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INTRODUCTION TO THE TRAINING GUIDE

Needs Addressed by the Training

An important lesson learned during the International Drinking Water Supply and
Sanitation Decade is that coverage—that is, the number of people for whom access
to facilities is provided—does not equal success. Because water supply and
sanitation facilities are subject to misuse, nonuse, or breakdown, international
donors and national governments alike have come to recognize that the
sustainability of systems is of critical importance. Sustainability of systems
means that communities should develop a sense of ownership of the facilities,
which includes their use, management, and maintenance. It also means that
communities should adopt hygiene practices that will help them realize health
benefits from water supply and sanitation improvements. Hygiene education is
a key component in the effort to achieve these health benefits.

The purpose of this training workshop is to improve the skills of health or
çommunity development exfrens¡ion_agents¡_in conducting community hygiene education
activities. These activities are aimed_atLjj>jluencin£,beh^vj.oi^ii.t^_ma«imizÊ_the,
health benefits of safe water supplies and of sanitation facilities.

This training guide is intended for participants who are field workers with
responsibility for rural water supply and sanitation in several communities.
These field workers include health extension agents, nurses, rural sanitarians,
health assistants, rural/city development workers, and teachers with specific
community organization responsibilities. The training guide can be used by a
variety of organizations, including government agencies, private voluntary
organizations, international agencies, and the Peace Corps.

Assumptions

The Water Supply and Sanitation Program Context

The first assumption in this guide is that workshop participants have or will
have water supply and sanitation responsibilities. The second assumption is that
target communities already have or are planning for a safe water source. This
guide is particularly aimed at communities that already have a safe.water source,
but it may be used in conjunction with a planning activity for a safe water
supply.

The third assumption is that communities have some form of development:-oriented
committee or organization that deals with at least some of the following:
health, water supply, sanitation. The fourth assumption is that the workshop
participants have already worked with committees or groups and have established
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a relationship or have had training in community participation. Finally, it is I
assumed that this workshop represents only one aspect, training, of what should
be a long-term effort in hygiene education. m

Trainers

The trainers using this guide are assumed to be regional- or national-level •
personnel with training responsibilities for water supply and sanitation, other
public health activities, or rural development. They should have at least a fl
secondary-level education and significant professional training. They should 8
have worked at least two years at the community level and two years as trainers.

The trainers should have considerable experience in organizing and facilitating I
workshops, using active, participatory adult learning methods. At least one of
the trainers should have been through a training-of-trainers workshop that _
focuses on experiential learning methodology. The knowledge level of the •
trainers should include exposure and education in at least two of the following •
areas:

• Community development promotion I
• Health/hygiene education methods
• Community water supply and sanitation ^
• Agricultural and rural development I

Participants •

The educational level of participants should be at least at the secondary level
and include some professional training. Participants could be entry-level •
people or people already in the field who have received or will receive some |
training or education in at least two of the areas listed above for trainers.

1
Target Groups •

This training guide is intended for people who will work with community I
committee members to develop their own capacity to work with and train other I
people in the community. Because women are critical to changing hygiene
behavior, this guide places a particular emphasis on their role. M

The primary target groups with whom participants will do most of their work are
community water/health/development committees. The secondary groups that these m

primary level committees, in turn, would seek to influence would include I

• Women:

ICooperatives
Political organizations

VI
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- Traditional societies/groupings
- Elected representatives
- Market organizations

• Religious groups

• Literacy groups

• Schoolteachers

In some cases, one of these secondary groups may be the primary group.

Communities

Communities may include villages, towns, periurban communities, or refugee
centers.

Overview of the Workshop

This training guide describes a ten-and-a-half-djLy. workshop for experienced
extension agents. Each day includes seven hours of training time, excluding
breaks. (In places where training days are shorter, the workshop will have to
be lengthened beyond ten and a half days.) The workshop is designed to provide
participants with experiences modeled on the tasks that are required in a
hygiene education program. They will have two opportunities during the workshop
for a field exercise to practice some of the skills they are acquiring in the
classroom.

The workshop in this guide is ideally designed for a group of 18 to 20
participants. The number of participants should not exceed 24. A larger group
will be very difficult to manage in the time allotted for the workshop.

The workshop is designed to be conducted by two trainers. Although it may be
possible for one trainer to conduct the workshop by making some adaptations, two
trainers are strongly recommended. The advantages of using two trainers are
that it is much easier for two people to

• follow the progress and acquisition of knowledge and skills
by participants,

• handle the work to be done,

• provide greater variety for participants,

• improve their trainer skills by ensuring ongoing feedback, and

• continue improving designs and session plans for the training
program.

Vll



(5) Selecting appropriate hygiene education actions.

(6) Developing program goals based on those actions.

(7) Using selected hygiene education methods effectively.

Vlll
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The sequence of the workshop sessions follows the same order as the steps in a
hygiene education program—from information gathering to planning and I
implementation. Participants will practice the skills of information collection I
and analysis, and they will deliver hygiene education sessions. They will also
formulate a work plan for a hygiene education program. m

The workshop design is based on an active, participatory, experience-based
learning approach. Participant are expected to take part actively in a variety _
of activities, such as case studies, role plays, stories, health talks, and I
field exercises. This approach also provides time for group discussions of these •
experiences and their application.

I
Workshop Goals

The overall goal of this workshop is to better prepare extension agents for I
developing the capabilities of community-based organizations to carry out
hygiene education activities. In most cases, the skills the participants learn _
are the same skills community members should develop to enable them to promote I
and sustain hygiene education activities with little outside assistance. «•

By the end of the workshop, the participants will be better able to assist •
community members and organizations to develop and sustain their own hygiene |
education programs by

(1) Identifying the different perceptions of communities and I
development agents regarding the relationship between water
and health.

(2) Determining the purpose and the components of an effective •
hygiene education program.

(3) Collecting information on behaviors and beliefs of community |
members regarding hygiene as it relates to water, the
environment, and the individual. _

(4) Analyzing this information to determine possible hygiene
education actions.

I
I
I
I
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(8) Preparing for the successful implementation of a community
hygiene education program based on a work plan.

(9) Developing a plan for monitoring and evaluating a community
hygiene education program.

(10) Developing an outline of a design for a community hygiene
education program in their work setting.

Institutional Support

Changing the attitudes of many extension agents is not easy. Many have been
trained in very directive methods themselves, and it is only natural that they
use the same methods with communities. They often believe that because they
have the knowledge, it is their responsibility to tell communities what they
should do. Illiteracy among community members is frequently confused with
stupidity and inability to learn. Going through this workshop on hygiene
education will not automatically change such ingrained attitudes. One of the
underlying premises of the workshop is that extension agents responsible for
hygiene education programs will be much more effective if they learn to work
collaboratively with communities, building on what exists and training the
community to take on increasing responsibility in identifying its own harmful
hygiene behaviors and finding solutions to remedy them.

This workshop defines the role of the extension agent toward the community and
develops a set of skills for working more effectively with communities on
hygiene education activities. However, the workshop does not directly address
the institutional changes that are needed to support a change in attitude and
behavior by the extension agents. These institutional changes include
supervision of the extension agents, creation of incentives for acting
differently on the job, clear job descriptions that include responsibility for
hygiene education, and provision of materials and transportation. The
institution for which the extension agent works must, therefore, take
responsibility for supporting work in this area and must monitor the performance
of each extension agent in working more collaboratively with communities. These
institutional changes are not a direct part of the workshop, but they are
critical to the successful implementation of what was learned in the workshop.

Training Approach

The workshop uses an approach that is consistent with adult learning needs.
The participants will be expected to take an active role in their learning based
on their own experiences and their interest in working with communities.

IX



involve participants based on their own experiences.

Asked mostly after a group task, a story, case study, or a
field exercise.

I
Each of the sessions is designed to walk participants through a series of steps •
intended to maximize what they are learning by first experiencing a presentation
(which may be a case study, a story, or a short interactive lecture) and then •
analyzing it, drawing conclusions about it, and looking for ways to apply what |
they have learned to their own situation. Each session is structured as follows:

(1) Introduction I

Setting a comfortable learning climate; asking questions to

I
Presentation of session objectives and a brief overview of the

main steps in the session. •

(2) Presentation or Exercise

Short lecture, story, case study, group task, discussion, I
field exercise, etc. •

(3) Analysis and Reflection Questions flj

m

Conclusions

Questions to generalize, compare this experience with others, I
identify the key areas of learning. •

(5) Wrap UP I
Questions to help participants look at applications of what
they have learned. m*

Brief summary of the main learning points in the session and
a review of session objectives.

These steps follow a natural progression in the learning process. Thus, it is •
important to devote time to each step and to adhere as closely as possible to
the recommended times in the guide. It is particularly critical to allow time •
for Steps 4, Conclusions, and 5, Wrap Up, because they help participants to |
derive more general meaning from the experience and to think of possible
applications. _

Trainers should be aware that these learning steps also serve as a model of the
way participants themselves will learn to conduct hygiene education sessions.
Participants learn these steps in Session 9 of the workshop, entitled "Hygiene I
Education Methods." Thus, trainers should take great care to model these steps m
consistently, which will not only prepare participants mentally, but also serve
as a basis for examples trainers can use when introducing these steps to
participants in Session 9. 1

I
I



Often, trainers and participants get so involved in Step 3, Analysis and
Reflection Questions, that there is little or no time left for Steps 4 and 5.
One way to avoid this problem is to keep close track of the time and when the
allotted time for Step 3 has been reached, to announce that it is necessary to
move on.

Workshop Schedule

The workshop schedule follows.

XI



H- HYGIENE EDUCATION TRAINING GUIDE

Workshop Schedule

WEEK 1

TINE

8:00 an

12:00 pm

1:30 pn

5:00 pm

DAY 1

1. Opening
Ceremony and
Introduction to
the Workshop

(3 hours)

2. The Inter-
relationship
between Water and
Health

(4 hours)

•
L

2. The Inter-
relationship
between Water and
Health

(continued)

DAY 2

3. Purpose and
Components of a
Hygiene Education
Program

(2 hours)

4. The Relationship
between the
Hygiene Educator
and the Community

(2 hours, 30 min)

U

5. Information
Collection:
Deciding What Is
Needed and How to
Collect It

(4 hrs, 30 min)

DAY 3

5. Information
Collection

(continued)

6. Information
Collection Field
Exercise

(8 hours, 30 min)

N

6. Information
Collection Field
Exercise

(continued)

DAY 4

6. Information
Collection Field
Exercise

(continued)

C

6. Information
Collection Field
Exercise

(continued)

7. Information
Analysis

(3 hrs, 45 min)

DAY 5

7. Information
Analysis

(continued)

8. Hygiene Education
Program Goals

(4 hrs, 10 min)

H

8. Hygiene Education
Program Goals

(continued)

DAY 6

9. Hygiene
Education
Methods

(11 hrs, 20 min)

BREAK



HYGIENE EDUCATION TRAINING GUIDE

Workshop Schedule

WEEK 2

TINE

8:00 an

12:00 pn

1:30 pm

5:00 pm

DAY 7

9. Hygiene
Education
Methods

(continued)

L

9. Hygiene
Education
Methods

(continued)

DAY 8

10. Methods Field
Exercise

(6 hrs, 15 rain)

U

10. Methods Field
Exercise

(continued)

DAY 9

11. Developing a
Uorfc Plan

(4 hours)

N

12. Program
Implementation

(3 hrs, 15 nin)

DAY 10

13. Monitoring and
Evaluation

(3 hrs, 45 nin)

C

14. Developing a Back-
at-Uork Plan

(3 hrs, 40 nin)

DAY 11

14. Developing a
Bacfc-At-Uork
Plan

(continued)

15. Workshop
Evaluation and
Closing Ceremony

(2 hrs, 30 nin)

H



Options for Adapting the Design

xiv
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As indicated above, the schedule shows a continuous, ten-and-a-half day workshop, M
with each day lasting seven full training hours. In some situations, workshop |
organizers may wish to either lengthen the schedule or break it into two
workshops. Some possibilities follow: g|

(1) Workshop organizers might want to provide more field practice
in either or both the information collection and the methods
field exercises. In this case, the workshop could be I
lengthened by one or two days. Each field exercise would then I
consist of two rounds, preferably in two different communities
to give participants the opportunity to compare and contrast •
them while benefiting from more time to practice their I
education skills.

(2) Workshop organizers might want to conduct two shorter I
workshops with an interval of three to nine months between the *
first and second workshop. In this case, the first workshop
could last six and a half days. It would include all the I
sessions except Session 9, "Hygiene Education Methods"; B
Session 10, "Methods Field Exercise"; Session 12, "Program
Implementation"; and Session 13, "Monitoring and Evaluation." m
During the interval after the first workshop, participants •
would return to their jobs and practice all the steps leading
up to and including the development of a work plan.

The second workshop would last six days. Day 1 would include H
a brief introductory session, followed by a review of what
participants have been doing in the field, first by sharing fl
in small groups using success analysis questions. Then, they |
would report out the most common successes and problems and
how they might address the problems they encountered. The «
trainers would follow with a half-day review session on data I
collection/analysis and on goal setting, drawing on Sessions 5
through 8 from the first workshop.

Day 2 would begin with Session 9, "Hygiene Education Methods," •
which would continue through day 3.

Day 4 would be devoted to Session 10, "Methods Field |
Exercise." Day 5 would include Session 12, "Program
Implementation," and Session 13, "Monitoring and Evaluation." a

Day 6 would start with an abbreviated version of Session 14,
"Developing a Back-at-Work Plan," and then end with Session
15, "Workshop Evaluation and Closing Ceremony." I

I
I
I
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Preparation for the Workshop

This workshop requires careful planning and many arrangements that must be made
prior to the start of training. Well-organized field exercises are particularly
critical to the success of the workshop. Workshop organizers must be certain
that the communities have enough advance notice of the time and the purpose of
the field exercises. They should make sure the exercises do not conflict with
work schedules or community events. In some instances, it may be necessary to
adjust the workshop schedule to fit the availability of community members. In
addition, organizers should make two or three visits in the weeks and days
before the field exercises to make sure everything will proceed smoothly during
the field exercise. Another critical aspect of preparation is to ensure
adequate and reliable transportation to and from the community.

It is essential to gauge the community's willingness and ability to participate
in the field exercise. Selection of an appropriate time of day when women are
available is another important consideration. For example, a field exercise
should probably not be scheduled at 11 a.m. , when women may be busy cooking
lunch.

Ideally, workshop organizers should conduct the field exercises in at least two
communities, depending on the number of participants. Working in two
communities would give participants an opportunity to compare and contrast their
experiences. It would also keep the number of participants in each community
fairly small, so that they do not overwhelm community members with an "invasion"
of outsiders. Participants will also be less likely to get in each other's way
during the field exercises.

The following list indicates the key steps and time frames in the planning and
implementation of the workshop:

Activities for Workshop Time Completed before the Workshop

Identify learning needs and roles and

experiences of participants 4 months

Develop preliminary budget 4 months

Identify and hire workshop trainers 4 months

Review workshop design and decide

whether it should be adapted 4 months
Identify potential training sites and establish
selection criteria, including proximity to
communities willing to participate in field
exercises 4 months

Select a training site and initiate contact with
community leaders 3 months

XV



Recruit and select participants

Identify/hire the rest of the training staff
(workshop coordinators and site supervisors)

Continue discussions with community leaders
and groups (for the field exercises)

Send letter to participants that includes the
workshop goals, the workshop methodology, and
logistic information

Continue work with community to obtain
cooperation and appropriate participation

Arrange for participant and staff lodging and meals

Arrange all necessary transportation

Prepare needed workshop materials and handouts

Confirm participation of communities

Continue staff preparation for training

Go to training site to conduct final
preparations and staff training

Reconfirm participation of communities

Begin training

2 months

2 months

2 months

1 month

1 month

1 month

1 month

1 month

2 weeks

2 weeks

1 week

2 days

xvi
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GUIDE TO SESSION 1

OPENING CEREMONY AND INTRODUCTION TO THE WORKSHOP Total Time: 3 hours

SUBJECT

1.

2.

3.

4.

5.

6.

7.

8.

9.

10.

Official Opening
Comments

BREAK

Pair Interviews

Introductions

Participant w *
Expectations* *

Presentations of
Expectations * iitl

Overall Workshop
Goals

Workshop Schedule

Workshop Norms

Wrap Up

PROCEDURE

Presentation

Pair Interviews

Introductions

Individual and
Small Group Task

Presentations and
Discussion

Presentation and
Discussion

Presentation and
Discussion

Presentation and
Discussion

Presentation

TIME

SO minutes

10 minutes

15 minutes

20 minutes

25 minutes

15 minutes

15 minutes

15 minutes

10 minutes

5 minutes

HANDOUTS/MATERIALS

Handout 1-1: Overall Workshop
Goals

Handout 1-2: Workshop Schedule

FLIPCHARTS REQUIRED

A. Pairs Interview Questions

B. Expectations Task

C. Workshop Goals

D. Workshop Schedule

E. Workshop Norms

See Trainer Notes at end of session.
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¡SESSION A

OPENING CEREMONY AND
INTRODUCTION TO THE WORKSHOP Total Time: 3 hours

OBJECTIVES

By the end of this session, the participants will have

• become acquainted,

• clarified their expectations about the workshop,

• reviewed the workshop goals and schedule, and

• discussed norms of behavior for the workshop.

OVERVIEW

The overall purpose of the opening session is to set the tone and the atmosphere
for the entire workshop. After the official opening comments and introductions,
the participants are given the opportunity to discuss their expectations about
the workshop in a small group exercise. This exercise is intended to
demonstrate that the trainers value the concerns and hopes of participants and
encourage their participation in the workshop. The trainers will present the
workshop goals and schedule and review them in light of participants'
expectations. Any reactions to the workshop schedule can be discussed at this
time. Trainers should discuss with participants which of their expectations
will be met and which ones may fall outside the scope of the workshop. Finally,
trainers will discuss the norms of behavior intended to create a positive
learning environment throughout the workshop.

PROCEDURES

1. Official Opening Comments 50 minutes

Trainers should plan this activity in coordination with the sponsoring
agency and appropriate government and community officials. These guests
should be given a total of 40 minutes for their speeches. Trainers will
need 10 minutes to introduce themselves and explain the purpose of the
workshop.

The trainers should discuss the goals of the workshop with the speakers
prior to this session so that their opening comments are consistent with



I
the purpose of the workshop. Trainers may wish to share the following
information with the speakers.

The overall purpose of this workshop is to improve the skills •
of health or community development extension agents in
conducting community hygiene education activities. These •
activities are designed to influence behaviors so the |
community can realize the full health benefits of safe water
supplies and sanitation facilities. _

"Community hygiene" refers to the way in which a community
becomes actively involved in all aspects of hygiene related
to water and sanitation. The community works in close I
collaboration with health or community development extension •
agents to identify and plan actions that will result in safer
water, thereby improving the health of community members. m
Thus, the focus in this workshop is primarily on the process I
of working with communities to improve hygiene-related
behaviors rather than on technical content, such as m

information on specific water-related diseases. •

The workshop is structured to involve participants in the
learning process. This structure includes classroom and field S
exercises that will enable participants to share their current |
knowledge and skills as they learn new ideas and develop new
skills. m

Thank the guests and permit them to leave so that the workshop may begin.

2. Break 10 minutes "

3. Pair Interviews 15 minutes I
Instruct the participants to form groups of two, preferably with someone B
they do not know. Explain that this exercise is a way for everyone to |
meet by making introductions less formal. Add that each person in the
pair will interview his or her partner for five minutes, When the M
interview is over, each participant should be prepared to introduce his I
or her partner to the rest of the group.

Display Flipchart A: Pairs Interview Questions and ask participants to use •
these questions in their interviews: •

• What is your name and what do you like to be called? tt
• Where are you from? •
• Where have you been working, and for how long?
• What is the most interesting part of your work? «

Interview your co-trainer while participants interview each other. "

I
I
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If the participants already know each other, you will have to change the
questions. An alternate set of questions could be the following:

• What would you like to be called in the workshop?
• What is the most interesting part of your work?
• What is your experience in carrying out hygiene education

activities?

4. Introductions 20 minutes

Start by introducing your co-trainer in a light, relaxed manner in less
than one minute. Your co-trainer will then introduce you. Then ask
participants to introduce their partner in less than one minute.

When the introductions are over, indicate that participants are a very
interesting group with a rich background of practical experience. Explain
that this exercise was just the start of getting to know each other and
that they will get to know each other much better over the course of the
workshop.

5. Participant Expectations 25 minutes

Describe the importance of discussing the participants' expectations of
the workshop. Explain that you now wish to discuss what participants hope
to accomplish during the workshop so that you can assess which parts of
the workshop will meet their needs and which needs may either not be
addressed or not dealt with in much depth. Tell them that, in addition,
their expectations will help identify which topics should be stressed.

Explain the procedure and ask them to take a few minutes to think about
their work in the field and how this workshop can help them be more
effective in their work. Give them about two minutes to think.

Ask them to write down what they expect to accomplish or get out of this
workshop. Give them five minutes to write.

Display Flipchart B: Expectations Task and explain it as follows:

• In groups of four, share your expectations.
• Agree on two to four expectations that you all share.
• Select someone to present your list of expectations to the

entire group.

Give them 15 minutes to finish this task. Inform them when they have 5
minutes left.
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6. Presentations of Expectations 15 minutes
Have someone from each group present the group's expectations. Record the •
expectations on a flipchart. Do not repeat expectations already listed, •
but note the one being repeated with a check mark. After all the groups
have reported out, continue as follows: S

• Point out the most commonly held expectations.
• Ask groups to explain unclear expectations. »
m If an expectation is outside the purpose of the workshop, ask I

if everyone wants to spend some time on it during the evenings ™
or whether they can meet it on their own. (See trainer notes
at the end of this session for more on this type of JÊ
situation.)

Explain that you will now present the workshop goals and compare them with
their expectations. I

7. Overall Workshop Goals 15 minutes •

Distribute Handout 1-1: Overall Workshop Goals. Have the same list of
goals on FlLpchart C: Workshop Goals. Ask the participants to read along •
as you present the goals. Clarify any goals that were not clear and refer m
to the list of expectations to show which ones are covered by a goal.

Explain that the overall purpose of the workshop is to improve the skills |
of participants in working with community members to help them develop
their own capacity to work with and train other people in the community —
to improve hygiene-related behaviors through a set of educational •
activities. These activities are designed to influence behaviors so the ™
community can realize the full health benefits of safe water supplies and
sanitation facilities. By the end of the workshop, participants will be JÊ
better able to assist community members and organizations to develop and •
sustain hygiene education programs by having achieved the following goals :

(1) Identifying the different perceptions and values of communities and •
development agents regarding the relationship between water and
health.

Indicate that if a development agent is to work effectively with a ™
community on the practices of its members related to water supply and
sanitation, the agent must understand the community's perceptions and fl
values regarding the relationship between water and health. It is also |
important that the development agent examine his or her perceptions and
values about what constitutes proper hygiene and how they may differ from m
those of the community. By developing an awareness of the community's I
perceptions/values and how they may differ from his or her own, the
development agent can be more careful about not promoting practices that
clash with community perceptions and values, avoid imposing his or her •

1
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values, and encourage the community to build on those hygiene practices
that lead to better health.

•• (2) Determining the purpose and the components of an effective hygiene
education program.

I
I
I
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Explain that after making the connection between practices and health, the
workshop will look at how a hygiene education program is structured.
Critical to the success of such a program are assumptions about how the
development agent will work with the community at each step in the
program.

(3) Collecting information on behaviors and beliefs of community members
regarding hygiene and its relationship to water, the environment,
and the individual.

Indicate that the development agent must find out what a given community's
beliefs and practices are before deciding what actions to take to
influence them. In analyzing these beliefs and practices, it is helpful
to divide them into three areas: (1) water—at the source, during
transportation, and during storage; (2) the environment—sanitation
systems, garbage disposal, and other community-level issues; and (3) the
individual—sanitation, personal hygiene, and water use, among others.
Explain that participants will get experience in collecting this
information during a field exercise in a community.

(A) Analyzing this information to determine possible hygiene education
actions.

Explain that the analysis of the information collected on behaviors and
beliefs will enable them to identify those practices that can be improved
or changed, the actions the community might undertake, and who should take
those actions.

(5) Selecting appropriate hygiene education actions.

Indicate that if a hygiene education program is to be effective, the
community must work on those actions that have the greatest chance for
success. Therefore, the development agent and the community should select
a few realistic actions that will have the greatest possible impact on
improving or changing hygiene-related practices.

(6) Developing program goals based on those actions.

Explain that program goals set targets for the hygiene education actions
and help define what activities may be effective in reaching those
targets.



I
(7) Using selected hygiene education methods effectively, ™

Indicate that several educational methods exist to help people learn. S
This workshop focuses on two methods that community people are most likely •
to be able to use themselves, with help from development agents: stories
and health talks. Participants will have an opportunity to practice these m
methods in a community during a field exercise. I

(8) Preparing for the successful implementation of a community hygiene
education program based on a work plan. •

Explain that the program includes all the steps described up to this
point. Participants will design this program by developing a work plan S
based on their analysis of the information they collected in the |
community, on the hygiene education actions they selected, and on the
educational methods they believe are most appropriate for a given m
community. I

(9) Developing a plan for monitoring and evaluating a community hygiene
education program. •

Indicate that the final element in the design of a program is a system for
monitoring and evaluating its progress. The emphasis on this component, ft
as in all the others, is on how the community can monitor and evaluate its I
own progress.

(10) Developing an outline of a design for a community hygiene education I
program in their work setting. ™

Explain that after working on a plan aimed at the community or communities I
selected for workshop field exercises, participants will develop an W
outline of a plan they can use in their own work setting. This outline
will enable them to integrate and to apply all that they have learned in m
the workshop. I

Explain that you will now turn to the workshop schedule to show in which m

sessions participants' expectations and the workshop goals will be •
addressed over the course of the workshop. ™

I8. Workshop Schedule is minutes

Distribute Handout 1-2: Workshop Schedule. Display Flipchart D: Workshop
Schedule and go over the main session headings in the schedule. Point out
the following while going over the schedule:

• time frames
• classroom sessions
• field exercises
• small and large group discussions to encourage active

participation

I
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• use of presentations in combination with case studies,
stories, and practical tasks to create an active learning
environment

Go over the schedule, briefly referring to the goals and expectations and
showing where they will be addressed.

9. Workshop Norms 10 minutes

Explain that so far you have looked at what participants will learn.
However, in order to accomplish the workshop goals within the scheduled
time, everyone needs to agree on how that learning can be accomplished
most effectively. Say that you propose the following norms to help
everyone work and learn better together as a group.

Display Flipchart E: Workshop Norms, as follows, and discuss:

sharing responsibility for learning
participating actively in all session activities
starting and ending sessions on time
respecting the views of other participants
helping one another

Ask participants if they agree with these norms and have any others to
add.

10. Wrap Up 5 minutes

Thank the participants for their participation so far in the workshop.
Ask them to make an effort to remember the goals, the schedule, and what
they have agreed to do to make the workshop run smoothly so that everyone
will enjoy themselves and learn.

Introduce the next session by saying that it will be the first opportunity
in the workshop to put these agreements into practice while they look at
the interrelationship between water and health.

TRAINER NOTES

It is important that workshop participants think about and express their
expectations before reviewing the goals and schedule. They will work better
together if they realize they have a common set of expectations. They are also
more likely to accept the goals and schedule if they are related to their
expectations.



Do not spend a lot of time discussing those expectations that are outside the
purpose of the workshop. While it is important to discuss these expectations
and try to adapt the workshop to meet them if possible, only small changes in
the goals or schedule should be made at this time.

The discussion of participant expectations can be made easier by providing the
intended participants with information about the purpose and structure of the
workshop before they arrive.

Keep the flipcharts of the goals, schedule, and norms posted in the classroom
throughout the workshop so that you can refer to them when it is necessary.

MATERIALS

Welcoming package for participants with pads and pencils

Handout 1-1: Overall Workshop Goals
Handout 1-2: Workshop Schedule

Flipchart A:
Flipchart B:
Flipchart C:
Flipchart D:
Flipchart E:

Pairs Interview Questions
Expectations Task
Workshop Goals
Workshop Schedule
Workshop Norms
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HANDOUT 1-1

I
I
• OVERALL WORKSHOP GOALS

By the end of the workshop, participants will be better able to assist

I community members and organizations to develop and sustain their own

hygiene education programs by:

I I. Identifying the different perceptions and values of communities and
development agents regarding the relationship between water and

£ health.

2. Determining the purpose and the components of an effective hygiene
m education program.

3. Collecting information on behaviors and beliefs of community
I members regarding hygiene and its relationship to water, the
™ environment, and the individual.

I 4. Analyzing this information to determine possible hygiene education

actions.

I 5. Selecting appropriate hygiene education actions.

fl 6. Developing program goals based on those actions.

— 7. Using selected hygiene education methods effectively.

8. Preparing for the successful implementation of a community hygiene
f education program based on a work plan.

9. Developing a plan for monitoring and evaluating a community hygiene
I education program.

_ 10. Developing an outline of a design for a community hygiene education
J | program in their work setting.

I
I
I



HYGIENE EDUCATION TRAINING GUIDE

Workshop Schedule

WEEK 1

TIME

8:00 am

12:00 pm

1:50 pm

5:00 pm

DAY 1

1. Opening Ceremony
and Introduction
to the Workshop

(3 hours)

2. The Inter-
relationship
between Water and
Health

(4 hours)

L

2. The Inter-
relationship
between Water and
Health

(continued)

DAY 2

3. Purpose and
Components of a
Hygiene Education
Program

(2 hours)

4. The Relationship
between the
Hygiene Educator
and the Community

(2 hours, 30 min)

U

5. Information
Collection:
Deciding What Is
Needed and How to
Collect It

(4 hrs, 30 min)

DAT 3

5. Information
Collection

(continued)

6. Information
Collection Field
Exercise

(8 hours, 30 min)

N

6. Information
Collection Field
Exercise

(continued)

DAY 4

6. Information
Collection Field
Exercise

(continued)

C

6. Information
Collection Field
Exercise

(continued)

7. Information
Analysis

(3 hrs, 45 min)

DAY 5

7. Information
Analysis

(continued)

8. Hygiene Education
Program Goals

(4 hrs, 10 min)

H

8. Hygiene Education
Program Goals

(continued)

DAY 6

9. Hygiene
Education
Methods

(11 hrs, 20 min)

BREAK


