process may be
classified as unconventional printing processes,
because they are mainly employed as the means
ol printing for non-paper matenals such as
synthetic resin, metal foils, ceramics and so on.

(P
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Chart 1. Classification of printing

1. According to plates 1) Letterpress {Retief)
2) Lithography
3) Gravure (Intaglio)
4) Screen Process (Stencil)

| Zoleo;»hilic
f 1
i ( ) /inking roller
/doctor
: plate-
'; paper -]
/ % paper
hydrophilic ro
Lransfex\ring rubber raller
2. According to printing methods 1} Platen press

2} Cylinder press

3) Re.ary press
o -
I robber roller
i !
: a () J i3 ‘
{ printing ]
| pressure UR 2 7 —T—paper |

plate — |

' paper ‘ T ) [Tcurved
plate
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Chart 2. Process of Letterpress Printing

Onginal

A
Adechanical \

composhion

Y
Photo-

,—...e‘..._ L,,_ B
Letter Id__ Line l I Monoc hra. photo. Colar phulul
Y y v K
Hand Line Halfione Color separation
Lormpasiion negative negative m‘uklng
f 3

Color scanner

composhon

> I)upll(_alo plate

Proat and Printing [+

‘F’_hnmfngravtng

Chart 3. Process of Offset Printing and Gravure Printing

Qriginal

m Stipping
Plate-making

Halftone posttive

—
e
. Monochro. Calor
Letter Line
photo. photo.
—7 -
| — e ]
i
t } ¥ ¥
Plotacomp. __._.__>[ Line negative Halftone l Color separation
negatve masking

l Color scanner

Color proof

-
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2. Effective Mono-chrome Printing

Properly applied, mono-chrome printing can
achieve attractive efiects to arouse learner’'s
interest that match any eftects created by multi-
coloured pnnting.

Mono-chrome printing involves the use of a
single colour, such as black, red. green, blue,
and brown. Text matter and illustrations in
materials can be usually printed in black,
because this colour reproduces the most stable
image n terms of legibility and repioducibiiity.
The brightest area of a printed page 1s therefore
the colour cr the paper itself and the darkest
area 1s the solid black.

Colours other than black have therr own
gualities which should be considered in obtain-
ing effective printing results to meet a matenal’s
purposes. The wisual effect with one-colour
prining can be greatly enhanced by using
gradation ‘rom hght to dark. When printing in
these colour, they should be dark enough to
maintain text legbiity and illustration repro-
ducibility. The same consideration should be
taken into when reproducing halftones,

o
A2 K
Y e =

Type matter is usually printed in sclid tones
(100% value) but while it can also be screened
(Using tints ranging from 10% to 900%), over-
printed (printing a sold tone over a tint), or
reversed (lefters appearing as pure white
against a solid-colour background.)

it is important wnen screening, overprinting,
or reverse priniing is used that type is sufficiently
large or bold. If the typeface is too detailed or
the type size too small in reverse printing, the
colour may run over into the white type, while in
overprinting the edge of the type mignt be
distorted when the type overlaps with screen
tints at certain degrees.

Colour tones, ranging from solids to screened
tints, can effectively present also illustrative
information such as drawings, photographs,
and charts.

by Tek Bir Mukhiya (Nepal)
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Chart 4. Various effects of mono-chrome printing
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In Search of a Language to Write for Iliterate Adulis — -— -

Adult illiterates are not dumt people. They

_can speak and communicate anything they

want, and they can do it most etfectively. They

. have alanguage, and can use it with command,
. without fumbling for words. Their vocabulary

may also b~ very rich, and they may be able to

. form and twist a senlence In the manner they

choose. This means that command over syntax
is also absolute, though they have not learned

. grammar or language in any formal school.

Therr predicament is that they cannot read or

. wrnite the language they speak

Many languages spoken by people in various
parts of the world do not have a script. Available
studes tell us thal these languages purely
spoken have a nch tradition of creative folk
literature. These languages have lived thew
literature for centunies. They have lived it in their
oral trachtion and have transmitted it to thetr
generations orally. They have nurtured the

" human memory and stored everything in I

At the same time they have also nurtured the art
of oral communication Existing folk forms of
communication tell us a lot about the centuries-
old concern of making oral communication
powerful and emphatic This concern has given
to the oral tradition a creative force. It can be
said that oral tradihons all over the world are
intninsically and instantaneously creative. These
spoken languages thus keep on enriching
themseives

People lor wnom we are going to promote
hteracy or for whom we want to create materials
belong to this world of orat tradition. Qur job s
to motivale them to accept the new culture of

. Wteracy. to enter the new world of the printed

word. They would then be in the process of
transition—transtion from oracy to literacy.
In this effort, we have t0 be very careful, and

- understand the positive strength of oracy. We

will have to iearn from them ther words and
theirr ways of using the language. One has 10

“tearn all about popular and frequently used

words. One should also understand the use of

ditferent sounds ¢r phonemes, for at times, by a

shight vaniation of a particular sound, the mean- |

ing changes. Sounds in oral tradition reilect
the rhyme and rhythm of lIife, and the mation
and velocity of their work Influences, or ratner
creates, the language. They thus breathe and
ive the language. Any effort of transition there-
fore has to be a humble, non-violent and fittingly
rhythmic effort. No effort of introducing the

printed word should look like an external intru- .

sion. It should not be an effort to impose some- |
thing upon them, but rather to extend their .
ability and develop their competence to com-

municale wilh the world or socielies outside

How can we do i1? How can we find a '

language to wrnte for orally rich but ilhterate
people? There cannot be any other answer but

the ‘mother tongue'—the language which they -

have learned since birth and which they speak.
If we choose their mother tongue as a medium
of imparting literacy, either we will have to learn
it ourselves or have somebody from the com-

munily 1tseli work with us. The best course |
would be to go to the people, learn from them .

and build on what they have. To understand the
beauty of a spoken language, one can broadly
hst a few aspects of its beauty as follows:

1) A spoken language 1s always rhythmic and °

poetic, not prosaic

2} It 1s creative and nch in tolklore.

3) It has a different idiom than the writien
language.

4) It is ever changing.

Waen using the mother tongue for writing for

diterate adults or neo-li*=rate adults we will have

to . 2ep these aspects mind

This effort would certainly be an exercise in
assimilating two tradiions, through a synthesis
of two different disciplines—oral and written—
one using the strength of the other, while
mutually preserving {heir ingenuty. This would

require a sincere preparedness 10 mlernalize

both tha traditions and come out with a new one.

10
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Guidslines for lllustrating Basic f.iteracy and Fellow-up Materials

Art work has a very important role in educa-
tion no matter what the level 1Is—from university
right down to kindergarten. Most important, art
work/illustration for basic literacy can have a
dynamic impact on the learning process of the
ilterate trying to understand lelters, signs/
symbols, words, sounds, numbers, etc. There-
tore, an lllustration must be a vessel transporting
specific ideas from drawn/painted marks to
reality. The illustraion must be;

Able to stimulate the learners’ interest
Simple and clear

Informative

Relevant to the subject matter
Suitable for the purpose
Attractive/pleasing to the eye

These can only be achieved through proper
planning in the nitial stages. An illustrator/
designer must be involved in the very early
stages 10 ‘caich the vision' with the planners
and writers.

1. Planning

a) Budget 15 usually the main concern in any
production work. Until this is established.
there cannot be any lirm decision regarding
the number of ~olours to be used, number of
pages. eic.

b) Survey
Understanding of the cultural values, taboos
environment, economics, and life style of the
target group is necessary. Basic understand-
ing of primitive art of the people is also essen-
tial. It is important in establishing what form ot
art is best understood in the area.

2. Technigue

a) The style of ilustration can only be frmly
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decided when a survey is completed, to
establish what style the target group under-
stands, and ideas are clearly outlined. Reali-
stic drawings, or semi-realistic cartoons must
effectively communicate. Realism is desirable,
not photographic realism, but realty through
the eyes of an artist.

3. Traiing

a) Feld testing must be carried out with the
raterials produced before final preparation.
In lesting lhere must be several different
illustratton styles. 1.e line drawings, shaded
real We cartoons, ink wash, silhouette, etch-
ing, etc., on the same topic. Only then can an
appropriate style be established. The field
test must also be carned out with the target
group.

By testing each illustration weth the target
group and assessing the learners’ response/
reaction, one can establish what techniques can
effectively communicate. It is best for the
illustrator to carry out this testing pracess so any
changes can be made on the spot.

b) Brainstorming amongst all the production
specialists 1s most useful to identify important
needs either in the production stage or the
technique used. Constructive criticism is most
valuable at this stage.

4. Preparation

a) In book design, the layout of each page must
embody a progression from one stage to
another. Text and art work must be related to
one another, while baiance in illustration and
text type slyle are as important as paragraph
layout. It must be simple yet clear, so thal the
learner can relate to the situation.
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b) Poster design should effectively convey a
message. herefore, through legibility, and
hare simplicity focussing one theme, a poster
must tell a story with optimum impaci combin-
ing picture and text.

5 Summary

llustration for this programme (basic adult
literacy) must be carefully designed to catch the
learners’ attention. Too many details can cause
disorientation, and contfusion.

The basic literacy primer must be completely
supported throughout by the illustrations. This
means that at level | it would be essential to
keep the illustrations very simple and, as the
learner progresses through each level, it would
be apprepriate to have the illustration develop
into a more detailed perspective. Thi; is to en-
courage the learner to develop psychologically,
to have the sye to see and appreciate the world
as it is, to become self reliant.” ¢

P-eparing Literacy Materials for Worrien

Literacy for women s as important as it 1s for
men, but the process of achieving this goal
contairs certain features which need the special
attention of those involved In the preparation of
iteracy matenals for women.

In r ost conventional societies men are con-
sidered the main pillars of the house, but
women’'s responsibiities are far greater in
domestic processes and caring services. Health
and happiness of the family depend upon the
awareness of the woman towards her responsi-
bilities. fronically enough, society firmly believes
thal a good woman is one who serves others.
This role, which has been the cause of her
fetters and subjugation, is defined as soon as
she 18 able to stand up on her own two feet,

Women need social liberation. But liberation
within themselves is more important than libera-
tion achieved as a natural consequence of the
former, but not vice versa. Their positive partici-
pation in bringing about change, in developing
new awareness, can lead to their hberation.

The most feasible and eflective method for
generating awareness is dialogue. Dialogue is
nat a mere exchange of information. It 15 a

discussion on the platform of equality, concern
and compassion, leading to the identification of
the root cause of the problem, its analysis from
various angles, and finally the action required to
eradicate the source of the problem.

Dialogue is not a giver-receiver relationship.
The process of raising the level of concern
through constant pursuit of study, appreciation
and understanding, leads to sublimation. This is
the most natural way of ganing eacn other's
confidence and creating a congenial en-
vironment for further steps towards the desired
change.

Women learn through their feelings while
experiencing new dimensions in life. Those who
have lived as if In the nether worlds. are resign-
ed to their unfortunate fate, having reached a
state where they refuse to reject archaic myths
and rituals, and need lo be tacklea at the emo-
tional level, unlike men.

Women do not have the opportunity 10 ex-
ercise theair choices within available options. The
discrimination begins even at the foetal stage. In
education and nutrition a boy child gels priority.
Whan the boy starts going to school, odd chores
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done by the boy are also dene by the girl, be-
sides many olhers which have become her
responsibility. Apart from these generalized
problems of discrimination in vanous spheres of
life, resulting 1n drudgery, explotation, oppres-
sion, etc., there are some specific problems
of place. community, profession and so on.
Identiication of these problems is possible only
through a dialogue as mentioned eadier. The
dialogue also heips in finding solutions to the
problems.

Besides the technical aspects, which are
certainly important for developing Iiteracy
matenals for women, If the producers of such
programmes can establish the fact that women
are to be treated as a precious human resource,
it would create an all-tme radical change in
society. What we need 1s a broad-minded vision
and perspective of women because subordina-
tion of half of a society 1s a big obstacle to the
progress of any country or civilization

When the matenals are deve!oped, the next
important step 18 their proper utlizaton. Qur
learners require real situations which are familiar
to them in everyday hfe. Women like Lo visualize
lteracy programmes as the means of their com-
ing together, of expressing mulual solidanty and
the enhancement of self-confidence and self-
image. When the presentaton of audio-visual
literacy matenals is hnked with thus kind of social
or cullural achivity its impact is ¢ -tainly greater.

The tim2 and place of such perfer:nances aiso
play a vital role. Women's involvement and par-
ticipation in the programme very much depend
on these factors. The tirie and place of pio-
grammes will have to be delermined case by
case. Women should not find these programmes
a burden or extra labour but should look for-
ward to such activities as a means for relaxation
and recreation in their m- notonous hves.&
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Steps in Preparation and Production of Literacy Mzaterials

Production ————__ Layouts

Management trial
Perparing iltustration edition
Picture/Slide Tape
Revising the First Draft E”m Edition (T:ypemce
in consultation with . T 08t o - Dover
adult workers ime Schedule -- Dummy Layout Printing/Recording
Distribution - Paper
- Publicny - Qualty
Development of script/ -- Methods
manuscript Contents — Reproduction
- Checking wih technical Method
— Typesetting
- Cost experts
Planning for _ Manpower Guidebook Proofreaging )
development ) Feémbﬂuty - Dummy Checking Pack‘agmgl
- Cover Printing binding
Reproducticn
Book M | Meda
Selectlon of torms of NOO 5 a:(e]r\:‘la.ts | Soft-ware
materials on-Book Matenais
-~ Mult-media
- Official channel
— Objective ; - Non-official Distribution
Theme Selection———  _ ~ontants - channel
Methed |
indentification of Learning needs Publicity - Orientation of teachers
Identification of Learners characleristics ]
Target audiences Task characleristics ﬁjlruclured Use by
- Situation charls - Non structured learners
. -- Relevancy ot the Learners
malerials (conlent, : response
lormat, presentation) research

Community Study

© - Formal
Informal

]_!_l ‘

?

Feedback
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Faotnotes for Section |1

! by Or Tongyoo Kaewsaha, Final Report of Natonal Work-
shop on the Preparation of | *eracy Follow-up Malenals m
Pakistan, ACCU

2 from "Tranng Manual on Farm Broadcasting”. ESCAP. 1989

3 by Mr Merza Abbas, from Final Repor of lhe Nauonai
Workshop on the Development of Literacy Follow-up Materals
in the Philippines, ACCU

4 by Mr. Symsak Kanha (Thaland) from "Development of
Aydio-visug) Literacy Matenals for Women n Rural Areas” —
Final Report of 8th Regional Workshop on the Preparation of
Leteracy Follow-up Materigls in AsialPaciic. ACCU

5 from the Final Report of the 13t Sub-Regiunal Workshop on
the Preparalion of Basc Lteracy Matenals in Agig/Pacific (in
Caleutta), ACCU

6 by Dr. Varsha Oas {india), from “Developmant of Audio-
visual Lieracy Matenals for Women in Rural Areag”, ACCU
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Section Ili:
Selection and Adapting of Existing Materials
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1. Utilizing the Existing Malerials

Production of learning matenals, especially
for neo-literates, 1s a challenging job However,
IN many countries there have already existed
certain forms and varying levels of iearning
materials which could be selected and/or adapt-
ed for use. Such efforts may help 1o reduce
expenses and save time that would be wasted
if all the new learning matenals were produced
from scratch,

The matenals are produced and utiized by
many government and privaie agencies The
foliowing media may be considered with the
view of adaptaton for the follow-up learning
activities of the neo-literate programmes
a) teracy matenals including primers. post-

leracy matenals

b} textbooks and supplementary reading mate-
rials for elementary school students.

c) leaflets. bookiels. et¢c. produced by varous
government agencies concerning agriculture,
health, industry. community development,
environment, etc

dy posters, thp charts, cards. etc produced by
various agencies aimed at disseminating
knowledge and information.

Existing materials

santaining Qur Environment’” &enal poster]  (inddonesia

" BEST COPY AVAILABLE

1u7

e) films, mowvies. video, shides, tapes, radio pro-
grammes related to ife ;mprovements.

) games and others desigred to teach basic
concepts and skills.

ACCU has so far produced 44 kinds of literacy
follow-up materials for neo-literates in rural areas
under the Asian/Pacific Joint Production Pro-
gramme of Matenals for " ~n.iterates in Rural
Areas (AJP). Crystalized in them are the ex-
peniences of many countries in material produc-
tion and they can be adapted and utilized freely
by any literacy crganization or programme.
There are numerous pnimers, and various forms
of literacy follow-up matenals produced in res-
peciive couniries. ACCU organizes biennially
a contest for fully ilustrated matenals to en-
courage the respective countnes to produce
good quality matenals. These matenals are
also good examples to refer to when producing
materals.

dsainsHib m

“Improve the Envirgnment Today for Better Life 10 the
Future” (wall newspapen)  {Thadand)
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(1) Reasons for Adaptation

1. Situations in which the media are ulihzed vary

according to particular ernvironments, pro-
blems and needs of individuals and com:
munities, which difler from one place to
another. Those located at the seaside, {or
instance, would differ from those in the hills
and on the plains and vice varsa. The same 1s
also true of the industnal areas In comparison
with the agncultural areas. Such difierences
need not be confined to the area of vocaticn,
but cover social and cultural aspects as well.
Even dilferent villages of the same district,
with almost the same physical features vary
from one another in terms of their social
settings such as histoncal backgrounds, ad-
justments, leadership. and consequently,

problems and needs

.Language and cullure are even more 1m-
porant factors. Media designed for people of
a particular language and cullure need to be
adapted to make them more comprehensible

and accep'able 10 people of a different lan-
guage and culture. There have been cases in
which cultural conflicts occurred because of
utihzing the same design.

. Different media designs serve diferent objec-

tives. The one designed especially for an
individual study may not be swtable for a
group study. The one designed for a small
group study may not be appropnate lor a
large group. Each meda design 1s amed at
particular target chents.

. Media adaptation may serve 10 increase efti-

ciency of media utlization. The change from
a maore difficult narration of video recordings
1o a simpler one helps learners understand
more clearly. Fhip charts with sound record-
Ings added would be more nteresting than
the mere appearance of lelters and pictures.

It could be summed up that media adapted

to suit particular target learning groups should
yieid better results. They would be more com-
prenensible and culturally acceptable.

2

This 15 a big gap between our readers and ourselves

We have to build a bridge ol understanding,
e have to cross the brcdge 1o go nwear them and
sunvey therr condition.
by Satven Saitra sdndigs & Hyan Chondbune dnehae
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(2) Criteria for Selecting Appropriate
Materials

The following points need to be considered in
the selection of media.

(1) Meuia content should agree with teaching
and learning objectives.

(2) Materials should be appropriate to
learners in terms of their difficulty tevel.

(3) Materials should oe correct in terms of
factual presentation.

(4) Matenals should truly reflect the learners’
contextual settings.

(5) Materials shouid be convenient and econo-
mical for utilization.

{6) Materials should correspond to the individual
learner’s {earning styles. Those who under-
stand betler through reading should benefit
from reacding niaterials. Some may benefit
more from histerning and visualzing.

(7) The environments in which matenals are to
be used should be appropriate for the kind
of meda used. For instance, the electronic
media should be used only where a power
source is avallable. Sizes of learning groups
also determine the selection of particular
media appropriate 10 their preseniation.

the

by LAT {Malaysia)
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(3) Steps for Selecting Appropriate
Materials for Neo-literate Programme

1og

Step-1:
Step-2:

Step-3:

tep-4:

Step-5:

Establish the objective for which you
want to find materials

Study the content areas for which
you need matenzls {e.g. heaith,
agriculture, cooperatives, income
generation, elc)

Be specific about what type of
materials you are looking for, such as:
a) printed bock matenals

b) printed non-book matenals

c) games and plays

d) other media matenals

Decide whether you want to use the

materials for.

a) motivating the learners

b) instruching them on certain con.nt
areas

¢) using as follow-up matenals

d) group use

Choose appropnale lorm of materals
ang conduct an assessment.
— objectives consistent with instruc-
tronal objectives
— content consistent with instructional
objeclives
-- appropriate use ot language at the
learners' level of knowledge and
understanding
- appropnate way of presentation
— examples properly drawn from the
field contexts.
— sufficient and objechve-based
exercises.
— physical aspecls
size of matenals
lype size used
paper used
qualty of printing
binding
phce

e e e e e ———— e e e



{4) Adapting Available Materials

Existing materials, after carefut selegtion. may
be unsuitable in some ways. Such media should
be moditied tc suit the learners in terms of therr
learning objects. The following suggestions are
made concerning the adaptation of matenals.

1. Add other media lo the existing matenals

Reading materials may be made more in-
teresting by adding more media to them such as
pictures (presented separately), films, filmstrips,
field trips, exhibitions, etc.

2 Develop extra self-uinstructional sheets to
supplement the existing malerials

Such extra sheets should help learners com-
prehend better. Exercises should be provided
along with the instruction part.

3. Adapt the existing pictures

Pictures shown in the existing materials may
conlain too much detall and may be too com-
phcated. A certain part of the picture may be cut
off or copied and enlarged with added captions
and simplified names to belp the learner com-
prehend better

L1

by Bijan Choudhury {India)
4. Adap! the audio porlion of the fim

Some fiims contan foreign or oo difficult
narration which makes for poor comprehension.
This couid be improved by showing only picture
while, the narration could be made by the
teacher using an extra microphone. Films can
be shown on and off, allowing learners to en-
gage «n discussion during the intervals.

5. Transiale into the learners’ native
language, in case the original malerials
are in a foreign ane

Examples are AJP materials. These can be
translated into we natve language to make
them comprehensible. Also materials developed
in a dialect of a country can be transialed into
another dialect for the same reason.

6. Adapt pictures to truly reflect the learnars’
environment

Matenals developed in one environment may
not be appropriate to learners in ancther en-
vironment. For instance. materials produced In
the environments of big cities or on the plains
may not corraspond to the realities in rural areas
or in the hills. Adaplting pictures, especially
those related to costumes. houses, larms, treas

103
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and natural scenery may help 'earners in such
an environment to grasp their relationship to
lhemselves more clearly.

7. Adapt the language used lo suit the
fearners’ comprehension level

Materials prepared for urban or certain groups
of people usually contain words. phrases and
sentences beyond the comprehension level of
learners, especially in the rural settings. This 5
due to the fact that such different groups gamn
ditferent opportunities 1n the use of the national
language. it 1s. therefore. needed to make an
adaptation from a more ditficull version to a
simpler one

8. Adapt the mode of presentation through
usmng mixed media

Certain materals can be made more interesl-
ing by combining several media in the presenta-
tion. For example. fhp charts depicting a series
of events with description inletlers can be made
mare interesting by using dialogue racordings,
prebably with musical background.

9. Use low-cost matenals as an alternative to
the more expensive ones

In many lessons, real objecls cannot be
brought for display because of high cost. For
instance, it is impractical to bnng trains, ar-
planes. tractors and such kind of things into
the class. The substitule should be represented
by matenals which are cheaper and lccally
avarahle

it should be reminded that there 1s no single
medium thal can be the best aid to the teaching
ol any one lesson. In most instances, supple-
mentary matenals are needed to boost teaching
eficiency and performance. Even the onginal
riatenals may be modified to suil the learners’
varying entry levels to the learning programme.

2. How to Adapt AJP Materials for
National Versions

The protolype materials produced under the
Astan/Pacific Joint Production Programme of
Materials for Neo-literates (AJP) are distributed
10 each country in Asian/Pacific region. They
are translated and adapted/modified 1o suit each
country'sindigenous situation and needs. So far,
over 160 such national versions have been pro-
duced and utilized in the participating countries.

In producing national versions of AJP proto-
type malerials, the matenals to be produced
should be modified to make them relevant to
local needs so that they can be utilized eifectively.
in other words. according to the intended users
of the materials, not only translation of taxts but
also changes of presentation, format, illustra-
tions and somelimes even the content itself are
necessary.

Suggested points to consider for adapting the
materals

1 Content

— Is lhe conlent relevant 1o the intended
iearners?

~ Is knowledge and information included up-
lo-date?

2 llustrations i

— Are the setlings (1 e. rural. urban), people. !
cosiumes, food, manners and customs and
culture depicted in the materials familiar
enough to the intended learners?

3 Farmatisize
- Is the lormat maost suitable to be used by
the intended learners? i

4. Tite
1 — s 1l attractive enough for the intended |
Isarners? i

5. Language
— Is the lexl gasy 10 undersland for the n- '
tended learners?

6. Others

104 11..



A5
i

A Case Study on the Philippine Versions
Reason Why the Materials Were Selected

The overnding consideration in the selection
of the AJP materials for Phiippine adaptation is
relevance of these materials to the needs, pro-
blems and concerns of the clientele both at
personal and socwetal levels. The rationale 1s
that the perscnal development of the learner
tncludes not only concerns for selt and family.
but also those relaled to the larger society In
which he liwves. The matenals are intended to
enhance the learner's newly acquired iiteracy
skills so that he does not revert to iliiteracy.

How Modified for Local Use

All the adapted matenals were modified 1o
make them relevant to iccal needs and tc depict
local hfe situations In other words. the materals
carried shces of everyday hfe of the learners
using them. The intended users are the target
clentele of the Non-formal Education—out-of-
schoal youths and adults and the setting of most
of the materials 1s rural. Accordingly, the con-
tents were modified to provide up-dated know-
ledge and information an the problems/needs
being addressed by the materials. To illusirate,
the two matenals on health and nutrtion used
local food items that are familiar to the learners
The contents of the book on "House-hold Tips™
were changed to those that apply to problems
met i everyday life. Some contents of the
adapted matenals were not moditied, however,
their titles were changed. For example, ""Buid-
ing up a Happy Community’ and ""Let’s Repaur
QOur Roads'" now carry the tittes '‘Let Us Build A
Happy Community'” and ''Working Together
Pays Oif.” respectively. n all cases. the scientific
accuracy of the contents was validated.

All lllustrations—setting, people, costumes—
were moditied to depicl Philippine situations.
Since the matenals are intended for Level I
and Il lerates, efforls were deliberately laken
to ensure simplicily of language (e.g simple

words, short sentences) and generous use of
illustrations.

Some [grmats were modiiied according 1o the
intended purpose of the materials, whether moti-
vational, iniormational, or foltow-up materials.
The posters on “'Plant Trees'' and 'Electricity:
Friend and Foe'' aim to create awareness of the
value of trees and electricity, respectively. The
jgsaw puzzle format of “"Good Use of Water™
was allered to a poster to suit the age levet of
the learners. In the Philippines, jigsaw puzzles
are usually associated with chiidren.

In any case, all modificalians made n the
adapted AJP materials were intended to n-
crease their effectiveness as a learning resource
for neo-literates.

Almost all matenais utihzed a 4-colour scheme
for eye appeal. Size and paper varied with the
material. Book paper was used for booklets and
similar materals; coated paper was used on
posters The choice of size and paper was
based on ease of handiing and durabity of the
maleral, respectively

“Home Gardeming™ (prototype poster)

“*Make Your Home Garden
Braunful and Usetul”
ifip chart, adapted i Phdippimes

MAKE YOUR HOME | .

GARDEN BEAUTILL
AND USERLL |

L1y 105
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Section 1V:
Distribution, Utilization and
Evaluation of Basic Literacy & Follow-up Materials
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People of village reading wall newspaper Ly Alaka Das tinda)
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Distribution, Utilization and Evaluation of Basic Literacy & Follow-up Materials

Wide distribution. optimum utilizalion and con-
sistent evaluatton {0 assess the effectiveness
ard mpact of basic bteracy and follow-up
materals are necessary to achieve the inherent
aims of hteracy efforts Irrespective of the length
of a literacy project. its post-literacy component
should be planned as a long-term continuing/
recurnng activity Retention of newly acquired
hteracy skils depends upon the degiee of therr
application by the nec-iterates in their dady lives

Althougn production of highly attractive and
usetul matenals 5 0! cruzal importance, pro-
gramme objectives cannot be achieved unless
the neg-literates have easy and frequent access
to these matenals Secondly. an economic.
socral and culturat environment favourable to
tne wntten word must be created angd man-
tained—one in which ihterates are motivated
and neo-literates have ample opportuniies o
read. wnte and utlize these skills

The basic iteracy and follow-up phases should
not be comprised of only the production and
aistrtbution of primers. supplementary readers
and other materials Varnous methodological.
statutory and nstitutional measures should be
taken to promole hteracy among illiterates and
the reading habit among nec-literates. It 15 1m-
portant to make them feel comfortable with
wntten communtcation

L. Distribution

Dissemination of primers and follow-up matern-
als. from the printing press or warehouse down
to tne indwidual target chent. requires carelul
planming if much of matenals 1§ not to be wasted

(A) Planning Stage

The following aspects should be kept in view

108
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while drawing up a plan for the distnbulion of
basicliteracy and follow-up matenials ina country:

1y Prior identification of the 'users’ of matenal,
both individuals and institutions

2) Identiication of channels and delivery mecha-
nism (o disseminate the matenals to the
clentele

3) Setting out a schedule of distnbution sn con-
formity wath the schedule of production, time-
tables of Wteracy cycles, and effictency ot
communication infrastructure

4} A system 1o acknowledge and confirm actuai
receipt of the matenal by users

by Tek Bir Mukhiva 1~epali
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Etforts should, however, be made to decen-
tralize production, as this will eventually accele-
rate and otherwise facilitate the distribution
process. The national agency or central authority
shoutd form policy. provide model learning
situations and develop proto-type packages,
which may alterwards be adopted by regional,
provincial or local organizations and produced
IN accordance with their own requirements.

(B) Delivery Channels

A unilateral flow of basic lileracy and follow-up
matenal from project office or central agency to
the Iiteracy centre is adwsable, but should not
be counted on as the sole mechanism to supply
the entire target group. Mutliple and dwersified
channels should be used te reach the maximum
number of users. The strategy should be to
spread the matenal widely among the learners
and neo-iterates, and thereby increase access
and frequency of utihzation by them. The follow-
ing may serve as channels to disseminale the
materals.

1) Literacy network (from project olfice or
central agency {o the literacy centre/iiteracy
INstructors)

2) Non-governmental organizations. social wel-
fare agencies and their sub-offices, service
centres and social workers

3) Libraries. reading centres, and study circles

baoks being distnbuied thiough bell-bncy die hbrary
by Alaka Dus tindip

l

disnbunon of Heraty materials through rural postman (Pakestan)

4) Government agencies concerned with
development and exiension work

5) Poltical, cultural and religious forums like
local communily centres, civic centres,
mosques, churches, temples, political party
offices, women's clubs, youth clubs, etc.

6) Educational instituions, through their
teachers, staff and students

7) Individual Ineracy volunteers

8) Mailing follow-up literacy matenal (news
bulletin, newspaper eic.) directly to neo-
literates

9) Through trade unicns, labour organizations,
farmers' associations, cooperatives, etc.

10) Through public provision stores, utility
stores, ration shops, etc.
11) Through commercial enterpnises, private

publishers, book shops

12) Through bus vendors, street hawkers

13)By introducing mobile libraries, forming
study groups, and organizing reading com-
petilions

14) Arranging exhibitons, displaying of reading
materials

15) Inlroducing correspondence courses for
further studies as self-learners

15
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(C) Acknowledgement and Feedback

With a view to continuously menitor the dis-
tribution system and to detect the blockages at
vanous stages of delivery channels, It is essen-
tial to establish a system of leedback from the
users. This feedback or confirmation may be
direct as well as indirect. Steps may include:

1) Routine progress reports of the hiteracy net-
work regarding the receipt and issue of the
stock of primers or follow-up materials

2) Noting additional demands or repeat orders
for follow-up materials from various regions

3} Inserting/pasling coupons {preferably pre-
paid postage coupons) in booklets for res-
ponsesfcomments from users, or printing
ingtrugtions on the materials urging the users
to communicate ther comments in wriling 1o
the publishing agency

110
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{Bangladesh)

(D) Precautions

Particular attention should be given 10 the
following points.

1) Only complete packages should be mailed or
disseminated. Incomplete packages or piece-
meal supplies are likely to cause irritation and
dilute the impact.

2) Material should be properly bound and pack-
ed to avoid damage, wastage or pilferage.
3) Rather than clearing the warshouse with one
mass shipment of matenal, it is appropriate
to maintain a steady flow of supplies, hence
allowing for modific:ations and improvements

in the system.

4) While planning the distribution phase, weak-
nasses of the communication infrastructure,
inadequacies of transportation facilihes, effi-
ciency of postal services and degree of
commitment of allied agencies should be
kept in view.




A
g

If. Utilizazion

Apart from distribution system efficiency,
actual utilization ot the matenals by tearners and
neo-literates will depend mainly on the contents,
format of presentation and vocabulary level,
and secondly on the overall environment sur-
rounding the learners and neo-literates. It 15
environment which stimulates learners and neo-
literates to apply the skill of iteracy in day-to-day
communication, furthering of knowledge and
solution of problems. Instructors play the most
vital role 1n sustaining the learner's interest in
his/her struggle to acquire literacy.

(A) Development and Promotion of the
Reading Habit

The following steps may be taken to foster the
reading hatit among learners and neo-hteratgis:

1) Motivation of learners and neo-Iiterates by
their literacy teachers and communtty feaders
to develop and utilize literacy skilis

2) Legislation to make literacy a pre-requisite for
partictpation in social and economic spheres
of life—for example, requinng tarmers to write
credit apphications by their own hand and fill
out other forms by themselves

3) Extensive display of posters, bulletin boards
of local news, writing slogans, developmental
messages on mudwalls, tree trunks and in
other central/leye-caiching piaces

(B) Training of Functionaries

Programme organizers at various levels and
local field functionaries should be given training/
orientation in the following areas:

1) Significance of basic literacy and post-literacy
component or follow-up phase

2) Importance of maintaining contact and en-
couraging learners to regularly attend literacy
classes

3) Importance of maintaining contact with the
nec-literates even afler completion of the
literacy course, motivating them to continue
their pursuit of knowledge and extending
guidance to them in their further studies

4) Methods of training learners in self-education

5) Establishment and maintgnance of local
libraries

6) Handling, operation and maintenance of
audio-visual aids and electronic media as a
potential major source and medium of follow-
up information/activities

S HT
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by Tek Bir Mukhiya (Nepal)
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{C) Institutional Arrangements

Statelregional agencies or programime orga-
nizers should take the following measures to
enhance utilization of basic literacy and follow-
up materials:

1) Basic Iteracy and follow-up matenal shoult.
preferably be suppled free of cost or at
nominal, subsidized prices to make them
affordable to learners and neo-literates.

2) Contents of basic lhteracy and fcllow-up
matenals should be relevant to the needs and
interests of various ethnic groups/age groups/
occupational groups. Material on diverse
subjects should be produced.

3) Textual content and vocabulary of the mate-
als shauld be according to the mental level

) [\wﬂ!
4 /. )

e LG
TG

o ——

and comprehension ability ot the learners or
neo-literates.

4) Inclusion of tradilional and cultural values in
the material usually inspires the reader (¢ go
through #.

5) Graded material should be amply available,
and neaq-literates of all levels should be helped
in selecting material ranging from pictorial
books to advanced level pubhcations,

€) Packages of self-learning and correspon-
dence courses should be ntroduced o the
nec-terates.

Follow-up efforts should aim to make educa:
tion a life-long selt-learning process for the neo-
literates, and enable thern to exercise skills and
knowledge gained threugh literacy in develop-
ment of personality, harnessing of potential and
solution of problems.

12 11
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lll. Evaluation

Evaluation is the measurement of achieve-
ments in relation to objectives and targets setn
the beginning. Evaluation studies are of two
types, formative and summative. Formative
evaluation refers to those studies carned out (o
assess the effectiveness of the programme in
progress. and summative evaluation is carned
out after completion of the programme. Forma-
ive evaluation 1s based mainly upon quantitative
indicators and provides feedback for corrective
actions during implementation, while summative
evaluation addresses bolh quantitative and
qualitative dimensions. In brief, formative evalu-
ation helps to correct the weaknesses of a pro-
gramme as It s operanng, whereas findings of
summative evaluation are used for planming of
future programmes.

A number of techniques and instruments may
be used (o collect and analyse data related to
the guantitative and qualitative impact of basic
hteracy and follow-up matenals on learners and
neo-hiterates.

() Quantitative Evaluation

Quantitative evaluation of a basic literacy or
follow-up programme may be carried out on the
basis ot the lollowing informahion

1) Number of primers, booklets, audio-visual
aids, posters, games, newspapers etc plan-
ned for development and production. com.
pared to the number actually produced up ta
the end of a certain phase

2) Estimated cost and actual expenditure

3} Number of areas, agencies, individuals plan-
ned to be served and number actually served

4) Quantity ot prin 275 or foltow-up matenals dis-
tributed as compared to quantily produced

Iy Satyen Maird & Brian Choudbun, Lindia)

(B} Qualitative Evaluation

The following lcolsitechniques can be em-
ployed in qualitative evaluation of basic literacy
materials:

1) Pre- and post-testings of learners

2) Reaction forms supphed at the end of every
class

3J) Instructor’s daily activity record, histher fort-
nightly progress report, supervisor's quarterly
progress report and final evaluation

4) Interviews with selected persons from target
group

5) Interviews with organizers and planners

Al these are aimed at evaluating learner's
achievements and skills and assessing the
acquisition of desirable skills and understanding
according to the programme’s objectives.

113



@@S

Qualitative evaluation of a follow-up literacy
programme may also aim o investigate the
following dimensions:

1) Extent of utilization and acceptability of the
material by the targel neo-literate group

2) Readers' reactions to the contents formats,
topics and tilles of various lypes of materials
(separately)

3) Degree of success in bringing about desired
changes in the behaviours of readers, in
terms of putting literacy skills to practical use
and exerting positive influence on those
around them

Tools/techniques, sample size and methodol-
ogy of data collection and analysis will vary in
each case, depending upon the type of material,
its contents, target population for which the
material was produced/used, and resources

Evaluation of Follow-up Literacy Materials

available 1o carry out the evalualion. Possible
patterns for the evaluation ol various types of
follow-up materials have been indicated in
Appendix. This represents a guideline, whereas
actual application will require adaptation and
modifications according to the situations prevail-
ing In the respective countres, regions and
localties.

Evaluation is an important and fundamental
feature of any educational activity. lts signifi-
cance is vital for follow-up literacy programmes,
as considerable resources and labour invested
in the "literacy phase’ and on production of
materials can be wasted if follow-up activity fails
to achieve its objectives.

The following questionnaire developed ior
evatuating follow-up matenals presents a sample
of questions one may ask to collect necessary
information.

1) category « matenal
printed book material

2) format booklet

3) title Pouiltry Farming

4) quantity produced/distributed
1.000 copies _

5) sample size
Sto10%

B)instrument interviewing through

structired questionnaire

7)1 target population/respondents
neo-lilerates

Questionnaire

1. name {of the respondent) ..__... _ . _.
2 age_____ . _ ., sex

3. occupation _ e

4. educationallevel _____ . __ __

114 12!)

5. Can you now read newspaper?
1 )YYes ( )No
6. Can you write your own letters?
( )Yes ( )No
7. Didyou study the book titled Poultry Farming?
{ YYes ( )No
8. How did you find &? { ) Intersting { ) Dull
9. Did you learn any new information by read-
ing this book?
( ) A lot new information
{ ) Some new information
{ )l already knew all these informat on
10. Dnd you find this book useful and of practical
value for you? ( YYes { )No
11. Did you start poultry iarming?
( YYes ( ) No ( ) Intending
12. Did you read the book yourself or with the
help of some aid or of gther educated
persons?
( ) Sell
{ ) With some assistance
( ) Couid not read by own at all
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13.

14,

15,

16,
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Could you understand the meaning of words
used in the books?

( ) Understood all words

{ ) Few words could not be understood.

{ ) Most words could not be understood.
Could you apprehend the pictures in the
book?

( ) Compietely

( ) Partly

( ) Notat all
How did you get this book and where from?

( ) Literacy Centre

( ) Library

( ) Friend

( ) Purchased

( )Anyother . . . . ... -

Will you LIke to study more books on similar
subjects? { YYes ( )No

. Would you please identity the deficiencies

you observed 1n this book

(1) Contents -

(2)Binding ... . __.._. .
(3) Type of Printing
(4) Quality of Paper
(%) colour Attractiveness .
(B)Size _. . .. .. ...
(7) Pictures . L

(8) Others

18. Would you please give suggestions how to
improve this book?

() o -
2) . N . o
(3) .

19. Would you please suggest measures for
promotion of reading habits/advancement

of knowledge of neo-literates in your area?

()
(2)
&) N

awareness buile g through slogans and posters an the wall
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by Alka Das (India)
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tarate population Communicalions and madia
Ags Age Daily Consumption of
15 and ovar 15-19 AaWwSpapers pannng and Redio Talevisian
) T Numberof Mitaracy taumber of wnhng paper recavars rgceivers
literacy rang i%:) Hitergles rate Comas ps: fkgs por per 1 000 par 1 00
1990 001 % changa %) 1000 ir 1 00C inhal ) mnabiants mhabiignts
Country of igitory Tofai Male Famale 1980 1970-50 1990 1980 1988 1980 1988 1380 1968 1980 1888
Agin,
Afghanistan 706 559 861 6781 oa 491 5 10 3 L) 75 102 3 a8
Bahrain 228 179 307 78 k9 72 - 81 4913 4440 361 525 260 400
Bangadesh 647 529 78O 41961 525 542 6 7 235 417 +B 41 1 4
Bhylan 816 487 754 464 194 - - 3 15 - -
Cambodia 648 518 776 3479 227 - 94 107 5
China 267 1593 382 223728 136 7o 34 39 55 184 L} 24
Cyplus 108 125 526¢ 10204 258 289 138 139
Hong Kong 397 564 22306 22786 506 634 221 247
indra 518 382 6823 280°32 268 144 21 H 762 1105 38 78 2 7
fndongsia 230 159 32¢ 26970 72 31 17 21 w5 1455 99 146 N 41
Iran, Izlamic Ren of 460 355 567 14604 M5 2173 24 25 1979 1991 165 237 51 53
lraq 403 302 507 4078 176 14 22 38 780 2038 158 200 49 &8
Israel 228 271 12558 17987 245 468 232 285
Japan 567 589 33528 45982 678 863 539 589
Jordan 199 107 297 442 24 0 27 22 53 2429 2230 183 238 59 70
Korga. Dem Pecpie s Rep 17 160 1114 12
Korea, Repubic of 7 39 (- 1185 512 02 2190 281 6371 15475 525 986 165 203
Kawail 2r¢ 229 331 W6 921 176 218 210 16 509 7724 262 329 257 262
Lao Paople s Uem Aep 3 q 156 109 124 3
Lebanon 199 122 269 382 258 108 113 12430 7384 749 773 281 362
Maiaysa 216 135 296 2391 92 61 57 151 4548 4410 419 438 ar 142
Malaives € 8 45 114 ? 23
Mongola 103 85 1142 + 481 100 130 3 32
Myanmar 194 169 277 5089 46 101 13 14 444 355 21 79 oo 2
Nepal 744 824 868 8229 44 5 613 9 7 20 a3 - 1
Cman - 45 5106 305 649 36 740
Pakistan 652 527 789 43459 547 505 ag 64 600 538 64 86 T 13
Paleshing
Gaza Strp
Wes1 Bark
Philipprnes 103 100 105 3852 45 41 a0 55 1445 {150 43 135 22 krs
Qatar 126 210 14847 10479 437 509 39 425
Saudh Araba 76 263 519 2897 -05 36 41 4523 3933 267 280 224 269
Singapore 282 283 22038 42402 +190 #2307 311 380
Sr Lanka 6 66 6§ 1347 -105 40 30 35 1896 1501 96 181 2 32
Synan Arab Republic 85 217 492 234 2n4d 179 13 24 3409 2103 193 244 44 59
Thaland 70 3g 1101 2627 2340 06 63 52 1744 1800 127 177 a1 104
Turkey 192 103 289 7048 283 94 56 75 1618 1702 113 161 79 172
Unied Arab Emirates 145 205 236 321 92 107
Vial Nam 124 80 164 5061 341 86 0 1 428 529 103 34
Yemen
Forrner Dem Yemen 609 472 739 840 288 538 128 63 185
Formar Yemen 615 467 717 2559 26 14 16 18 36 08 9
Octania
Austrana 320 255 255'0 35578 1089 1273 381 484
Fip 100 7 igig 4132 477 579 - 14
Kinbat - - 195 217 - -
New Zenland 17 328 18573 30700 8as 917 €277 372
Papua New Gunea Q0 351 622 1119 79 g 17 58 a4 - 4
Samoa - - 598 206 430 18 M
Tonge - 80 r22 A4 - -
I
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iferare population Commumeahons and madia
Age Age Daily Consumpnan of
15 and over 15-19 nawspapers printing and Radio Talevision
Number of fiteracy {number of wrilng papsr rscoivars 19CaVers
fliheracy ratg | %) difgraies ralg COpNgs par {kgs per por 1 000 per 1000
1980 1000 % change %) 1 060 nhatiants) 1 000 nhabnants) inhatmiants inhabiants
Country or igratary Tala. Male Femate 1990 1970-80 1980 1980 1988 tsgy 1988 1980 1988 1930 1588
Africa
Algena 426 32 545 6004 06 22z 23 2 1564 3098 198 229 82 7
Angola 583 444 715 3221 72 18 12 383 422 18 50 4 5
Benin 66 681 B44 1904 243 594 03 1 29 112 66 76 1 4
Botswana 264 163 349 175 06 20 g 134 - 7
Burhina Faso 818 721 911 4137 415 668 02 06 17 25 3 5
Burundi 500 331 602 1482 69 203 02 4 78 37 56 - az
Cameroon 459 33° 574 2012 63 2313 7 § 464 581 a8 128 - 12
Cape Verge : - 139 153 - -
Cenltrar Alncan Repubt.s 623 82 751 1028 B2 - - 52 62 a3 3
Chad "02 78 821 2280 191 03 02 45 19 168 235 1
Comoras - - 13 - 02
Cange 474 300 581 485 52 3 g €5 265 €5 122 2 3
Catedvziz 462 331 588 2941 238 ] A 504 725 120 128 36 54
Dybosts - - 69 B9 17 52
Egyi 516 2371 662 16492 270 3355 41 84 2880 2912 145 2 34 64
Equatarisl Guinea 408 359 &30 127 50 2 4 250 254 3 6
Ethiopia 1 1 95 327 77 183 1 2
Gabon 393 265 G516 n 351 18 14 1611 1475 130 135 11 23
Gambia 728 610 840 350 454 - 3 114 166 - -
Ghana 387 300 490 3256 09 125 a7 33 07 156 158 294 5 13
Guinea 760 651 85§ 2947 J64 2 2 25 34 1 3
Guinea-Bissau 635 498 760 367 245 7 6 3 34 - -
Kenya 310 202 415 3728 96 13 15 758 1521 32 3} 4 ]
Lesotho 32 28 22 68 - 08
Libena 605 502 712 819 285 327 g 15 182 42 180 225 11 18
Libyan Arab Jamaniya B2 246 496 aso 230 07 18 17 1150 1754 66 223 84 70
Madagascar 198 123 271 1305 <324 (] 8 -] 142 186 5 [}
Malaws 4 3 1583 76 as 242 - -
Mat 680 592 761 3338 154 27 1 1 28 34 15 a8 - 02
Maurtania 660 528 786 740 234 - i 97 143 - 1
Mauntus 82 69 1674 4630 #2110  »284 «37 »188
Morecss 505 3W7 620 7528 179 205 13 14 1455 1214 156 207 030 #55
Mozambque 671 549 787 56880 208 a@ea 4 8 33 7 a0 01t 1
Namina . 19 10 125 it
Niger 718 596 832 2883 194 . 1 1 19 60 47 63 09 4
Nigera 433 377 605 28723 202 229 13 15 564 243 87 164 6 6
RAwanda 498 3B 629 1838 o) 351 01 04 59 29 57 - -
Sao Tome and Principe - - 259 274 - -
Senegai 617 431 749 2525 259 6 8 317 1003 83 1 07 3
Seychalles 45 46 323 448 - 48
Sierra Leone 793 891 887 1830 361 3 3 25 138 218 6 9
Somana 759 639 860 3003 503 1 1 243 14 21 arn - 04
South Alnca 43 48 8023 86827 263 323 7 98
Sudan 729 573 883 10061 579 630 § 26 385 125 187 233 43 53
Swanland 14 27 144 152 2 12

\aorld Educatior Report 1991 UNESCO
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fitarate populahon

Age

Commuyncatons and media

Age Day Consumphon of

15 and over 1519 newspapers prinking and Radw Talgwsen

Number of tiltgracy tumber of wnhing paper recexvers recavens

Hiteracy rale (%) ihtgrates ate cOpIas per (kgs par per 1 00Q per 1 GO0

1950 {000) % ¢rhange (%} 1000 whabiants) 1 000Nl 5
Country of temiory Total Male Femalg 1990  1970-80 1990 1580 1388 1880 1588 1880 1988 1980 1988
Togo 567 438 692 1070 234 368 -] 3 176 179 4 &
Tunisia M7 258 47 1761 93 46 42 0 4543 3503 157 180 47 69
Uganda 517 378 651 4 903 804 2 4 38 23 30 99 5 -]
United Rep ol Tanzarma " 7 37t 402 20 04 086
Zaire B2 164 393 5466 -108 B8 2 4 102 53 57 99 04 07
Zambra T2 192 M7 1170 02 104 19 11 24 74 11 15
Zimbabwe 33t 263 3\7 1776 241 187 18 26 113 1 K B5 10 22

America, North
Anlgua & Barbuda 0 n 227 286 213 244
Bahamas 154 138 476 385 486 486 149 213
Barbados 154 161 11245 12018 542 B64 201 255
Belize 20 - 2 068 1724 490 592 ~ 148
Briish Virgin 131ands - - 483 538 183 208
Canada . - e : 232 225 41149 58245 741 980 443 586
Costa Rea 72 74 69 139 58 27 107 86 2283 1048 79 259 68 80
Cuba 60 50 70 484 -363 04 107 129 4799 5821 238 337 131 203
Dominica . - - 429 462 - -
Domimcan Repubtic 167 152 182 744 +1 6.3 39 52 4 546 3407 158 166 70 81
Ei Satvador 270 238 300 787 €4 124 77 97 0 354 342 402 86 84
Grenada . 7 - 327 511 - -
Gualemala 449 369 529 2253 g2 323 29 32 983 130 45 83 25 37
Haili 470 408 526 1858 99 7 g 111 1514 15 40 3 4
Honduras 269 245 294 766 166 105 56 41 1474 642 383 18 68
Jamaica 16 18 14 26 e 04 49 74 3174 2 862 68 401 77 110
Mexico 127 105 149 7 066 22 41 147 124 8397 7881 128 241 54 124
Netherlands Antilles : 206 293 4 365 4255 694 1080 171 324
Nicaragua 47 69 685 221 242 246 58 81
Panama 118 119 118 187 G8 54 S5 a7 2 455 4 305 153 222 113 184
St Kills & Nevis - - 521 93 160
St Luca 33 60 675 721 15 20
81 Vincent & Grenadines - - 34 259 662 8o
Trnidad & Tobago 180 139 3923 4498 274 458 192 297
United States 267 255 62850 89725 1988 2120 884 912
America, South
Argentina 47 45 a9 1 065 126 26 142 123 6339 5903 425 866 182 217
Bainma 225 153 283 923 -16 5 58 41 58 1077 297 503 574 54 7
Brani 189 1756 202 18 407 66 79 45 59 6 821 6653 289 aan 124 194
Chig 66 65 68 603 <153 22 109 63 4127  Sad 292 338 10 183
Colomina 133 125 141 2702 25 57 53 65 3588 3847 128 170 87 110
Ecuador 142 122 162 9509 03 46 67 90 2856 24N 288 202 62 a1
Guyana 36 25 48 5 347 02 86 80 925 596 35 363 - 15
Paraguay 98 /9 19 252 43 38 48 41 1843 1315 il 166 21 24
Pery 149 35 21.a 2025 80 40 79 a0 2612 3880 159 241 52 85
Sunname 51 a9 53 13 453 124 102 5634 2545 6§32 649 113 130
Unyguay g J4 4 88 -430 08 193 234 7256 6874 561 595 126 173
Venazuala 119 133 104 1450 03 28 190 149 6830 7707 393 428 114 147
124
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World Education Indicators

liMerate populaton Communications and media
Age Ay Dany Consumpiron of
15 and over 1519 newspapers pning and Radio Tolevision
Numbe: of Niteracy {numbear of weifing paper recenars reCaIvers
Hnaracy rate (%} iinerares e copies per thps per per 1000 per 1 000
1590 (000) %< change %1 T 000 } 1 000 inhabitanis) iringbita
Country or territory Total Male Famare 1990 1970-50 1830 1980 1983 1980 7538 1980 1988 198G 19848
Europaand U. S.S. A.
Albania 53 42 150 168 35 83
Aystna 354 362 14912 23089 507 627 g 487
Belgium 232 219 49264 52334 +458 ¢ 466 387 418
Buigana 231 267 5575 9948 2243 224 243 249
Crechosiovakia 315 M5 10057 10685 *2724 389 395
Denmark 266 380 37329 37373 879 935 498 526
Finland 505 551 58862 100425 837 ag7 414 486
France 191 214 38592 48602 741 885 353 399
Germany
Former German Dem Rep 530 585 12169 11027 +383 €89 514 759
Former Germany Fed Rep 34 350 53119 71422 +370 956 438 511
Grence 68 24 109 548 457 o2 124 +40 9770 10018 343 415 171 193
Hungary 248 273 12576 13817 499 590 310 404
Iceland 548 500 14035 26104 +«583 +620 265 313
Ireland 227 175 112917 11184 375 581 231 260
ltaly 29 22 36 1374 -4d 4 o7 84 105 268645 J7048 4244 780 290 418
Luxembourg 370 395 510 625 247 250
Malta 165 155 6336 12507 4377 354 556 731
Manate 3gs 429 1004 1082 g54 788
Netheriands 330 35 48173 59242 650 12 399 478
Norway 483 552 38800 47915 661 795 350 420
Polang 232 184 6325 9183 +244 #2604 246 291
Forlugai 160 112 185 1215 352 1 43 as 7915 15505 164 215 158 176
Romania 181 158 3784 4045 +144 281 184 194
San Maring 95 108 478 545 300 324
Spain 48 26 668 1440 -34 3 10 93 82 20141 27455 256 02 284 380
Swaden 528 526 62640 101643 842 875 §71 593
Switzerlang 393 B)4 57626 76580 +356  +401 364 408
Uniled ¥ungdom 419 398 26109 51112 g41 1146 407 435
Yugostavia 73 26 1t @ 1342 429 a4 119 100 12100 18773 + 185 1814 195
USSR 418 474 5164 5084 450 686 288 319
s 0t 198,
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Briet Explanations on AJP Materists
o Far produced

A. Booklats

1 wWny Literacy for Woman
1Sociai and genesai;

Ths booklet geals with ane of tne most crucsat
probiems in the region Hiteracy i women it
expians i~ simpig A'ustraton ana worg. how
worter and ther tamihes would aciually penelit
hgr Inem DRING able 10 1ead ana white

2 Let s Form a Cooperative 1or Better Lie
i&ara gano generan

Becawse many of farmers in the worid silt do
70t have cooperalives @ great number oOf them
1352 1neut prohis 1o lhe mudalemen Tris cooklet
eaplans n ught hearted iilustrabons what &
cooperatve s 11s 'unchons and tenelts and
POw 'r i ore

3 More mcome by Tree Panting
WPragucron.

DOestruction of the ervronment ang depteton
0' Natural resources Caused Dy Iree culling 15
one o' the bigges! problems in the Asian/Pacitic
Regior Panting sapings young ‘rees) alter
cuthng trees can be ore of the etlective solu
tons Trus bookle! shows the usage and growtn
span of apout! ten trees Ma' grow 'n tropical
areas and promotes increase ol su-ncome by
ites pianing

4 Use ¢' Gas ‘rom Da'y Was'les
Seence.

in most rurgl greas excrement of people and
‘arm anmais {Cows and horses) ang Kitchen
garpage are 'ef! arpund tne houses causing
derrmenial effects on saniation and peopie s
reatn Tt s bookle! shows now 10 produce and
us€ methane Qas YoM Mese wasles n ard
ara.nd the wvliage M s one o the ‘smple
SCIENCE Senes

5 F.sh Nead a Lot o' Oxygen (Scrence;

Thig bookiet shows 1he smpartance ¢f oxyger
for hish farming It explains in a siofy 'ormat that
hgr ve Dy breathing gxygen 0 waler just as
humans ive by brealttwng orygen in arr How 10
increase the oxygen confer! im watar 's er
plained to protect ing isn trom asphyraton

6 The Lile of Water
(Socatl and genara!)

It explaing basic sciennfic knowledge of tne
walgr cycle evaporaton torrung clouds and
raindrops lalhng down to earth flowng down
the nver, use by humans. then again evapora
hon It also explans now humans deoend on
waler - many ways

120

7 Baby s Food (Nuir:lony

This booklet explains 10 motners n simple
language now and what to feed the baby and
gwves 1dwice on basic nutntnal needs

& Man ang the Festival
—Let s Eat Vegetables (Nutriton)

Cne of 'he senous diseases n the Asan.
Pacitc Ragion & ngnt olindnass caused by
tack of thg wilamin A manly conlaineg n
vegetables This bookigt explaing in an interest
ing comic style the mportance ol lak:ng vitamin
A in daly ile

9 Bamioo Handgrals (Produchur

This pookiet promotes nandicrafts 1o generate
subihcome I explains Now 10 make aricies
LSNQ he Dambod !hal 1S avalabie «n esery
vitage Dath lor nome use and for sernng

0 oUset, ang Smple Knca'eoge for
£veryday Lwing 50c:a: ang gereral;

A svpe devge or sugden dea could easily
arewaie or scive problems ' dany wle that are
'Pought 0 be ditcull When this knowleage 15
aDDweqd gaily k'e Car DECOME easer, Work more
etectve This oowniet raises a probiem we mee!
© Za-y «'& ©n the front ol each page tnen on
'ra hack grves a soution through nghly expres-
sive flustrahions

11 Grow Mus,nroorp 'qu Morg income
Progucton)

Tnis COOKIE! SUGQesls MusNIoom growing for
IrCOme generation It snows smple ways of
growing mughrooms using banana leaves and
other malenals whch are easily avadable n
rural areas Snce musheoom growing suts the
chmata of the Asian:Pacilic Region they can be
cultivated '» abou! iwo weeks This s one ol the
INCome-generating senes

*2 Rasing Chickens 'or Addtional income
iPraguchon)

An nlroduction to chickenrasing showing
recassdry “Materials ‘or a small scale chicken
'aim common diseases chickens tend to get
how 10 ‘eed ™em and now 10 sell chickens and
eggs Fui af bnght humourpus illustrations

B.Posters - .- -
'3 et s Read (Socal & generai)

Thi poster shows the mportance and banetns
ot being literate by companng hfe wilh ieracy
skils on one sige ol 4 nver and ife without them
on tne other sige 1 a colorlul wostraton The
ngri bank of the nyer has hospiels schooly
angd productive farms, the lefl side has people
sutfenng hom Sckness  and barren land
patause of lack of the necassary niormation o
te ganed 'rom wrllen wards

14 Trew Plantng (Socral & generai)

This 15 2 green’ poster showing (Ne 1Mpor-
lance o' protecting trees and promotng tree
pianting No! only are wees use'ul for tuel and
umber they can clean the ar ana prevent
natyral disasiers, random culting of trees 15 a
great fhreat to human lives

15 Do You Know Numbers?

Trus poster teaches now ta count rom Q 1o 10
Lsing coconuls It ams lc expla.n the concep! of
numbars by showing a man weanng a turban
who collects ten Cotonuts INFOWN Dy 3 MONkey
and goes 16 1he markel 1o seil them

16 How Ip Improve the Wel System {Science)

On tre 16ft nalf of the poster 1 rasas the
probierm pased by a deep welt which requires
greal manpower 10 get water. and on the nght
nraif as a solunon f suggests tour ways o
geming waler from wells of iall water tanks On
ihe back of the poster, 1 @xplains the simple
sCrenthc Mechamsms used 1M 2ach well System
such as lever and pulley and appiicanon ol
these mechanisms to other sysiems = danry nte

17 Charcoal Water F.liar tHeatth & samtabon;

Theie are many cases &' paodie getting Sick
because of bac-quaity watet This posier shows
how to make safeto-drnk water win a fer
made of charcoal gravel, sangd elc which can
be easily obtaned in tne willage

18 The River and Us {Sacral & generay

On the back of Charcoa: Water Fiter poster
11 SNows Now water 's used «n pally lte from the
time i raing 60 the mountain o the We - Nows
down the niver 10 ocean

18 Sanvangn rheatr & san talony

H,ge~c prablems caused &y ‘les water
*orets and gartage disposas and [heo soiutons
a'e gepiclea ' brgnt Coourta Nusiraions

20 Everyone 5 Water /Hea th & sandaton)

Various uses ot common pond water in (he
yiage are 'usiraled 1o sPow 'S mportance
and how proper use of it can enable evary
wilager 10 ve g heaithy ife

2' Lets Wipe oul Worms (Health & sarmtaton;

People living in rural areas oftan get sck from
Wworms (Imtestinai parasnes) T poster hows
hove harmtul worms are 1o human bodies. andg
how ta wipe them out 10 easy-to-understand
llustrations companrg an unhealthy mar wmith
wOIms and a healtny man winout

22 Let s Salety Uuse Electncry (Scence)

In the rural villagas eiscintity 18 rapdly
becoming avalablg these days Accaordingly
basc knowledge of aiggtnety and the sale use
of mecine apphances ¢ neaded This postar
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shows whal causes elecirnc accidents, and in
casp nf ane, hinw tn deal with o

23 Let's Think about Qur Population
fsocai and general}

First in tna senes of Literacy and Population
natenars This poster nvites the learners 10
thiok about family size and ns eflect on the
sacio-economic  siualion By companr.~ ar
ovar populated wllage on laft side of a river and
a wiliage with slable population on the nght side
in a hivaly dlustranon, aneg thinks about the con:
sequences ol population size at schooi chimic
on production. gnynonment nome

24 We Can Take Acton' (Sacia & general

Mairn 1arget of this poster 1s women Its gm 15
lo motivate women !0 take achons hke gaining
ew shiis lor income  acquinng knowledge
through reading solwing wlage problems
renmng cooperatives and more Achye partici
patan 1in wvikage development combinea with
meracy skil's woulolead1o sel-.contident women

25 Home Gardening (Pioduci-on;

A posier promotng the growing ol frut
(opapaya mangoes) and vegelables (pumpkas
cabbages) in vacant spaces in the garden

26 Let's Make the Home Clean
(Heatth & sandation)

In rural argas, sickness 15 sometimes caused
by unsantary enwronment around he home
Thes poster shows how comfortable ana beneh-
cal 415 10 keep the home ciean by companng
a ciaan gne with a dirty one

27 Putlic Pollunon inside the Bus
{Social & generai}

1 shows the need for morals in the pubkc
sector by taking bus-nding as an gxample .n a
funny ilustration

C. Audlc-visual Materials
{electronlc & folk media) —— ..

28 Lel's Form a Cooperative
cassette dramairadio programme
iSocal & general}

A drama divided inle five parts introgucing a
Cooperative 12 solve the unending poverty of the
wilage A father, whose daughter 1§ sengusly
shjured whan a siorm hits at mighr  realizes how
poor the village 19 With neighbours he starnts
convincing the villages Lo get involved in forming
a cooparative for the mprovement of village iite

29 Save the Village- puppet show
fScc.e! & general)

Four-character puppet show a demon
{ =iineracy). father, maihet. and son are lving in
a poverly-siricken vilgge One cay the son
happens lo gverhear a demon 1alking io himselt
and hnds out 1hat the demon (igracy) 1§ tha

cause of povarty in tha wilage To iight povarty.
he convinces lather and molher 10 start learning
how lo read and write

30 Pu Latnine fof a Clean Yilage —
picture story telling rHeaith & sanilanon)

People n rwmal areas often get sick from
poliuled under ground water because they do
nol have pi latrngs Recognazing Lhe rnch oral
tradiion in the Asign/Pacihc region, this piclure
story-teling was made 10 promote tha consiruc
von of pd latnnes 1or heaitrier Iite

31 Water in Everyday Lite—shde kit
(Sackd & general)

Enoyable shdes ot beaulful piclures and
simpie slusirations that instruct on the good
usage of water to promole the health of villages
and make their lde happrer

32 Water in Everyday Life
-video {convertad from shdes)
{3ocat & general)

A 18-minule wdeo produced with the shide kit
of the same tillg above The methods and points
of rermnaers of good use of water for dnnking
cooking washing, balhing and rrngatng are
shown on him

33 Poultry for Aadmenal Income—shde xit
{Produchon)

Since problems of Wieracy and poverly are
clasely mier-related ncome generaton of the
learngrs 1s one of the mosl important themes for
Iteracy materals This shde kit explaing 1 easy
lo-undersland words and pictures how to raise
about 100 chickens to Incréase sub-income

34 Poullry tor Additional Income
-video (converted from shdes)

A 11.minule wdeo of the same nle above
Explaing stap-bystep how lo eftacuvaly rase
chickens 10 Incr@ase sub income
D. Games and Others _
35 Buiding up a Happy Community--

Sugoroku (Socral & general)

Piayers learn the imporiance of an indwiduai s
active participation in the communty and the
need for cocperation among pecple i bulding
up a happy communily by playng 'sugoroku
H one lands on 'flood . ona has 10 move back to
‘tree planting’. f on "tighting’, s back to “starn

36 A Balanced Dt
—rotaling pregraph {Nulriron)

By rotating 4 disc showing three basic lood
groups (body-bulding foods. energy foods.
tegulanng icads) and a dis¢ showing what wiil
happan due 1o lack ol lhose igods. one can
heva fun and iearn. ebout the imponance of g
good balanced diet

37 Good Use of Water - ygsaw puzzie
(Healih & sanuaiion)

Tris 15 a double-aided jigsaw puzzle On the
front 18 & four-colour picture of an ideal village
with a good waler syslem clear dnnking waver,
tolet water, washing water, agncultural water
On the pack 13 a twa-colour picture showing
probiems with water

38 Let s Plant Trees—step by-Step game
{Socal & general)

it shows step by slep the danger ol disasters
caused by destructon of lorests and the
importance of tree planting as a preventive
methed [t 15 1n the format ol e slore-tnrowing
game ihat could be enjoyed by all its am s
free planting to prevent the environmental
destruction which has beécome a grave concern
in the world (fabnc-made)

39 Women's Lieracy tor Happier snd
Heanhier Life ~box puzzle
{Social & general}

Four 10cm-square boxes Matcring mictures
on tour boxes make full protures thal show how
hte 15 made easier and happer by improve
ments 1N &aManon nutnuon. chid raising and
educaton when women learn how to read and
wrile

40 Nutrtion -card game {Nutrition)

While playing a piclure-maiching game ong
gets 1o learn what kind of food, one of fout types
ol food groups has what function im the body

41 Praverb Card Game {Cultural)

Instruchonal matenial that employs ‘karyta’, a
Japaness tradmional card game Players com-
pele to get cards by hstenng and iooking for
proverbs that conlain tha wisdom ot forelalhers

42 Around Asa and the Pacilic—Sugotoku
{Cultural)

Cullural hemage o' each Asian cQuntry 1§
drawn n each square of a sugoroku, which 15 a
Japanese traditional game with dice The aim g
10 nave lun isarning

43 Anmimal Sugorcku

This 15 a sugoroku made especially for children
so0 that they can lgarn names ol anmals Mot
only does u allow tham lo learn fetters, t builds
tha imagination gf an unseen worid

44 Let's Repaw Qur Village Road
—endless cantoon sinp (Socal & genesal)

Thra 13 an andless cormic It stants by wilages
wanting 1o repar [ne bumpy roads and eads
with pegple cooperatng to even out the road
The aim 13 to motwale Jeerners 10 rapatr roads
through the cooperalions ameng he willagers
by nforming them of the danger of bumpy
roads and banefils broughl by the goed road
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@ Asian/Pacific Joint Production Programme of Materials
for Neo-citerates in Rural Areas (AJP)

As a contribution to the eradication of illiteracy in Asia and the Pacific, ACCU has been carrying out
since 1980 “Asian/Pacific Joint Praduction Programme of Materials for Neo-Literates in Rural Areas
{AJP)”, Intended tor people who have acquired a primary knowledgs of reading and writing (= neo:
literates). but who may easily relapse into iliteracy due to lack of appropriate reading materials.

By blending the experitise and experience of the participating countries(18 countries), and with the
coliaboration of the UNESCO Principal Regional Office for Asia and the Pacific (PROAP), 44 AJP materials
in the form of booklets, posters, games and audio-visual materials on various subjects closely related 1o

daily life in rural areas have so far been developed as prototypes (in English). The process for developing
AJP Materials in shown below.

cecswveveeee How AJP Malerials Are Prepared (protatypes) eeeeooosoc e

Meeds and Problems in Literacy Field
in Asia and the Pacific

- g e -
oy Y .
Annual Regional

Workshops _'

118 counpies), R e

t - o :
1
L m
T o 1 S
' Preparation of ' hi:'l:::i ! Preparation of i
15t Draft Materials 1 71 15t Draft Matenals x
. {for reference) ‘ - ;
: C
1
Y

Field Testing

L3

]

t
.

[}

1

o

------------------

AP Meeting
theld annually Examination of Materials and Adoption
in Tokyo, with as AJP Materials
several experts (suggestions for improvement made)
invited)

not adopled adopted

A Sl \, l
proved &
e Preparation of
BIONAT YYOIKSNOPp again’ Final Texts and lllustrations
mm h {Necessary improvements and
editing carried out)

completed
1 AJP prototype

A
€y

matenals
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National Versions of AJP Materials
—How to Adapt AJP Materials for Local Use

Participating countries improve/modify these prototyps AJP Materials according to each country's
situation, translate themn into their languages and actually utilize them i the rural areas. Most of AJP
Materials have so far been adapted and translated into 16 vernacular indigenous languages in 13
countries to produce national versions whose total number amounts more than 130 kinds.

Examples of Adaptation “Baby's Food” (bookiet)
“Everyone’s Water" (poster)

W et T

p: \'otype version

protoype version o . '

THUC AN

cHO TRE NHE

{Viet Nam) 1¢‘aw€¢&k_ SRR

P N E B TR ¥ L ] [ .

.
PRPHI TS P

B Faoranaenta B
] PARASA KALLSUGAN

e 5

(Thailand)

7 (lndonesia ‘ (China)

(Philippines)

“Useful & Simple Knowliedge for Everyday Living” (booklet)

prototype version

v oy ey )

_ 1o v w— b
u—---—q—-—--nnu . -

"'E—-.n.-u-;:-- . . =
{indonesia}

{Philippines) lPhilippies) )

(Philippines)

BEST COPY AVAN Amr¢ 195



A
i

#% Materials for Neo-Literates Produced by ACCU€«

Asian/Pacific 2sint Production Programme of Materiols for Neo-literates in Rural Areas {AJP)
(1981-1991)

‘.-w-&:-e-, -.

Let’s Form a Cooperalive for Better Life More Income by Tree P.'anrmg'

=

gl USE OF GAS FROM
DAILY WASTES

BABY'S FOOD

FOR GCOD HEALTH

2/ v
£ 5
1.906n you harvp wouble pulleg 5 R ..

Z.WMUQMM

whire i3 & powsl iRise

. ke eheamd will

e coeing o

Mari and the Festival
—Let’s Eat Vegetables

4. T uen kitchen fus! more sitectrrsly
B.T0 (wy lbrichus a5 thst hay will 1 ey

§.Wher can voL 60 wWhin your chnt Ris Garhaat

._:,-.-‘b__“ Y WAL $0F dARRINg .
8.To demi wiCor wasily from A vvel with & buckel.
B.WhGN you hanea 10 eing dowe & ngh lover
=it T A
Useful and Simple Knowledge
for Everyday Living
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o THEE PLANTING BB o o o wncss:”
Sy o Ikl el kitl I G BB, ‘

¢ e

70 el A WO

Let’s Rd

T Sphe lartlie Macharions
HOW TORDROVE THEWELLSTSTEW TSt oS scones 2

T Ty oy
9 _’ ——ml, e
armvserffanmt v r— e
- -

' ‘(l_ o

Sandatron

LETS T ABOUT
__OUR POPULATION

Everyone's Water—How Should We Use Iit?
Let's Wipe Out Worms For A Healthy Body ;

Let's Think about Our Population

= gegpgkNs [et's Wipe oul Worms for 2 Healthy Bady .
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audio-visual materials
electronic & folk media

Shdesitape: Water in Everyday Lite

radio programmelcasselte drama:
Let’s Form a Farmers’ Cooperative

video: Poultry for Addition.
Income

video. Water i
Everydav Lite

puppet show: Save the Village

v g

. . . shdesitape: Poudtry tor Additional incor
sgi%ee.  Pit Latrines for.

Public Pofiution mside the Bus picture st PK Latrine for a Clean Village

REST POPY AVAILABLE' 132
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: A-Balanced Diet (rotating pie graph)
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2
@7 “Why Literacy for Women" @ ¢ & How to Prepare National Versions of AJP Materials

rbookletsl posters IA-V materialsLsames
AJP Prototype Malerials

experiences

T Selection of Materials
{India) for National Versions

“Why Literacy for Women"

Needs and Problems .
Respective Countries/#

l—w-ﬂ-l-‘ll_ﬂlbl ‘ r
D e~ ewsgm 2 T " LAdaptation & Modification of Prototypes J"‘""‘.'—"'._'":T
VATUTONG BUMASAT ¢ plor7= =p e B AN
SUMULATANGUG!\ “ ——
BABAE : e target pIace_ & environment concepts cultural social
group for learning background | background

et oL .:)l"F
T
.

o~ "’ﬁ..'i

( Hlustranons | content Tpresentauonj language | rormats & size | unlizati

(Philippines) S W % - A

These aspecis are exammed and modified to.s | siluations.
N m m o m o m e m e —— i ————— LA TR
“Fish Need 2 Lot of Oxygen” L
—

*Learners should be able

dmsjmuanélummu to dentfy easily with the

matenals.

h 4
{ Preparation of Draft paterials |

*Selection of suitable
tormats 15 ¢ntcal lor

: 2 ) etlectiveness. Y
Mot e Gl Tears>
{Lacs) ¥

Impraving & Editing the Draft
and Preparatien of Final Copy

“Use of Gas from Daily Wastes”
(booklet) -

Printing

{ Completion of AJP Naticnal Versions |

“Building up & Happy L] :3:;::-‘-:?:,!33
Community” r . T T
(philippines) 1 2
. £
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T XXX EXXEENENNDN] ListofﬁJPMnfeﬂ'als{prototypes’ [ (EEE R FENNNENNNNENN

.poster  ERbookiet @A-V matenal *x game

Leval 1
{Beginning level)

“Content areas .,

Leval 2
(Middie leval)

Level 3
{Self-leaming fevel) J

"A. Famity Lile
;

Lel's Make the Home Clean {poster) l . Home Gardenng (poster)
1 *« Wornen's Literacy for Happier and
Healthier Life {box puzzie}
B Why Literacy for Women (dookiet)
» Let's Think about Qur Population

| W Useful & Simple Knowledge for
Everyday Living (booklet)

8. Economics, “ % Let's Plant Trees (step by step game) | M Bamboo Handicrafts (bookiet) - Bl Grow Mushrogm (baokiet)
i Income and ‘ » Tree Planting (poster} I8 More Income by Tree Planting
. Production ‘ @ Poultry for Additional Income {hookiat}
| 1 {slide kit) | B Raising Chickens (booklet)
| ! (video) 1| @ Use of Gas from Daily Wastes
i | {booklet)
' @A Fish Need a Lot of Oxygen (bookiet)
C. Health, Sanitation . @ ‘vater in Everyoay Life (shde ki) ; » Nutrition (card game) 8 Mari and the Festival—Let's Eat
and Nutrition {video) ' . ABalanced Diet {rotating piegraph) I More Vegetables {bookiet)
Let's Wipe out Warms {poster) . @ Pit Latnne for a Clean viltage
Saniation {poster) {Kamishubar)
. Everyane's Water {poster} 4 Charcoal Water Fiiter (posten)
-0, Civie | ® Save the Village (puppet play) @& Building up a Happy Community @ Let's Form a Farmers' Cooperative
; Conscloysness r * Lat's Repair Qur village Road (Sugoroky game) ] {casselte drama/ragio programme)

1

{endiess cartoon strip)

. Public Pollution inside the Bus
{oster)

_Let’s Read {postes)

1._.—~._

a Good Use of water (jigsaw)

* M Co-operatives for Better Life (boaklet)
. We Gan Take Action! {poster)

TE. Culture, Sclence *  Let's Safely Use Electnoity (poster)
and Qthers Do You Know Numbers? (poster)
* Animal Sugoroku (game)
& The River and Us (poster)

How fo Improve the Wetl System

* Proverb Card Game {card game)
* Around Asia and the Pacific |
(Sugoroku) |

1 ® The Life of Water (Dooklet)

ssesssevevecsceseseee ACCl video Seriecs s s e v esscsesvssesscvscs

“Mina Smiles”

This 15 a very interesting animation programme
especially for iteracy promotion. It 1s important
to utilize various kinds of media, such as
animation for effectively conveying the message
and o give impact on societies and individuais,
“Mina Smiles" is a story about a farmer’s wife in
rural areas who overcomes her and her family’s
hardships and to make themselves happrer
through acquiring literacy skills and knowledge.
Character design: LAT (Malaysia)
Directors: Shinichi Suzuki (Japan) &

LAT (Malaysia)
16 minutes {English)

135 BEST DOPY AVAN ARIC

“How to Develop Literacy Materials for
Women”

Presented 1s the methods of developing literacy
materials for wormen who occupies more than
709 of the total ilhterale popuiation 1n the world,
through ACCU'’s Regional Workshop in Pattaya,
Thailand.

21 minutes (English)

“Street Children and Literacy”

Importance of literacy and education for street
children s highirghted, through the close linkage
among chidren, teachers, parents and the

communities. 0

28 minutes (English)

=



Framework for Actlon to Meet
Basic Learning Needs

] R R
Goals and Targets ~ ~ w47
e l;u '. A
“"i.,.n . 1 P RT .‘

Expans:on of early childhood care and developmenta!
activities, including family and-comrnunity '
interventions, especially for poor, drsadvantaged
and disabled children;

5

..‘e;u..

Universal access 1o, and Gomplefion of, primary edu-
cation (or whatever higher leve! of educationis
considered as “basic”) by the year 2000; i

-

Improvement in learning achievement such that an
- agreed percentage of an appropriate age cohort
(6.g., 80 percent of 14 year-oids) attainsor
surpasses a defined level of necessary leaming
achievement; _
‘ i e 3. R : , ,'.'
Reduction of the adult |ll|teracy rate (tha approprlate
age group to be determined in each country) to,
say, one-half its 1990 leve! by the year 2000, with
sufficient emphasis on female literacy to
significantly reduce the current disparity between
male and female illiteracy rates;

Expansion of provisions of basic education and
training in other essential skills required by youth
and adults, with programme effectiveness
yusessed in terms of behavioural changes and
impacts of behavioural changes and impacts on
heaith, employment and productivity,

Increased acquisition by individuals and families of
tha knowtedge, skills and values required for
better living and sound and sustainable
development, made available through all
education channels including the mass media,
other forms of modem and traditional
communication, and social action, with
effectiveness assessed in terms of behavioural
change.

Source; "World Declaration on Education for Af and Frarework for Action lo
Moa! Basic Leaming Needs™ (March 1950)

1 Q o~ Desinad by Kang Woo Hyor (Regublic of Korea)
U
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